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ABSTRACT 
 
Herlina Fatmawati. 2017. A Correlation Study between Vocabulary Mastery and 
Learning Motivation toward Reading Comprehension of the First Grade  Students 
of SMA Muhammadiyah 1 Sragen in Academic Year of 2016/2017. Thesis. 
English Education Department, Islamic Education and Teacher Training Faculty. 
Advisor : Dr. H. Giyoto, M. Hum 
Keyword : Students’ reading comprehension, Students’ vocabulary mastery, 
Students’ learning motivation 
The objectives of the research are : 1) to find out whether there is significant 
correlation between vocabulary mastery and reading comprehension, 2) to find 
out whether there is significant correlation between learning motivation and 
reading comprehension, 3) to find out whether there is significant corelation 
between vocabulary mastery and learning motivation toward reading 
comprehension. 
This research is a correlation study. Techniques of collecting the data are by using 
written test and questionnaire. The population is all of the first grade students of 
SMA Muhammadiyah 1 Sragen. In the process of collecting data, the researcher 
used proportionate stratified random sampling to get the sample. The researcher 
took 30% of population as the sample. So the researcher took nine students 
randomly in all classes of the first grade students of SMA Muhammadiyah 1 
Sragen. There are nine classes of the first grade students of SMA Muhammadiyah 
1 Sragen. The total sample is 81 students.  
The result of this research showed that there was significant correlation between 
vocabulary mastery and reading comprehension. It can be seen from the result of 
correlations. The significant (p-value) < α, 0.000 < 0.05. Rxy was 0.620. It meant 
that vocabulary mastery and reading comprehension had correlation. The level of 
correlation had strong correlation, because Rxy is in range 0,60-0,799. The 
increasing vocabulary mastery followed increasing of reading score. Then, there is 
significant correlation between learning motivation and reading comprehension. It 
can be seen from the result of correlations. The significant (p-value) < α, 0.000 < 
0.05. Rxy was 0.634, it meant that students’ learning motivation and students’ 
reading comprehension had strong correlation because Rxy is in range 0,60-0,799. 
The increasing of students’ learning motivation followed increasing of reading 
score. Then, there was significant correlation between vocabulary mastery and 
learning motivation toward reading comprehension. The result of significant 
Fchange was 0.000 < 0.05, it meant that vocabulary mastery, learning motivation 
and reading comprehension had correlation. Rxy was 0.679, it meant that 
vocabulary mastery, learning motivation and reading comprehension had strong 
correlation because Rxy is in range 0,60-0,799. 
 
xiv 
 
LIST OF TABLE 
Table 3.1 The Likert Scale Rating  51 
Table 3.2 Reliability of Reading Comprehension  55 
Table 3.3 Reliability of Vocabulary Mastery 55 
Table 3.4 
Table 4.1 
Table 4.2 
Reliability of Learning Motivation 
Score of Students’ Reading Comprehension  
Descriptive Statistics of Students’ Reading 
Comprehension Score 
56 
69 
70 
Table 4.3 Score of Students’ Vocabulary Mastery  72 
Table 4.4 Descriptive Statistics of Students’ Vocabulary Mastery 
Score 
73 
Table 4.5  Score of Students’ Learning Motivation 75 
Table 4.6 Descriptive Statistics of Students’ Learning Motivation 
Score 
76 
Table 4.7 Normality Test  77 
Table 4.8 Linearity of Reading and Vocabulary  78 
Table 4.9 Linearity of Reading and Motivation  78 
Table 4.10 Correlation between Vocabulary and Reading  80 
Table 4.11 Correlation between Motivation and Reading  81 
Table 4.12 Summary from Vocabulary, Motivation, and Reading  82 
Table 4.13 Correlation between Vocabulary, Motivation, and 
Reading 
82 
 
xv 
 
LIST OF FIGURE 
Figure 3.1 Correlation between Vocabulary Mastery, Learning 
Motivation toward Reading Comprehension  
48 
Figure 4.1 The Histogram of Students’ Reading Comprehension 
Score 
71 
Figure 4.2 The Histogram of Students’ Vocabulary Mastery  Score 74 
Figure 4.3 The Histogram of Students’ Learning Motivation Score 76 
   
   
   
 
 
 
 
 
 
 
 
 
 
 
xvi 
 
LIST OF APPENDICES 
APPENDIX 1 
Syllabus ..........................................................................................................................  92 
APPENDIX 2 
List of Students Joining Try Out  ........................................................................ 115 
APPENDIX 3 
Blue Print of Reading Comprehension Test (Try Out) ....................................... 116 
APPENDIX 4 
Try out Reading Comprehension Test  ............................................................... 117 
APPENDIX 5 
The Result of Try Out Reading Comprehension Test ......................................... 122 
APPENDIX 6 
Validity of Try Out Reading Comprehension Test ............................................. 123 
APPENDIX 7 
Reliability of Try Out Reading Comprehension Test  ........................................ 131 
APPENDIX 8 
Blue Print of Vocabulary Mastery Test (Try Out)  ............................................. 132 
APPENDIX 9 
Try Out Vocabulary Mastery Test  ..................................................................... 133 
APPENDIX 10 
The Result of Try Out Vocabulary Mastery Test................................................ 137 
xvii 
 
APPENDIX 11 
Validity of Try Out Vocabulary Mastery Test .................................................... 138 
APPENDIX 12 
Reliability of Try Out Vocabulary Mastery Test  ............................................... 147 
APPENDIX 13 
Blue Print of Learning Motivation Questionnaire (Try Out)  ............................. 148 
APPENDIX 14 
Try Out of Learning Motivation Questionnaire  ................................................. 149 
APPENDIX 15 
Result of Learning Motivation Questionnaire .................................................... 151 
APPENDIX 16 
Validity of Students’ Learning Motivation ......................................................... 152 
APPENDIX 17 
Reliability of Students’ Learning Motivation  .................................................... 168 
APPENDIX 18 
List of Students Joining Test  .............................................................................. 169 
APPENDIX 19 
Blue Print of Reading Comprehension Test  ...................................................... 170 
APPENDIX 20 
Reading Comprehension Test  ............................................................................ 171 
 
xviii 
 
APPENDIX 21  
Key Answer of Reading Comprehension Test  ................................................... 176 
APPENDIX  22 
Score of Reading Comprehension Test  .............................................................. 177 
APPENDIX 23 
Blue Print of Vocabulary Mastery Test  ............................................................. 178 
APPENDIX 24 
Vocabulary Mastery Test  ................................................................................... 179 
APPENDIX 25 
Key Answer of Vocabulary Mastery Test  .......................................................... 182 
APPENDIX 26 
Score of Vocabulary Mastery Test  ..................................................................... 183 
APPENDIX 27 
Blue Print of Learning Motivation  ..................................................................... 184 
APPENDIX 28 
Learning Motivation Questionnaire  ................................................................... 185 
APPENDIX 29 
Score of Learning Motivation  ............................................................................ 187 
APPENDIX 30 
Normality of Reading, Vocabulary and Motivation  .......................................... 188 
 
xix 
 
APPENDIX 31 
Linearity Test  .....................................................................................................189 
APPENDIX 32 
The Result of Hypothesis  ...................................................................................190 
APPENDIX 33 
The Pictures of Students .....................................................................................191 
APPENDIX 34 
The Students’ Answer Reading Test  ..................................................................193 
APPENDIX 35 
The Students’ Answer Vocabulary Mastery  ......................................................203 
APPENDIX 36 
The Students’ Answer Learning Motivation  ......................................................212 
 
 1 
CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
English is an international language, many countries use English as 
their communication tool. English has important roles in our life. English is 
used in almost aspects in this life, such as economy, business, industry, 
education, and etc. In Indonesia, English is considered as the first foreign 
language. It makes indonesian government decided that learning English is 
taught formally in the school from elementary school up to university level.  
There are four skills that should be mastered in English. They are 
listening, speaking, reading, and writing. Reading is one of important 
language skill that is needed by people. Reading is process of interpreting a 
message. Everyone needs this skill to get the information from book, letter, 
novel, newspaper, magazine and others. Having reading skill will ease people 
to understand information and knowledge. Having this skill will also useful to 
get successful on the academic.  
Reading comprehension means understanding what has been read. 
People who has high skill of reading will understand the academic textbook 
easily, and then getting important information of it. Meanwhile, people who 
has low skill of reading will get the difficulty in understanding printed media. 
They will feel difficult to get information from book or magazine or 
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newspaper. They have to improve their reading comprehension in order to get 
information or idea from the text. 
The successful reading is influenced by some factors. They are 
internal factors and external factors. Internal factor comes from all personality 
of student include self-esteem, inhibition, risk taking, anxiety, motivation, 
mastery (vocabulary and grammar). While external factor comes from outside 
of students self, include teachers, facilities of learning situation of school, 
learning material, the economic condition of parents, etc.  
Vocabulary is one of internal factors that influences in students’ 
reading comprehension. Vocabulary should be learned by the students. 
Vocabulary has important role for all aspects language skill. David Wilkins in 
Thornbury (2002: 13) states that without grammar very little can be 
conveyed, without vocabulary nothing can be conveyed. In reading, students’ 
vocabulary affect the ability of students to understand the text and get the 
important information from the text. Mastering vocabulary does not only 
mean knowing the meaning of the vocabulary but knowing vocabulary also 
means knowing how to use it, knowing combination of word, formation of 
word and grammar of word. 
Other factor that affects reading comprehension is learning 
motivation. Motivation is one of the internal factors that influences in 
learning. Nunan (2003: 22) says that motivation and learning attitude are 
important predictors of achievement. In relation with that statement, Slavin 
(2011: 100) said that students who are highly motivated to learn something 
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are more likely to be active than others to consciously plan their learning, to 
carry out a learning plan, and to retain the information they obtain. 
Motivation and engagement contribute to reading comprehension. Motivation 
and engagement influenced the development of reading comprehension 
because motivated students want to understand the text content fully and 
information deeply.  
Students with high motivation to learn English will be better prepare 
themself to contribute the process of teaching and learning process in the 
classroom. They will prefer read more books, ask question to the teacher if 
they confused, answer question from the teacher, do the exercise, trying use 
English language for communication, and they will feel happy contribute the 
learning English. Meanwhile, students with low motivation will have no 
enthusiasm to engage the process of teaching and learning English in the 
classroom. They will rarely to ask question and answer question from teacher, 
lazy to do the exercise, they will forced to read books. So that, teacher can 
differ which one student with high motivation and wich one student with low 
motivation. 
Based on the observation, students of SMA Muhammadiyah 1 Sragen 
have low achievement of reading comprehension. The students are lazy to 
read, it caused by the lack vocabulary that students know. Sometimes when 
students read the long text, there is vocabulary that he or she did not know the 
meaning. Then students are lazy to search the meaning of the vocabulary in 
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dictionary. Whereas, maybe that vocabulary is the key of the text. So that, the 
students can not understand the text.  
The students are faced with a text, the students are reluctant to read it. 
Reluctant students mean that students have low motivation to read the text. It 
also means that the students have no enthusiastic to read the text and get the 
content of the text. Likewise, teacher has important role in motivating 
students to improve their reading comprehension because teacher has direct 
interaction with the students in teaching and learning process.  
Based on the elaboration previous, the researcher wants to know 
whether there is a correlation between vocabulary mastery, learning 
motivation and reading comprehension. From this idea above, the researcher 
determines the topic entitled: A Correlation Study between Vocabulary 
Mastery and Learning Motivation toward Reading Comprehension of 
the First Grade Students of SMA Muhammadiyah 1 Sragen in Academic 
Year of 2016/2017. 
 
B. Identification of Problem 
Based on the background of the study, there are many problem related 
to the students’ reading comprehension. Those are : 
1. The students’ reading comprehension of the first grade students of SMA 
Muhammadiyah 1 Sragen is low. 
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2. Reading comprehension of the first grade students of SMA 
Muhammadiyah 1 Sragen is influenced by vocabulary mastery and 
learning motivation. 
3. Students’ learning motivation of the first grade students of SMA 
Muhammadiyah 1 Sragen has important role in improving reading 
comprehension. 
4. All of students of SMA Muhammadiyah 1 Sragen have different 
motivation in learning English, but most of the students in SMA 
Muhammadiyah 1 Sragen have low motivation. 
5. Many students of SMA Muhammadiyah 1 Sragen are reluctant to read the 
long text. 
6. Many students of SMA Muhammadiyah 1 Sragen are difficult to 
understand the text because the lack of vocabulary that they know.  
C. The Limitation of Problem 
The researcher focused on vocabulary mastery and learning 
motivation toward reading comprehension. When the students have high 
mastery of vocabulary and students have high motivation, they assumed that 
they will be easy to understand what they read. Meanwhile, when the students 
have low mastery of vocabulary and students have low motivation, they 
assumed that they will get difficulty when they read. 
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D. Problem Statement 
1. Is there any correlation between vocabulary mastery and reading 
comprehension of the first grade students of SMA Muhammadiyah 1 
Sragen in academic year 2016/2017? 
2. Is there any correlation between learning motivation and reading 
comprehension of the first grade students of SMA Muhammadiyah 1 
Sragen in academic year 2016/2017? 
3. Is there any correlation between vocabulary mastery and learning 
motivation toward reading comprehension of the first grade students of 
SMA Muhammadiyah 1 Sragen in academic year 2016/2017? 
 
E. Objective of the Study 
Based on the problem statement above, the researcher arranges 
objective of the study as follows: 
1. To find whether there is significant correlation between vocabulary 
mastery and reading comprehension of the first grade students of SMA 
Muhammadiyah 1 Sragen in academic year 2016/2017. 
2. To find whether there is significant correlation between learning 
motivation and reading comprehension of the first grade students of SMA 
Muhammadiyah 1 Sragen in academic year 2016/2017. 
3. To find whether there is significant corelation between vocabulary mastery 
and learning motivation toward reading comprehension of the first grade 
students of SMA Muhammadiyah 1 Sragen in academic year 2016/2017. 
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F. Benefits of the Study 
The results of this study are expected to give benefits both theoretically 
and practically. 
1. Theoretically Benefits 
The researcher hopes that the result of this research can give 
information and references to the other researchers that are related with 
this research. 
2. Practically Benefits 
a. For the teacher, the result of this research gives information which is 
important that vocabulary mastery and learning motivation have 
influence in reading comprehension. 
b. For the student, the result of this research can be used to give 
information about improving vocabulary and reading comprehension 
achievement and also students can develop their motivation to learn 
English.  
c. For the school, this research can be used reference in guiding the 
teacher to know more about factors influence of reading comprehension 
achievement. 
d. Researcher and the other, it gives information for the other who wants 
to deep in English Education to know the other factors which can 
influence reading comprehension. 
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
 
In this chapter, the researcher will give the explanation of theoretical 
review related to the variable of this research. They are review on reading 
comprehension, vocabulary mastery, and learning motivation. Previous study, 
rationale and hypothesis are also discussed.  
A. Theoretical Description 
1. Reading Comprehension 
a. Definition of Reading Comprehension  
There are many experts define about reading. Duffy Gerald G. 
(2009: 39) states that reading is not a random process. It is a system: a 
set of conventions we use to interpret and make sense of text. Nunan 
(2003: 68) states that reading is a fluent process of readers combining 
information from a text and their own background knowledge to build 
meaning.  
McEntire (2003: 125) defines reading as a constructive process 
which the prior knowledge and experience affects the reader’s 
comprehension of the text. It shows that the prior knowledge and 
experience are important to get a proper understanding of the 
information in a text. Appropriate comprehension is possible to obtain 
as the content of the texts close to the reader’s prior knowledge. 
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Grabe and Stoller (2002: 32) also state that the idea of reading is 
also to do with the purposes, experience, strategies, skills, and even 
attitude toward reading. It means that reading facilitates the writer to 
share the knowledge, ideas and feeling with the reader, where both of 
them have their own language patterns and experience. It indicates 
that reading is not only getting messages from the text, but also 
utilizing the reading purposes and strategies to do with.  
Based on explanation above, it can be concluded that reading is a 
system that combines information from text with knowledge of 
readers to gain an understanding of the information in the text. 
Reading is not only decoding symbols, but also trying to get a 
message and giving responses to the text. 
Reading with comprehension means understanding what has been 
read. Duffy Gerald G. (2009: 14) Comprehension is the essence of 
reading because the goal of written language is communication of 
messages. If the readers do not understand the message, it means that 
the readers are not reading. Then, vocabulary is fundamentally 
important for understanding the message. Snow Catherine (2002: 11) 
states that reading comprehension as the process of simultaneously 
extracting and constructing meaning through interaction and 
involvement with written language.  
10 
 
Based on the explanation above, it can be concluded that reading 
comprehension is process of extracting and constructing meaning of 
the text to get the goal is communication of messages. 
b. Purpose of Reading  
 According to Grabe (2009: 8), there are six major purposes for 
reading as follows : 
1) Reading to search for information (scanning and skimming) 
 When a reader wants to find some spesifics information, a 
reader should engage in search processes that usually include 
scanning and skimming. The combination of it can build a simple 
quick understanding of the text allow a reader to search for 
information and identifying a spesific grophemes form.  
2) Reading for quick understanding (skimming) 
 A reader skims when a reader wants to determine what a text 
is about and wheter or not a reader wants to spend more time 
reading it.  
3) Reading to learn 
 A reader reads to learn when the information in a text is 
identified as important information and when that information in a 
text will be used for some tasks or may be needed in the future.  
4) Reading to integrate information 
 This purpose represents a more complex and more difficult 
task than reading to learn.  
11 
 
5) Reading to evaluate, critique, and use information 
 Readers are at time asked evaluate and critique information 
from multiple texts or from one long time, requiring them make 
decisions about which aspects of the text are most important, most 
persuasive or most controversial.    
6) Reading for general comprehension (in many cases, reading for 
interest or reading to entertain) 
Based on the explanation above, it can be concluded that there are 
six major purposes for reading ; reading to search for information 
(scanning and skimming), reading for quick understanding 
(skimming), reading to learn, reading to integrate information, reading 
to evaluate, critique, and use information, and reading for general 
comprehension (in many cases, reading for interest or reading to 
entertain). 
c. Types of Reading 
Brown (2003: 189), mentions four type of reading. Those are : 
1) Perceptive  
  Perceptive reading tasks involve attending to the components 
of larger stretches of discourse: letters, words, punctuation, and 
other graphemic symbols. Bottom-up processing is implied. 
2) Selective  
  This category is largely an artifact of assessment formats. In 
order to ascertain one’s reading recognition of lexical, 
12 
 
grammatical, or discourse features of language within a very short 
stretch of language, certain typical tasks are used; picture-cued 
tasks, matching, true/false, multiple choice, etc. A combination of 
bottom-up and top-down processing may be used. 
3) Interactive  
  Included among interactive reading types are stretches of 
language of several paragraphs to one page or more in which the 
reader must, in psycholinguistic sense, interact with the text. That 
is, reading is a process of negotiating meaning; the reader brings to 
the text a set of schemata for understanding it and in take is the 
product of that interaction. Top-down processing is typical of such 
tasks, although some instances of bottom-up performance may be 
necessary. 
4) Extensive  
  Extensive reading applies to texts of more than a page up to 
and including professional article, essays, technical reports, short 
stories, and books. Top-down processing is assumed for most 
extensive tasks.  
Based on the explanation above, it can be concluded that four 
types of reading ; perceptive, selective, interactive, and extensive. 
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d. Levels of Reading Comprehension 
    Kennedy (1981: 218) stated that level of reading consist of : 
1) Literal comprehension 
Reading in order to understand, remember,  or recall the 
information explicity contained in a passage. It refers that the 
readers’ are able to know what a writer says. This comprehension 
focuses on the readers’ ability to find explicit information. 
2) Inferential comprehension  
 Reading in order to find information hich is not explicitly 
stated in a passage, using the reader’s experience and information. 
It refers that the reader have to be able to make reasoning and 
finding information that are not stated in the text or implicit 
information.  
3) Critical or evaluative comprehension  
 Reading in order to compare information in a passage with 
that readers’ own knowledge and values.  
 Based on the explanation above, it can be concluded that 
levels of reading that researcher used in this research are literal 
comprehension, inferential comprehension, and critical or 
evaluative comprehension.  
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e. Reading Strategies 
Brown (2003: 188-189) mentions some principle strategies for 
reading comprehension as follows: 
1)  Identify your purpose in reading a text. 
2)  Apply spelling rules and conventions for bottom-up decoding. 
3)  Use lexical analysis (prefixes, roots, suffixes, etc.) to determine 
meaning. 
4)  Guess at meaning (of words, idioms, etc.) when you are not 
certain. 
5)  Skim the text for the gist and for main ideas. 
6)  Scan the text for specific information (names, dates, key words). 
7)  Use silent reading techniques for rapid processing. 
8)  Use marginal notes, outlines, charts, or semantic maps for 
understanding and retaining information. 
9)  Distinguish between literal and implied meanings.  
10) Capitalize on discourse markers to process relationships. 
The readers need the reading strategies to read a text effectively. 
The readers should understand and choose the best reading strategies 
that appropriate with the readers need.  
Based on the explanation above, it can be concluded that the 
readers should choose the best reading strategies that appropriate with 
the readers need to understand the text. 
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4) Models of Reading 
 Barnett (in Aebersold and Field, 1997: 18), there are three 
main model of how reading occurs as follows : 
1) Bottom-up theory 
 This theory argues that the reader constructs the text from 
the smallest units (letters to words to phrase to sentence, etc) and 
that the process of constructing the text from those small units 
becomes so automatic that readers are not aware of how it operates. 
Decoding is an earlier term for this process. 
2) Top-down theory  
 This theory argues that readers bring a great deal of 
knowledge, expectations, assumptions, and questions to the text 
and, given a basic understanding of the vocabulary, they continue 
to read as long as the text confirms their expectations. The top-
down school of reading theory argues that readers fit the text into 
knowledge (cultural, syntactic, linguistic, and historical) they 
already possess, then check back when new or unexpected 
information appears. 
3) The interactive school of theorists 
 This theory argues that both top-down and bottom-up 
processes are occurring, either alternately or at the same time. 
These theorists describe a process that moves both bottom-up and 
top-down, depending on the type of text as well as on the reader’s 
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background knowledge, language proficiency level, motivation, 
strategy use, and culturally shaped beliefs about the reading. 
 Based on the explanation above, it can be concluded that there 
are three main model of reading; bottom-up theory, top-down theory 
and the interactive school of theorists.  
5) Assessment of Reading 
 Brown (2003: 190) states that assessment of reading divided into 
four types. They are:  
1) Perceptive Reading 
a) Reading Aloud 
 The test-taker sees separate letters, words, or short 
sentences and reads aloud, one by one. Since the assessment 
reading comprehension, any recognizable oral approximation of 
the response is considered correct. 
b) Written Response  
 The test taker's task is to reproduce the problem in writing. 
Because of the transfer across different skills here, evaluation of 
the test taker's response must be carefully treated. If an error 
occurs, make sure you determine its source; what might be 
assumed to be a writing error, for example, may actually be a 
reading error, and vice versa. 
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c) Multiple-Choice 
 Multiple choice especially useful at the low levels of 
reading, include same/different, circle the answer, true/false, 
choose the letter, and matching. 
d) Picture-Cued 
 Test takers are shown a picture, such as the one on the next 
page, along with a written text and are given one of a number of 
possible tasks to perform. With the same picture, the test taker 
might read sentences and then point to the correct part of the 
picture or a true/false procedure might be presented with the 
same picture cued. Matching can be an effective method of 
assessing reading at this level.  
2) Selective Reading 
a) Multiple Choice (for Form-Focused Criteria) 
 The most popular method of testing a reading knowledge of 
vocabulary and grammar is the multiple choice format, mainly 
reasons of practicality; it is easy to administer and can be scored 
quickly. The most straight forward multiple choice items may 
have little context, but might serve as a vocabulary or grammar 
check.   
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b) Matching Tasks 
 The test taker’s task is simply to respond correctly, which 
makes matching an appropriate format. The most frequently 
appearing criterion in matching procedures is vocabulary.  
c) Editing Tasks 
 Editing for grammatical or rhetorical errors is a widely used 
test method for assessing linguistic competence in reading. The 
TOEFL and many other tests employ this technique with the 
argument that it not only focuses on grammar but also 
introduces a simulation of the authentic task of editing, or 
discerning errors in written passages.  
d) Picture Cued Tasks 
i) Test-takers read a sentence or passage and choose one of 
four pictures that is beingdescribed. The sentence at this 
level is more complex.  
ii) Test-takers read a series of sentences or definitions, each 
decribing a labeled part of a picture or diagram. Their task 
is to identify each labeled item. In the following diagram, 
test-takers do not necessarily know each term, but by 
reading the definition they are able to make an 
identification. 
e) Gap-Filling Tasks 
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 Many of the multiple-choice tasks described above can be 
converted into gap-filling or “fill-in-the-blank,” items in which 
the test-taker’s response is to write a word or phrase. An 
extension of simple gap-filling tasks is to create sentence 
completion items where test-takers read part of a sentence and 
then complete it by writing a phrase. 
3) Interactive Reading 
a) Cloze Tasks 
 Cloze tests are usually a minimum of two paragraph in 
length in order to account for discourse expectancies. They can 
be constructed relatively easily as long as the spesifications for 
choosing deletions and for scoring are clearly defined. Typically 
every seventh word (plus or minus two is deleted (known as 
fxed-ratio deletion), but many cloze test designers instead use a 
rational deletion procedure of choosing deletions according to 
the grammatical or discourse functions of the word. Rational 
deletion also allows the designers to avoid deleting words that 
would be difficult to predict from the context. 
b) Impromptu Reading Plus Comprehension Question 
 “Read a passage and answer some questions” technique is 
undoubted and oldest and the most common. Every proficiency 
test uses the format one would rarely consider assessing reading 
without some component of the assessment involving 
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impromptu reading and responding to questions. The set of 
questions based on 250 word passage, covers the comprehension 
of features main idea, expression/idiom, inference, grammatical 
features, detail, excluded dacts not written, supporting idea, 
vocabulary in context. 
c) Short-Answer Tasks 
 A reading passage is presented and the test-taker reads 
questions that must be answered in a sentence or two.  
d) Editing (Longer Texts) 
 The previous section of this chapter (on selective reading) 
described editing tasks, but there the discussion was limited to a 
list of unrelated sentences, each presented with an error to be 
detected by the test-taker. The same technique has been applied 
successfully to longer passages of 200 to 300 words. 
e) Scanning 
 Scanning is strategy used all readers to find relevant 
information in a text. Assessment of scanning is carried out by 
presenting test-takers with a text (prose or something in a chart 
or graph format) and requiring rapid identification or relevant 
bits of information. 
f) Ordering Tasks  
 Students always enjoy the activity or receiving little strips 
of paper, each with a sentence on it, and assembling them into a 
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story, sometimes called “the strip story” technique. Variations 
on this can serve as an assessment of overall global 
understanding of a story and the cohesive devices that signal the 
order of events or ideas. 
g) Information Transfer: Reading Charts, Maps, Graphs, Diagrams  
 Reading a map implies understanding the conventions of 
map graphics, but it is often accompanied by telling someone 
where to turn, how far to go, etc. Scanning a menu requires an 
ability to understand the structure of most menus as well as the 
capacity to give an order when the time comes. Interpreting the 
numbers on a stock market report involves the interaction of 
understanding the numbers and of conveying that understanding 
to others. 
4) Extensive Reading 
a) Skimming 
 Skimming is the process of rapid coverage of reading 
matter to determine its gist or main idea. It is a prediction 
startegy used to give a reader a sense of the topic and purpose of 
a text, the organization of the text, the perspective or point of 
view of the writer, its ease or difficulty and / or its usefulness to 
the reader. Skimming can apply to texts of less than one page, so 
it would be wise not to confine this type of task just to extensive 
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texts. Assessment of skimming strategies is usually straight 
forward; test-taker skims a text and answers questions. 
b) Summarizing and Responding 
 One of the most common means of assessing extensive 
reading is to ask the test-taker to write a summary of the text. 
The task that is given to students can be very simply worded. 
Assessing extensive reading is the technique of asking student to 
respond to a text. The two tasks should not be confused with 
each other summarizing requires a synopsis or overview of the 
text, while responding asks the reader to provide his or her own 
opinion on the text as a whole or on some statement or issue 
within it. 
c) Note-Taking and Outlining 
 A reader’s comprehension of extensive texts may be 
assessed through an evaluation of a process of note-taking and 
oulining. Because of the difficulty of controlling the conditions 
and time frame for both these techniques, they rest firmly in the 
category of informal assessment. Their utility is in the strategic 
training that learners gain in retaining  information through 
marginal notes that highlight key information or organizational 
outlines that put supporting ideas into a visually manageable 
framework. 
23 
 
 Based on the explanation above, it can be concluded that 
assessment of reading divided into four type. They are on perceptive 
reading consist of reading aloud, written response, multiple choice, 
picture-cued. On selective reading consist of multiple choice (for 
form-focused criteria), matching tasks, editing tasks, picture-cued 
tasks, and gap-filling task. On interactive reading consist of cloze 
tasks, impromptu reading plus comprehension question, short-answer 
tasks, editing (longer text), scanning, ordering tasks, and information 
transfer: reading charts, maps, graphs, diagrams. On extensive reading 
consist of skimming, summarizing and responding, note-taking and 
outlining.  
 In this research, the researcher used multiple choice to test the 
students’ reading comprehension. The test should includes all aspects 
of reading comprehension. The test of reading should consist of six 
aspects. Those are : (1) find topic, (2) find main idea, (3) find detailed 
information in the text, (4) identify reference of pronoun, (5) draw 
inferences, (6) guess word meaning based on context.   
2. Vocabulary  Mastery  
a. Definition of Vocabulary Mastery  
 Hornby (1994: 959) states that vocabulary is the total number of 
the words (with their meaning and with rules for combining them) 
making up the language. Hiebert and Kamil (2005: 2) state that 
vocabulary is not a developmental skill or one that can ever be seen as 
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fully mastered. The expansion and elaboration of vocabularies is 
something that extends across a lifetime.  
 Davis and Whipple in Hiebert and Kamil, (2005: 6) said 
vocabulary is seen to be an integral part of comprehension. Swan and 
Walter in Thornbury (2002: 14) wrote that vocabulary acquisition is 
the largest and most important task facing the language learner.  
 Based on the definitions above, it can be concluded that vocabulary 
is not a developmental skill, it is total number of the words that should 
be mastered by language learners as integral part of comprehension. 
 Mastery means as comprehensive knowledge. Vocabulary mastery 
does not mean as knowing meaning of vocabulary. It also means that 
the person is able to recognize, understand and produce the stock of 
words and their meaning.  
b. Types of Vocabulary 
 Vocabulary is the knowledge of meanings of words. Hiebert and 
Kamil (2005: 3) mentions that words come in at least two forms: oral 
and print. Oral vocabulary is the set of words for which we know the 
meanings when we speak or read orally. Print vocabulary consists of 
those words for which the meaning is known when we write or read 
silently. These are important distinctions because the set of words that 
beginning readers know are mainly oral representations. As they learn 
to read, print vocabulary comes to play an increasingly larger role in 
literacy than does the oral vocabulary. 
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 Knowledge of words also comes in at least two forms. Receptive is 
the vocabulary which we can understand or recognize. Productive, the 
vocabulary we use when we write or speak. Productive vocabulary is 
the set of words that an individual can use when writing or speaking. 
They are words that are well-known, familiar, and used frequently. 
Conversely, receptive, or recognition, vocabulary is that set of words 
for which an individual can assign meanings when listening or reading. 
These are words that are often less well known to students and less 
frequent in use. 
 Based on the explanation above, it can be concluded that words in 
at least two forms: oral and print. Knowledge of words also comes in 
at least two forms. They are receptive and productive vocabulary. 
c. The Importance of Vocabulary  
 Vocabulary is central to English language teaching because 
without sufficient vocabulary students cannot understand others or 
express their own ideas. Wilkins in Thornbury (2002: 13) states that 
without grammar very little can be conveyed, without vocabulary 
nothing can be conveyed. Dellar in Thornbury (2002: 13) says that 
spending most of the time to study grammar English will not improve 
very much. The most improvement is learning more words and 
expressions. 
 Swan and Walter in Thornbury (2002: 14) state that vocabulary 
acquisition is the largest and most important task facing the language 
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learner. Graves in Hiebert and Kamil (2005: 9) said that students need 
to know about words, not simply acquire new words, if they are to be 
successful in understanding unfamiliar vocabulary in their reading.  
 The number of words that students will encounter means that 
priority is given to developing strategies that students can use when 
they are reading independently and to occasions where they can apply 
these strategies in their reading and writing, as well as discuss the 
ways in which the authors use words. 
 Based on the explanation above, it can be concluded that 
vocabulary is very important in language learning, when we master 
vocabulary we can understand the information from the text and we 
can express our idea. 
d. Assessment of Vocabulary Mastery  
 Brown (2003: 230) states that assessment of vocabulary is divided 
into :  
1) Ordering tasks 
 One task at the sentence level may appeal to those who are 
fond of word games and puzzle; ordering (or reordering) a 
scrambled set of words into a correct sentence.  
2) Short-Answer and Sentence Completion Tasks 
  Such items range from very simple and predictable to 
somewhat more elaborate responses.  
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3) Multiple choice 
 Multiple choice tests are a popular way of testing in that they 
are easy to score (a computer can do it), and they are easy to design 
(or seem to be). Moreover, the multiple choice format can be used 
with isolated words, words in a sentence context, or words in 
whole texts.  
4) Gap-Fill 
 Gap-fill tests require learners to recall the word from memory 
in order to complete a sentence or text. Thus, they test the ability to 
produce a word rather than simply recognise it. The best-known 
example of this test type is the cloze test. In a cloze test, the gaps 
are regularly spaced –e.g. every seventh, eight, or ninth word. In 
this way, knowledge of a wide range of word types including 
grammar words as well as content words is tested.  
 Based on the explanation above, it can be concluded that 
assessment of vocabulary is divided into (1) ordering tasks, (2) short-
answer and sentence completion tasks, (3) multiple choice, and (4) 
gap-fill.  
 In this research, the researcher used multiple choice to test the 
students’ vocabulary mastery. Assessment of vocabulary included all 
knowledge of words. Those are (1) word classes, (2) word meaning, 
and (3) word building.  Word classess can be measure from four 
aspects, namely (1) noun, (2) verb, (3) adjective, (4) adverb. Word 
28 
 
meaning can be measured from three aspects, namely (1) synonym, (2) 
antonym, (3) hiponym. Word building can be measured from three 
aspects, namely (1) affixation, (2) compounding, (3) conversion.  
3. Learning Motivation 
a. Definition of Learning Motivation 
 Murphy & Alexander, 2000; Pintrich, 2003; Schunk, 2000; 
Stipek, 2000; in Slavin (2011: 99) state that motivation is as an 
internal process that activates, guides and maintains behavior over 
time. Galbraith in Sogunro (2015) says that motivation as a concept 
that helps us to understand human behavior and performance and as 
an unstable construct that cannot be directly measured or validated 
through the physical or natural sciences. According to him, most 
psychologists use the term motivation to describe those processes that 
can energize human behavior and give direction or purpose to a 
particular behavior.  
 Deckers in Sogunro (2015) claims that motivation means “to 
be moved into action” or “to be moved into cognition, feeling, and 
action” and that the source of motivation is what defines whether a 
behavior is intrinsically or extrinsically motivated and distinguishes 
between two types of motivation – intrinsic and extrinsic. 
 Motivation as it relates to learning, McMillan and Forsyth in 
Sogunro (2015) define motivation as “purposeful engagement in 
classroom tasks and study, to master concepts or skills” and 
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motivated students as those who “take learning seriously and try to 
get maximum benefits, rather than merely getting by or doing the 
minimum amount of work necessary”.  
 Based on the explanation above, it can be concluded that 
motivation is as an internal process that can give energize to human 
behavior which is realized into action will be transferred into 
cognition, feeling, and action.  
b. Types of Motivation 
Harmer (1991: 3) mentions there are two types of motivation. 
Those are extrinsic motivation and intrinsic motivation.  
1) Extrinsic motivation  
Extrinsic motivation is concerned with factors outside the 
classroom. There are two main types of such motivation, 
integrative motivation and instrumental motivation.  
a) Integrative motivation  
 The students need to be attracted by the culture of the 
target language community and in the strong form of 
integrative motivation they wish to integrate themselves into 
that culture. A weaker form of such motivation would be the 
desire to know as much as possible about the culture of the 
Target Language Community (TLC). 
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b) Instrumental motivation  
 This term describes a situation in which students 
believe that mastery of the target language will be 
instrumental in getting them a better job, position or status. 
The language is an instrument in their attainment of such a 
goal.  
 Many other factors have an impact upon a student’s 
level of extrinsic motivation and most of these have to do 
with his or her attitude to the language. This in turn will be 
affected by the attitude of those who have influence with the 
student. If the parents are very much against the culture of 
the language, this will probably affect his or her motivation 
in a negative way. If they are very much in favor of the 
language this might have the opposite effect. The student’s 
peers (his or her equals) will also be in a powerful position 
to affect his or her attitude as will other members of the 
student’s community. 
 Another factor affecting the attitude of students is their 
previous experience as language learners. If they were 
successful then they may be pre-disposed to success now. 
Failure then may mean that they expect failure now. 
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2) Intrinsic motivation 
Intrinsic motivation is concerned with factors inside the 
classroom. Intrinsic motivation plays a vital part in most 
students’ success or failure as language learners. Many students 
bring no extrinsic motivation to the classroom. They may even 
have negative feelings about language learning. For them what 
happens in the classroom will be of vital importance in 
determining their attitude to the language, and in supplying 
motivation, which is vital component in successful language 
learning. 
Factors affecting intrinsic motivation are physical 
conditions, method, the teacher and success.    
a) Physical conditions 
 Physical conditions have a great effect on learning and 
can alter a student’s motivation either positively or 
negatively. Classrooms that are badly lit and overcrowded 
can be excessively de-motivating, but unfortunately many 
of them exist in schools. Teachers should presumably try to 
make their classrooms as pleasant as possible. The 
atmosphere in which a language is learnt vitally important, 
the cold greyness of much institutionalized education must 
be compensated for in some way if it is not to have a 
negative effect on motivation. 
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b) Method 
 The method by which students are taught must have 
effect on their motivation. When the students feel boring, 
they will probably become de-motivated, whereas they 
have confidence in the method they will find it motivating. 
A really motivated student will probably succeed whatever 
method is used.  
 Teacher can easily recall students who felt that there 
was not enough grammar or enough conversation 
(depending on the students’ taste at the time). If the student 
loses confidence in the method, the student will be de-
motivated. Meanwhile, the student’s confidence in the 
method is largely in the hands of the most important factor 
affecting intrinsic motivation, the teacher. 
c) The teacher 
 The two areas that most of the people mentioned were 
the teacher’s rapport with the students and the teacher’s 
personality. People wanted a teacher who was “fun” or one 
who understand the students. But many people also 
mentioned the need for teachers to motivate students 
through enjoyable and interesting classes and quite a few 
wanted their teachers to be well prepared and to be teachers 
they could have confidence in.  
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 The teacher’s personality matters a lot and yet this is 
the most difficult area to quantify or to train for. But 
beyond that it is clear that teachers need to do everything 
possible to create a good rapport with their students. 
 Teachers clearly need to be able to show that they know 
their subject or in a word of an experienced English Foreign 
Language teacher. The teachers should be able to the 
students’ question.  
d) Success  
 Success or lack of it plays a vital part in the 
motivational drive of a student. Both complete failure and 
complete success may be de-motivating. It will be the 
teacher’s job to set goals and tasks at which most of the 
students can be successful or rather tasks which he or she 
could realistically expect the students to be able to achieve.      
 Much of the teacher’s work in the classroom concerns 
getting the level of challenge right, this involves the type of 
tasks set, the speed expected from the students, etc. 
Ultimately, the students’ success or failure is in their own 
hands, but the teacher can influence the course of events in 
the students’ favour. 
Based on the explanation above, it can be concluded that there 
two types of motivation. Those are extrinsic motivation and intrinsic 
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motivation. Extrinsic motivation consist of integrative motivation 
instrumental motivation. Factor affecting intrinsic motivation are 
physical conditions, method, teacher, and success.   
c. Factors Influencing Learning 
According to Elliot (2000: 345), there are some factors that 
influence the students’ motivation, those are as follows: 
1) Anxiety 
 Cheers and Hassibi (In Elliot et al, 2000: 346) state that 
anxiety is defined as an unpleasant sensation that is usually 
experienced as feelings of apprehension and general irritability 
accompanied by restlessness, fatigue, and various somatic 
symptoms such as headaches and stomachaches. In the 
classroom setting, there are some numerous source of anxiety 
for the students. The sources are such as teachers, examinations, 
peers, social relations, achievement settings, what girls think of 
boys, what boys think of girls, like or dislike of subjects, 
distance from home for younger students.    
2) Curiosity and Interest 
 Loewenstein (in Elliot et al, 2000: 348) states that curiosity 
is explorative behavior that occur s when a learner recognize a 
discrepancy or conflict between what he or she believes to be 
true about the world and what turns out actually to be true. A 
relaxed atmosphere, freedom to explore, and acceptance of the 
35 
 
unusual can inspire curiosity. The development of curiosity 
should be encouraged as soon as possible during the preschool 
and elementary school. The students not only acquire 
knowledge, but they also learn about learning. They become 
curious if their environment is stimulating. 
 Interest is similar and related to curiosity. Interest is an 
enduring characteristics expressed by a relationship between a 
person and a particular activity or object. Deci (in Elliot et al, 
2000: 349) states that interest occur when a students’ need, 
capacities, and skills are a good match for the demands offered 
by a particular activity. Thus, the students’ interest show in an 
activity or in an area of knowledge predicts how much they will 
attend to it and how they process, comprehend, and remember it.  
3) Locus of Control  
 Rotter (in Elliot et al, 2000: 250) determines the 
individual’s locus of control into two part, those are follows: 
a) External locus of control: the students believe that they have 
little control over the consequences of their actions. 
b) Internal locus of control: the students believe that they can 
control what happens to them. 
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 Dacey (in Elliot et al, 2000: 350) suggests about locus of 
control in school setting, those are follows: 
a) Teachers tend to attribute more negative characteristics to 
external students than internals, and external students 
describe their teachers more negatively than do internals. 
b) External students perform better when they receive specific 
comments about teachers’ expectation. 
c) Internal students are more effective than external students in 
recognizing and using available information.    
d) External students do less well in competitive situations than 
internal students which seem to be result of their higher 
level of anxiety. 
4) Learned helplessness  
According to Elliot et al (2000: 352) there are three 
components of learned helplessness that have particular 
relevance for the classroom namely: 
a) Failure to initiate action, the students who have experienced 
learned helpless tend not to try to learn new material 
(passive). 
b) Failure to learn, even when new directions are given to these 
students, they still learn nothing from them. 
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c) Emotional problems, these seem to accompany learned 
helpless, frustration, depression, and incompetence occurs 
frequently.  
5) Self-efficacy  
Self-efficacy refers to person’s beliefs are the product of 
one’s performances, vicarious experiences, verbal persuasion 
from others, and emotional arousal (bandura in Elliot et al, 
2000: 352). Students that are lack of sense of efficiency tend to 
focus their attention and efforts on the demands of the task and 
minimized potential difficulties. 
6) Students Environment 
a) Classroom environment 
This aspect is dealing with how students’ alleviate their 
difficulties and also how the acquire knowledge and skill 
that they can use for self-help later (Newman in Elliot et al, 
2000: 354). Despite the obvious importance of help seeking 
in the classroom, many students do not ask the teacher for 
help. Teacher must show the students that they want to 
succeed and also that they expect the students to achieve the 
major learning objectives for a class (Alderman in Elliot et 
al, 2000: 355). 
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b) Multicultural Background of Students  
Providing an understanding and supportive 
environment can guide to the successful integration and 
accomplishment of multicultural students. Treating all 
students with respect and dignity is a vital first step. 
Teachers must be familiar with their students’ culture 
background. 
c) Cooperative Learning  
Motivation of cooperative learning is associated with 
the goal structures and potential reward for group members. 
Cooperative learning involves two aspects of class 
organization: task structure and reward structure (Slavin in 
Elliot et al, 2000: 359). The task structure ensures that 
group members work with each other. Reward structure 
may depend on the performance of the total group (a 
product they product). 
d) Computer Technology 
Most studies assessing students’ attitude report positive 
change when technology is used in the classroom: students 
seem like using computer to learn, many students find that 
computer software is motivating (Elliot et al, 2000: 361). It 
provides access to different kinds and levels of information 
than typical teacher can provide. Students can visit such 
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website to get more complete information than teacher or 
book provided.  
Based on the explanation above, it can be concluded that there 
are some factors influence students’ motivation. Those are anxiety, 
curiosity and interest, locus of control, learned helplessness, self-
efficacy, and student’s environment.  
d. Indicators of Learning Motivation 
 Ausubel (in Brown, 2000: 73) states there are six indicators of 
learning motivation, those are (1) the need for exploration; (2) the 
need for manipulation; (3) the need for activity; (4) the need for 
simulation; (5) the need for knowledge; and (6) the need for ego-
enhancement. 
Keller and Reigluth (1983: 395) state that there are four elements 
of interested learning process, as follows: 
1) Attention 
It’s caused by student’s curiosity about something. 
2) Relevance  
It shows the relationship between materials delivered and 
students’s needs. 
3) Confidence 
Motivation will improve along with the student’s confidence 
to reach the goal. 
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4) Satisfaction 
The success of achieving the goal will result in satisfaction. 
The students, consequently will always be motivated to 
achieve the goal. 
 Based on the explanation above, it can be concluded that Brown 
stated six indicators of learning motivation are (1) the need for 
exploration; (2) the need for manipulation; (3) the need for activity; 
(4) the need for simulation; (5) the need for knowledge; and (6) the 
need for ego-enhancement. Then, Keller and Reigluth state that there 
are four elements of interested learning process. Those are attention, 
relevance, confindence, and satisfaction. 
 
B. Previous Study 
 In the previous related studies, it explains that there are three previous 
researchers. The first previous research come from Irwan Ro’iyal Ali (UIN 
Syarif Hidayatullah Jakarta: 2010). He conducted his research entitled The 
“Correlation between Students’ Vocabulary Mastery and Reading 
Comprehension”. The objectives of this research are to find out the 
correlation between vocabulary achievement and reading comprehension and 
to find out empirical data about the formulated problem. The sample of the 
research was taken from English Department of second semester of Tarbiyah 
Faculty and Teachers’ Training of State Islamic University Syarif 
Hidayatullah Jakarta academic year 2003/2004. The result of the study show 
41 
 
that rxy = 0,641> rt= 0,361 and 0,463, it means that there is positive 
correlation between vocabulary and the score of reading. It also means that 
the higher score in vocabulary will be followed the higher score in reading of 
English Department students’ of UIN Jakarta. 
 From the previous study above, the researcher goes to do the similarity 
research that is looking correlation between vocabulary and reading 
comprehension but the differences is the researcher also correlate with 
students’ learning motivation and researcher does research in different scope 
of which the subject is the first grade students of SMA Muhammadiyah 1 
Sragen.   
 The second previous research come from Nerfi Istianto (UIN 
Yogyakarta: 2013) entitled “The Correlation between Students’ Motivation in 
Learning Speaking and their Speaking Ability in Second Grade of SMA 
Darussalam Ciputat”. The objective of the study is to know the students’ 
motivation in learning speaking and to know whether there is any correlation 
between students’ motivation in learning speakig and speaking ability. The 
result of the study show that at degree of significance 5% ro=0,555 > rt= 
0,349 and at degree of significance 1% ro= 0,555 > 0,449. In the significance 
5% and 1%, ro(rxy) is higher than rt means that there is positive correlation 
between students’ motivation in learning speaking and their speaking ability 
at second grade SMA Darussalam Ciputat.  
 From the previous study above, the researcher goes to do the similarity 
research about learning motivation but in different scope of which the subject 
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is the first grade students’ of SMA Muhammadiyah 1 Sragen. The ability or 
comprehend is reading. 
 The third previous research from journal, it comes from Rahmi Fhonna 
(STKIP Bina Bangsa Getsempena Banda Aceh: 2014). She conducted the 
research entitled “The Correlation between Mastering Vocabulary and 
Speaking Ability in SMA Negeri 10 Fajar Harapan Banda Aceh”. The 
objective of the study are to find out the correlation between mastering 
vocabulary and speaking ability and to find out the students’ achievement in 
mastering vocabulary and speaking ability of the students’ of SMA Negeri 10 
Fajar Harapan. The result of the research show that rh = 0,93 > rt = 0,28, it 
means that vocabulary has high correlation with the speaking ability, 
students’ speaking ability is much influenced by vocabulary mastery, 
students’ at SMA Negeri 10 Fajar Harapan Banda Aceh have gained 
achievement in speaking ability.   
 From the previous study above, the researcher goes to do similarity 
research that is about vocabulary but in different scope, ability and there is 
additional variable is learning motivation.  
 
C. Rationale 
 Reading is one of important language skill that is needed by people. 
Reading is process of interpreting a message. Reading is needed by people to 
get information from written text. Reading comprehension means 
understanding what has been read. Snow Catherine (2002: 11) states that 
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reading comprehension as the process of simultaneously extracting and 
constructing meaning through interaction and involvement with written 
language. Sometimes, students have been read a text but students get nothing 
from it.  
 There are some aspects that contribute to reading comprehension. 
Those factors are learning motivation and vocabulary mastery. Every student 
has different motivation in learning English. There are students that have high 
motivation but also there are students that have low motivation. Motivation is 
as an internal process that can give energize to human behavior which is 
realized into action will be transferred into cognition, feeling, and action. 
Murphy & Alexander, 2000; Pintrich, 2003; Schunk, 2000; Stipek, 2000; in 
Slavin (2011: 99) state that motivation is as an internal process that activates, 
guides and maintains behavior over time. So, the students need motivation to 
learn enthusiastically.   
 Motivation is very important in learning process. Students with high 
motivation to learn English will be better prepare themself to contribute the 
process of teaching and learning process in the classroom. Students with high 
motivation will understand the academic textbook easily and then getting 
important information of it. Meanwhile, students with low motivation will 
have no enthusiasm to engage the process of teaching and learning English in 
the classroom. They also get the difficulty in understanding printed media.   
 Hornby (1994: 959) states that vocabulary is the total number of the 
words (with their meaning and with rules for combining them) making up the 
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language. Students will have difficulty to understand the text if the students 
do not understand the meaning of the vocabulary contained in the text. 
Understanding of English text needs understanding vocabulary in the text.  
 Finally, learning motivation and vocabulary mastery will influence 
students’ reading comprehension. It means that learning motivation and 
vocabulary mastery have important role in reading comprehension. The 
researcher considers that when students want to read the text, they should 
have high motivation and enough mastery on vocabulary. If the students just 
have high motivation and do not mastery on vocabulary, they will get 
difficulty to understand the text and get important information of the text. On 
the other side, if the students just have mastery on vocabulary and do not 
have high motivation the students will get difficulty in reading.  
 
D. Hypothesis 
The hypothesis of the research can be formulated as follows: 
1. Vocabulary Mastery and Reading Comprehension 
a. Ho : there is no correlation between vocabulary mastery and reading 
comprehension 
b. Ha : there is a positive and significant correlation between 
vocabulary mastery and reading comprehension 
2. Learning Motivation and Reading Comprehension 
a. Ho : there is no correlation between learning motivation and reading 
comprehension 
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b. Ha : there is a positive and significant correlation between learning 
motivation and reading comprehension  
3. Vocabulary Mastery, Learning Motivation and Reading Comprehension 
a. Ho : there is no correlation between vocabulary mastery, learning 
motivation and reading comprehension 
b. Ha  : there is a positive and significant correlation between 
vocabulary mastery, learning motivation and reading 
comprehension. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
  This chapter discussed about research methodology to answer the 
problems of this research involved: research design, research setting, population 
and sample, techniques of collecting data, and techniques of analyzing data. The 
more explanation can be seen bellow: 
A. Research Design 
  The type of this research is Correlation Research. Fraenkel et.al (2000: 
331) state that correlation research sometimes called associational research, 
the relationship among two or more variables are studied without any attempt 
to influence them. The reason of choosing this type of research is researcher 
wants to know the strength of the relation of two or more variable based on 
the correlation coefficient.  Furthermore, Johnson and Christensen (2000: 27) 
stated that there are three possible result of correlation study, as follows: a 
positive correlation, a negative correlation and no correlation.  
1. Positive Correlation  
 It is assumed that there is a positive correlation when all of the 
variables move in the same directions, the scores improve or decrease at 
the same time. 
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2. Negative correlation 
 When two variables move to different direction, it means that there 
is a negative correlation. Move different directions mean score of one 
variable improves while the other decreases. 
3. No correlation 
 It means there is no correlation among variables. If the number of 
correlation coefficient is equal to zero it indicates no correlation and they 
are not influencing one to another.   
  The variables being studied in this research were there three variables 
consist of two independent and one dependent variable. 
a. Independent variables (predictor variable) 
1) Vocabulary mastery of the first grade students of SMA 
Muhammadiyah 1 Sragen (X1) 
2) Learning motivation of the first grade students of SMA 
Muhammadiyah 1 Sragen (X2) 
b. Dependent variable (criterion variable) 
1) Reading comprehension of the first grade students of SMA 
Muhammadiyah 1 Sragen (Y) 
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The correlation between the three variables can be seen below: 
 
 
 
 
 
 
 Figure 3.1 The Correlation between Vocabulary Mastery, Learning 
motivation toward Reading Comprehension. 
 
B. Research Setting 
1. Place 
 The research was carried out at SMA Muhammadiyah 1 Sragen 
which is located in Jl. Raya Sukowati No.138, Sine, Sragen. 
2. Time 
  The research was conducted from February to July 2017.  
 
C. Population, Sample, and Sampling 
1. Population 
 Sugiyono (2015: 61) states that population is a generalization 
region consisting of objects / subjects that have certain qualities and 
characteristics set by the researchers to be studied and then drawn 
conclusions. The population of this research is first grade students of SMA 
Vocabulary mastery (X1) 
Learning motivation (X2) 
Reading comprehension (Y) 
49 
 
 
Muhammadiyah 1 Sragen in the academic year 2016/2017. The total of 
population is 237 students divided into 9 classes in two categories. There 
are 6 classes of X Science (IPA) that consist of X IPA 1, X IPA 2, X IPA 
3, X IPA 4, X IPA 5, and X IPA 6. Then there are 3 classes of X Social 
(IPS) that consist of X IPS 1, X IPS 2, and X IPS 3.   
2. Sample 
Sugiyono (2015: 62) states that sample is part of the number and 
characteristics possessed by the population. If the population is large, 
researcher can use sample taken from the population. Sample is taken from 
the population must be truly representative. In this research, the researcher 
took 30% of population as the sample. The researcher took 9 students 
randomly in all classes of first grade students of SMA Muhammadiyah 1 
Sragen. There are nine classes of the first grade students of SMA 
Muhammadiyah 1 Sragen. The total sample is 81 students.  
3. Sampling 
 Fraenkel and Wallen (92: 2000) state that sampling is the process 
of selecting a number of individuals from a population. There were two 
class categories in nine classes in the population. There were six sains 
class and three social class. In this research, the researcher uses 
proportionate stratified random sampling to get the sample.  
Below are the steps of selecting the sample: 
a. Making a list of number all first grade students that consist of 9 
classes. 
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b. Writing each number of students in a class on a piece of paper and 
enrolling the pieces 
c. Putting rolled paper into nine boxes 
d. Taking 9 rolled paper randomly in every boxes. The total sample is 
81 students.  
 
D. Techniques of Collecting Data 
 The researcher used test and questionnaire as the technique to collect 
the data of this research. Test was used to measure students’ vocabulary 
mastery and reading comprehension. While questionnaire used to collect the 
data about students’ learning motivation.  
1. Instrument of Collecting Data  
a. Scale for motivation 
 Arikunto (2006: 151) defined that questionnaire is a number 
of the researcher question which was used to get information from 
respondent about their personality or something that they know. In 
this research, the questionnaire was used to know whether students 
have learning motivation or not. 
 The type of the questionnaire is closed-type questionnaire. 
The items of the questionnaire is given were followed by answers. 
The questionnaire consists of 25 items. There are 13 items as 
positive statement and 12 items as negative statement. The items 
consist of six indicator of learning motivation. Those are the need 
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for exploration, the need for manipulation, the need for activity, the 
need for simulation, the need for knowledge, and the need for ego 
enhancement. Then, the students had to answer the question given 
by gave checklist in answer column. Students will choose one of 
them based on what the students actually experienced.  
 The scoring of the questionnaire in this research is based on 
Likert Scale Rating. The score range from 1 to 5 can be seen in 
Table 3.1:  
  Table 3.1 The Way to Score the Questionnaire 
Statement 
Option 
SS S RR TS STS 
Positive 5 4 3 2 1 
Negative 1 2 3 4 5 
  
Where: 
SS : Sangat Setuju 
S  : Setuju 
RR : Ragu-ragu 
TS : Tidak Setuju 
STS : Sangat Tidak Setuju 
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b. Test of vocabulary mastery 
 Arikunto (2006: 150) explains test as an organized 
questions or exercise and also other instrument which is used to 
measure the skill, intelligence knowledge, ability or talent had by 
individual or group of people.  
The test of vocabulary mastery is objective test in the form 
of multiple-choice type. The test consist of 25 items. There are four 
alternatives answer in each item, consisting three destructors. The 
scoring system for the test is that if the students answer the item 
correctly, they will be scored 1 whereas if the students answer them 
incorrectly, they will be scored 0. The way to score students’ 
vocabulary mastery : 
   
 So the high score was gotten 100 if the students answer all 
of the question correctly. 
c. Test of reading comprehension 
 The test is objective test in the form of multiple-choice 
type. The test consist of 25 items. There are four alternatives 
answer in each item, consisting three destructors. The scoring 
system for the test is that if the students answer the item correctly, 
they will be scored 1 whereas if the students answer them 
incorrectly, they will be scored 0. The way to score students’ 
reading comprehension : 
Total correct answers X 4 
Total correct answers X 4 
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 So the high score was gotten 100 if the students answer all 
of the question correctly. 
2. Try Out of the Instrument 
a. Validity of the instrument 
 Arikunto (2006: 168) states that an instrument is valid if it 
is able to measure what the researchers are going to measure. 
Validity refers to the extent to which an instrument measures 
what one thinks it is measuring. 
 In the research, the researcher used SPSS 20.0 for windows 
on obtaining the Pearson Product Moment. The criteria validity of 
test called valid, if r-obtained is higher than r-table and it is not 
valid if r-obtained is lower than r-table.  
 There are 30 items of reading comprehension test used to 
try out. It can be seen in the appendix. After try out, the 
researcher gets 26 valid items to measure students’ reading 
comprehension which consists of 6 indicators. They are finding 
topic, finding main idea, finding detailed information in the text, 
identifying reference of pronoun, drawing inferences, and 
guessing word meaning based context. 
 There are 30 items of vocabulary mastery test used to try 
out. It can be seen in the appendices. After try out, the researcher 
gets 25 valid items to measure students’ vocabulary mastery 
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which is consist of 10 indicators. Word classes consists of noun, 
verb, adjective and adverb. Word meaning consists of synonym, 
antonym, and hiponym. Word building consists of affixation, 
compounding, and conversion. 
 There are 36 items of learning motivation questionnaire 
used to try out. It can be seen in the appendices. After try out the 
researcher gets 28 valid items to measure students’ learning 
motivation which consist of six indicators. They are the need for 
exploration, the need for manipulation, the need for activity, the 
need for simulation, the need for knowledge, and the need for 
ego-enhancement. 
b. Reliability of the instrument 
 Frankel and Wallen (2000: 169) state that reliability refers 
to the consistency of scores or answers from one administration of 
an instrument to another, and from one set of items to another. 
Reliability is concerned with consistency of scores if the 
instruments used repeatly for different subjects or different times. 
The researcher used Alpha Cronbach to measure the reliability of 
the instrument.  
 The criteria of reliability measured using the comparison 
between the values of correlation coefficient. If the value of 
correlation coefficient is higher than the value of t-table, it means 
that the instrument is reliable, while if the value of correlation 
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coefficient is lower than the value of t-table, it can be concluded 
that the instrument is not reliable. The researcher uses SPSS 20.0 
for windows in obtaining Alpha Cronbach. 
 Arikunto (2006: 276) states that the criteria of reliability 
coefficient are as follow: 
 0,80 < r11 = very high reliability 
 0,60 < r11 = high reliability 
 0,40 < r11 = fair reliability 
 0,20 < r11 = low reliability  
 0,00 < r11 = very low reliability 
  Table 3.2. The Reliability of Reading Comprehension 
Reliability Statistics 
Cronbach's 
Alpha 
N of Items 
.751 30 
 
 Based on the analysis using the formula of Alpha 
Cronbach helping by SPSS 20.00 for windows, the result of 
computation r11 is 0,751. So it can be said that reading 
comprehension instrument has very high reliability. 
  Table 3.3. The Reliability of Vocabulary Mastery 
Reliability Statistics 
Cronbach's 
Alpha 
N of Items 
.744 30 
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 Based on the analysis using the formula of Alpha 
Cronbach helping by SPSS 20.00 for windows, the result of 
computation r11 is 0,744. So it can be said that vocabulary 
mastery instrument has very high reliability. 
  Table 3.4. The Reliability of Learning Motivation 
Reliability Statistics 
Cronbach's 
Alpha 
N of Items 
.741 36 
 
 Based on the analysis using the formula of Alpha 
Cronbach helping by SPSS 20.00 for windows, the result of 
computation r11 is 0,741. So it can be said that learning 
motivation instrument has very high reliability. 
 
E. Technique of Analyzing the Data 
After collecting the data, the next step is analyzing data. In this 
research, the researcher used some technique of analyzing data, it as follow:  
1. Prequisite test 
  The test cover normality test, linearity test, and significance of 
regression test. The test is required in correlation study to convince that 
the data is normal, significant and linear.  
a. Normality test 
  Normality test is one of the perquisite tests before entering 
linear regression analysis, that is used to know whether the 
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dependent variable are normal distributed or not. The researcher 
used Kolmogorov Smirnov (KS-Z) formula to test the normality 
of data through SPSS 20.0 for windows. The normality can be 
seen from p (significance) on Kolmogorov Smirnov value. If p 
(significance) value greater than 0,05 (p>0,05), it tells that the 
distribution of the data is normal. 
  The researcher used SPSS 20.0 for windows to analyze the 
normality. The steps of normality test are: 
1) Open program SPSS 20.00 for windows. 
2) Input the data in variable  
 
3) In variable view, write the name of column in first line 
“Reading”, change the column of decimal becomes 0, change 
the column of measure becomes scale. 
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4)  Click data view → click Analyze → Descriptive Statistics 
→ Explore. As follow: 
 
5) Dialog explore → click plots 
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6) Then it showed explore plots → cecklist steam and leaf 
and histogram → normality plots with test → continue → 
OK. 
 
 
b. Linearity test 
  Linearity testing is aimed to know whether two variables 
which done by statistical analysis correlation show the linear 
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relationship or not. In this study, the researcher used SPSS 20.0 
for windows in obtaining simple linear regression.  
 The steps of linearity test are : 
1) Open SPSS 20.00 for windows 
2) Input the data in variable 
 
3) In variable view, write the name of column in first line 
becomes “Reading” and second line becomes “vocabulary”, 
change the column of decimal becomes 0, change the 
column of measure becomes scale. 
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4) Click data view → click compare means. As follows: 
 
4) Then it showed the dialog means → click options 
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5) Then cecklist on test of linearity, as follows : 
 
The result of linearity test between reading and vocabulary 
 
2. Hypothesis testing 
 After testing the prequsite test, the researcher tested the 
hypothesis. To test hypothesis whether there is positive correlation or 
not, the researcher used Pearson Product Moment through SPSS 20.0 
for windows for hypothesis 1 and hypothesis 2. The value of rxy, then is 
compared with product moment formula table (rt) at significance of 5%, 
and N = the number of the students. If rxy is greater that rt (rxy>rt), it 
means that Ho is rejected and Ha is accepted 
 . Then, the researcher used regression to test hypothesis 3. If 
significant F change < 0.05, it concluded that Ho is rejected and Ha is 
accepted. 
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 The researcher used SPSS 20.0 for windows in obtaining 
Pearson Product Moment. The steps are : 
a) Open SPSS 20.00 for windows 
b) Input the data in variable 
 
c) In data view, click Analize – Correlate - Bivariate 
 
d) Move reading and vocabulary in variables column. Then 
click Ok.   
64 
 
 
 
e) The result of correlation.  
 
 
 Then, the researcher tested hypothesis 3 by regression through 
SPSS 20.0 for windows. The steps are : 
a) Open SPSS 20.00 for windows 
b) Input the data in variable 
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c) In variable view, write the name of column in first line 
becomes “Reading” and second line becomes “Vocabulary” 
third line becomes “Motivation”, change the column of 
decimal becomes 0, change the column of measure becomes 
scale. 
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d) Click data view → click Analyze → Regression → Linear  
 
e) Then it showed the dialog below : 
 
f) Click Statistics → checklist model fit, R squared, 
descriptives, part and partial correlation and collinearity 
→ Continue → OK 
67 
 
 
 
g) The result of correlation 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
A. Data Description 
  The data analyzed in this research are the result of the test and 
questionnaire. The tests consist of reading comprehension test and vocabulary 
test. The test conducted to know the students’ reading comprehension and 
students’ vocabulary mastery. Then the researcher distributed questionnaire to 
know the students’ learning motivation.     
1. Reading Comprehension 
In this case, students’ reading comprehension was as the 
dependent variable (Y). The researcher conducted written test to know 
the students’ reading comprehension score. The test was evaluated from 
six indicators of reading. They are finding topic, finding main idea, 
finding detailed information in the text, identifying reference of pronoun, 
drawing inferences, and guessing word meaning based context. The 
scoring system for the test was if the students answered the item 
correctly, they got score 1 whereas if the item was incorrectly, they got 
score 0. Below is the result of students’ reading comprehension test. 
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Table 4.1 Score of Students’ Reading Comprehension (Y Variable) 
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Table 4.2 Descriptive Statistics 
 
Statistics 
Reading 
N 
Valid 81 
Missing 0 
Mean 61,83 
Std. Error of Mean 1,253 
Median 64,00 
Mode 64 
Std. Deviation 11,279 
Minimum 40 
Maximum 84 
Sum 5008 
 
From the data above, it can be seen that the total score of 
students’ reading comprehension test was 5008. By applying SPSS for 
windows, it showed that the mean, median, mode, and standar deviation 
were 61.83, 64, 64, and 11.279. The minimum score of students’ reading 
comprehension score was 40 and the maximum score of students’ 
reading comprehension was 84. Based on the result statistics above, the 
mean reading comprehension was 6183. It meant that students’ reading 
comprehension was in low level. The histogram can be seen in figure 4.1 
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Figure 4.1 The Histogram of Students’ Reading Comprehension Score 
2. Vocabulary mastery  
Vocabulary mastery is as the independent variable (X1). The 
researcher conducted written test to know the students’ vocabulary 
mastery score. The test was evaluated from indicators of reading. They 
are word classes, word meaning, and word building. Word classes consist 
of noun, verb, adjective and adverb. Word meaning consists of synonym, 
antonym, and hiponym. Word building consists of affixation, 
compounding, and conversion. The scoring system for the test is if the 
students answer the item correctly, they got score 1 whereas if the item 
incorrectly, they got score 0. Below is the result of students’ vocabulary 
mastery test. 
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Table 4.3. Score of Students’ Vocabulary Mastery (X1 Variable) 
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Table 4.4. Descriptive Statistics 
Statistics 
Vocabulary 
N 
Valid 81 
Missing 0 
Mean 63,95 
Std. Error of Mean 1,230 
Median 64,00 
Mode 64 
Std. Deviation 11,072 
Range 44 
Minimum 44 
Maximum 88 
Sum 5180 
 
From the data of students’ vocabulary mastery test, it is found 
that highest score is 88 and the lowest score is 44 in the scoring scale of 
0-100. The mean, median, mode, range and standar deviation are 63.95, 
64.00, 64, 44 and 11.072. Based on the result statistics above, the mean 
vocabulary mastery is 63.95. It means that students’ vocabulary mastery 
is in low level. The histogram can be seen at figure 4.2. 
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Figure 4.2. The Histogram of Students’ Vocabulary Mastery Score 
3. Learning Motivation 
In this study, students’ learning motivation is as independent 
variable (X2). To measure students’ learning motivation, the students is 
given questionnaire. The type of questionnaire is closed-type 
questionnaire. The questionnaire is evaluated from six indicators of 
motivation. They are the need for exploration, the need for manipulation, 
the need for activity, the need for simulation, the need for knowledge, 
and the need for ego-enhancement. The questionnaire were assessed by 
Likert scale rating. This scale has five options. They are Strongly Agree 
(Sangat Setuju), Agree (Setuju), Undecided (Ragu-ragu), Disagree 
(Tidak Setuju), and Strongly Agree (Sangat Tidak Setuju). 
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Table 4.5. Score of Students’ Learning Motivation (X2 Variable) 
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Table 4.6. Descriptive Statistics 
Statistics 
Motivation 
N 
Valid 81 
Missing 0 
Mean 78,86 
Std. Error of Mean 1,175 
Median 78,00 
Mode 74
a
 
Std. Deviation 10,578 
Range 49 
Minimum 57 
Maximum 106 
Sum 6388 
 
From the data of students’ learning motivation questionnaire, it is 
found that highest score is 106 and the lowest score is 57 in the scoring 
scale of 0-125. The mean, median, mode, and standar deviation are 
78.86, 78.00, 74, and 10.578. The histogram can be seen in figure 4.3. 
 
Figure 4.3. The Histogram of Students’ Learning Motivation Score 
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B. Testing of Pre-requirement Analysis 
The characteristic of the data of the research determines the 
techniques of analyzing the data. Before analyzing the data, it is necessary to 
examine the data. The examination covers normality and linearity.  
1. Normality Test 
 Normality test is done to find out whether the population is in 
normal distribution or not. In this research, Kolmogorov-Smirnov test is 
used to test normality. 
Table 4.7. Normality test of Reading Comprehension, Vocabulary 
Mastery and Learning Motivation 
B 
 
 
  
 
 Based on the result of normality test using SPSSS, it can be 
concluded that the sample of reading, vocabulary, and motivation is in 
normal distribution because the significance value (0,200) is greater that 
0,05.  
 
 
 
 
Tests of Normality 
 Kolmogorov-Smirnov
a
 Shapiro-Wilk 
Statis
tic 
Df Sig. Statistic df Sig. 
Reading .083 81 .200
*
 .974 81 .103 
Vocabulary .075 81 .200
*
 .971 81 .065 
Motivation  .064 81 .200
*
 .985 81 .454 
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2. Linearity Test 
a. Reading Comprehension and Vocabulary Mastery  
Table 4.8. Linearity of Reading Comprehension and  
Vocabulary Mastery  
ANOVA Table 
 Sum of 
Squares 
df Mean 
Square 
F Sig. 
Reading * 
Vocabulary 
Between 
Groups 
(Combined) 4348,001 11 395,273 4,679 ,000 
Linearity 3918,454 1 3918,454 46,380 ,000 
Deviation from 
Linearity 
429,547 10 42,955 ,508 ,879 
Within Groups 5829,579 69 84,487   
Total 10177,580 80    
 
 Based on the result of linearity test using SPSS, it can be 
concluded that the data is linear if significance is greater that 0,05. The 
result of significance computed by ANOVA table is 0,879. The 
significance is greater than 0,05 so the data is linear. 
b. Reading Comprehension and Learning Motivation 
Table 4.9. Linearity of Reading Comprehension and 
Learning Motivation 
ANOVA Table 
 Sum of 
Squares 
df Mean 
Square 
F Sig. 
Reading * 
Motivation 
Between 
Groups 
(Combined) 6569,580 35 187,702 2,341 ,004 
Linearity 4097,225 1 4097,225 51,102 ,000 
Deviation from 
Linearity 
2472,356 34 72,716 ,907 ,613 
Within Groups 3608,000 45 80,178   
Total 10177,580 80    
 
 Based on the result of linearity test using SPSS, it can be 
concluded that the data is linear if significance is greater that 0,05. The 
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result of significance computed by ANOVA table is 0,613. The 
significance is greater than 0,05 so the data is linear. 
C. Hypothesis Testing 
1. Correlation between vocabulary mastery (X1) and reading comprehension 
(Y). 
   The researcher uses the null hypothesis (Ho) saying that there is no 
correlation between vocabulary mastery (X1) and reading comprehension 
(Y), against the alternative hypothesis (Ha) saying that there is significant 
correlation between vocabulary mastery (X1) and reading comprehension 
(Y). The researcher follows some assumptions as follow: 
a. If the result of calculation ro is lower than rt (rtable)  ro < rt, the null 
hypothesis (Ho) is accepted, and the alternative hypothesis (Ha) is 
rejected. 
b. If the result of calculation ro is higher than rt (rtable)  ro > rt, the null 
hypothesis (Ho) is rejected, and the alternative hypothesis (Ha) is 
accepted. 
  The result of rcount value (0,620) is higher than rtable (0,216) N=81 with 
significant value 0.05. So the conclusion is: 
1) Ho is rejected.  
2) Ha is accepted. 
3) There is significant correlation between vocabulary mastery and 
reading comprehension of the first grade students of SMA 
Muhammadiyah 1 Sragen. 
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 Table 4.10. Correlation between vocabulary mastery and  
Reading Comprehension 
Correlations 
 Reading Vocabulary 
Reading 
Pearson Correlation 1 ,620
**
 
Sig. (2-tailed)  ,000 
N 81 81 
Vocabulary 
Pearson Correlation ,620
**
 1 
Sig. (2-tailed) ,000  
N 81 81 
**. Correlation is significant at the 0.01 level (2-tailed). 
 
2. Correlation between learning motivation (X2) and reading comprehension 
(Y). 
 The researcher uses the null hypothesis (Ho) saying that there is no 
correlation between learning motivation (X2) and reading comprehension 
(Y), against the alternative hypothesis (Ha) saying that there is significant 
correlation between learning motivation (X2) and reading comprehension 
(Y). The researcher follows some assumptions as follow: 
a. If the result of calculation ro is lower than rt (rtable)  ro < rt, the null 
hypothesis (Ho) is accepted, and the alternative hypothesis (Ha) is 
rejected. 
b. If the result of calculation ro is higher than rt (rtable)  ro > rt, the null 
hypothesis (Ho) is rejected, and the alternative hypothesis (Ha) is 
accepted. 
 The result of rcount value (0,634) is higher than rtable value (0,216) N=81 
with significant value 0.05. So the conclusion is: 
1) Ho is rejected.  
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2) Ha is accepted. 
3) There is significant correlation between learning motivation and 
reading comprehension of the first grade students of SMA 
Muhammadiyah 1 Sragen. 
Table 4.11. Correlation between Learning Motivation (X2 variable) 
and Reading Comprehension (Y Variable) 
Correlations 
 Reading Motivation 
Reading 
Pearson Correlation 1 ,634
**
 
Sig. (2-tailed)  ,000 
N 81 81 
Motivation 
Pearson Correlation ,634
**
 1 
Sig. (2-tailed) ,000  
N 81 81 
**. Correlation is significant at the 0.01 level (2-tailed). 
3. Correlation between vocabulary mastery (X1), learning motivation (X2), 
and reading comprehension (Y).  
 The first hypothesis that will be tested is null hypothesis (Ho) 
saying that there is no significant correlation between vocabulary mastery 
(X1), learning motivation (X2), and reading comprehension (Y) against the 
alternative hypothesis (Ha) saying that there is significant correlation 
between vocabulary mastery (X1), learning motivation (X2), and reading 
comprehension (Y). The technique used is regression.  
Table 4.12. Model Summary of Vocabulary Mastery,  
Learning Motivation and Reading Comprehension 
Model Summary 
Model R R 
Square 
Adjusted R 
Square 
Std. Error of 
the Estimate 
Change Statistics 
R 
Square 
Change 
F 
Change 
df1 df2 Sig. F Change 
1 ,679
a
 ,461 ,447 8,388 ,461 33,326 2 78 ,000 
a. Predictors: (Constant), Motivation, Vocabulary 
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 After being calculated by regression helping by SPSS 20.00 for 
windows, it is found significant Fchange is 0,000 < 0.05. It concluded that 
the varibles had correlation. To know the correlation between all variables 
by computing Rtable. The value of Rtable can be seen R= 0,679. Rtable > 0.61, 
it can be concluded that the correlation between the variables had strong 
correlation.  
Table 4.13. Correlation between Vocabulary Mastery (X1), Learning 
Motivation (X2), and Reading Comprehension (Y). 
 
Correlations 
 Reading Vocabulary Motivation 
Pearson 
Correlation 
Reading 1,000 ,620 ,634 
Vocabulary ,620 1,000 ,710 
Motivation ,634 ,710 1,000 
Sig. (1-tailed) 
Reading . ,000 ,000 
Vocabulary ,000 . ,000 
Motivation ,000 ,000 . 
N 
Reading 81 81 81 
Vocabulary 81 81 81 
Motivation 81 81 81 
 
 From the table above, the significant is 0,000. If significant < 0.05, 
it can be concluded that the correlation between vocabulary mastery, 
learning motivation and reading comprehension is significant correlation. 
The result of this hypothesis as follows: 
1) Ho is rejected.  
2) Ha is accepted. 
3) There is significant correlation between vocabulary mastery and 
learning motivation toward reading comprehension of the first 
grade students of SMA Muhammadiyah 1 Sragen. 
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D. Discussion of the research findings 
  From the data description, it is found that the mean scores and standard 
deviation score in each variable. The mean score of the data description 
students’ reading comprehension is 61,83 and the standard deviation is 
11,279. The mean score of the data description students’ vocabulary mastery 
is 63,95 and the standard deviation is 11,072. The mean score of the data 
description students’ learning motivation is 78,86 and the standard deviation 
is 10,578. 
  After analyzing the correlation between the variables, a discussion can 
be given as follows. The discussion emphasized more on finding the possible 
causes of the result of the study. Since the computation of the normality, 
linearity, and the significant testing show that the data are in normal 
distribution and regression is linear and significant. Then the researcher 
continues to the hypothesis. 
  From hypothesis testing, it is found that there is significant correlation 
between vocabulary mastery and reading comprehension. It means that the 
hypothesis is accepted. Rxy = 0,620 > Rt = 0,216 it can be concluded that 
vocabulary mastery and reading comprehension has correlation. The level of 
correlation had strong correlation. There is positive correlation between 
vocabulary mastery and reading comprehension. A positive correlation means 
the higher score in vocabulary is followed by the higher score in reading.  
  David Wilkins in Thornbury (2002: 13) states that without grammar 
very little can be conveyed, without vocabulary nothing can be conveyed. 
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Students need vocabulary mastery to understand the text that they read. If the 
students have low skill of vocabulary mastery, they will get difficulty in 
understanding the text and get the important information of the text. On the 
contrary, if the students have high skill or vocabulary mastery will easily to 
undertand the text. Increasing vocabulary mastery will be followed by 
improving students’ reading comprehension. 
  There is correlation between learning motivation and reading 
comprehension. Rxy = 0,634 > Rt = 0,216 N=81 with significant value 0,05 so 
it can be concluded that learning motivation and reading has correlation. 
Nunan (2003: 22) says that motivation and learning attitude are important 
predictors of achievement. In relation with that statement, Slavin (2011: 100) 
said that students who are highly motivated to learn something are more 
likely to be active than others to consciously plan their learning, to carry out a 
learning plan, and to retain the information they obtain. It means that learning 
motivation has contribution on the result of reading comprehension.  
  The low of learning motivation will result in the low of reading 
comprehension while the high of learning motivation will result in the high of 
reading comprehension. It meant students’ learning motivation support in 
students’ reading comprehension. Increasing of learning motivation will 
followed by improving reading comprehension. The motivated students are 
easier to understand the content of the text.  
  There is significant correlation between vocabulary mastery and 
learning motivation toward reading comprehension. Rxy = 0,679 > Rt = 0,216 
85 
 
N=81 with significant value 0,05 so it had correlation. Increasing of 
vocabulary mastery and learning motivation will followed by improving 
reading comprehension. It can be created assumption that students’ reading 
comprehension can be regressed, explained, and predicted from students’ 
vocabulary mastery and students’ learning motivation. 
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CHAPTER V 
CONCLUSION, IMPLICATION, AND RECOMMENDATION 
A. Conclusion 
From the discussion on the previous chapter, in brief the researcher 
describes the conclusion as follows : 
There is significant correlation between between vocabulary mastery 
and reading comprehension of the first grade students of SMA 
Muhammadiyah 1 Sragen in Academic Year 2016/2017. It can be concluded 
from the result of rcount value (0,620) is higher than rtable (0,216) N=81 with 
significant value 0.05. Increasing vocabulary mastery will be followed by 
improving students’ reading comprehension. 
There is significant correlation between learning motivation and 
reading comprehension of the first grade students of SMA Muhammadiyah 1 
Sragen in academic year 2016/2017. It can be concluded from the result of 
rcount value (0,634) is higher than rtable value with significant value 0.05 and 
0.01. Increasing learning motivation will be followed by improving students’ 
reading comprehension.   
There is significant corelation between vocabulary mastery and learning 
motivation toward reading comprehension of the first grade students of SMA 
Muhammadiyah 1 Sragen in academic year 2016/2017. It can be seen from 
Fchange is 0,00. Fchange < 0.05, it can be concluded that the variable 
correlates. The result of correlation is Rxy = 0,679. The increasing of 
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vocabulary mastery and learning motivation is followed by increasing reading 
comprehension. 
B. Implication 
Based on the research finding, it has been concluded that there is 
significant correlation between vocabulary mastery, learning motivation, 
toward reading comprehension. It implied that vocabulary mastery and 
learning motivation are important variables for students’ reading 
comprehension. Vocabulary mastery and learning motivation had 
contribution in the result of reading comprehension. 
English learning motivation is an important factor for students who 
want a good result in reading comprehension. It made easier for students to 
understand the text and got the content of the text. The high of learning 
motivation will result in the high of reading comprehension while the low of 
learning motivation will result in the low of reading comprehension. It meant 
students’ learning motivation support in students’ reading comprehension. 
Besides that, the students should have good vocabulary mastery. The 
students who have good vocabulary mastery will have better reading 
comprehension than students who do not. The students who have high skill of 
vocabulary mastery, they will easy to understand the text. While students who 
have low skill of vocabulary mastery, they will get the difficulty to 
understand the text. Teachers should motivate students for maintaining 
English learning motivation and improving vocabulary mastery. 
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C. Recommendation 
Based on the conclusion and implication above, the researcher 
recommend: 
1. For the teacher 
a. The quality of students’ reading comprehension should be improved. It 
can be materialized by giving reading text to the student, then the 
students given a task to find the topic or theme from the text. It makes 
the students focus on specific things. 
b. The quality of vocabulary mastery should be improved. It can be 
materialized by encouraging students to read more books. Reading will 
add the students’ vocabulary. Then the teacher gives assignment which 
needed vocabulary to use.  
c. The level of students’ learning motivation should be increased. It can be 
materialized by giving rewards, appreciating students for doing home 
work well, creating an enjoyfull process of teaching.  
2. For the student 
a. The students should increase their learning motivation. Having learning 
motivation will make easier for students to understand the text.  
b. The students should develop their mastery of vocabulary because this 
skill is very important in language learning. Mastering vocabulary will 
be helpful to avoid misunderstand the meaning of the text. 
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c. The students should develop their reading skill since it is important skill 
that very useful in many things. 
3. For the researcher  
The researcher realized that the result of the research is far from 
perfect, but the researcher expects this research will be useful as a 
reference to their research. Besides that, this research can be used a 
references to develop similar study. 
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APPENDIX 1 
SILABUS SMA/MA 
Mata Pelajaran              :  BAHASA INGGRIS - WAJIB 
Kelas                           :  X 
Kompetensi Inti            :  
KI 1  : Menghayati dan mengamalkan  ajaran agama yang dianutnya 
KI 2 : Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, peduli (gotong 
royong, kerjasama, toleran, damai),  santun, responsif dan pro-aktif  dan 
menunjukkan sikap sebagai bagian dari solusi atas berbagai permasalahan dalam 
berinteraksi secara efektif dengan lingkungan sosial dan alam serta dalam 
menempatkan diri sebagai cerminan bangsa dalam pergaulan dunia 
KI 3 : Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, prosedural 
berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya, 
dan humaniora dengan wawasan kemanusiaan,  kebangsaan, kenegaraan, dan 
peradaban terkait penyebab fenomena dan kejadian, serta menerapkan 
pengetahuan prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan 
minatnya untuk memecahkan masalah. 
KI 4  :  Mengolah, menalar,  dan menyaji  dalam ranah konkret dan ranah abstrak terkait 
dengan pengembangan dari yang dipelajarinya di sekolah secara mandiri, dan 
mampu  menggunakan metoda sesuai kaidah keilmuan 
    
Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokas
i 
Waktu 
Sumber 
Belajar 
1.1. Mensyuk
uri 
kesempa
tan dapat 
mempela
jari 
bahasa 
Inggris 
sebagai 
bahasa 
penganta
r 
Komunik
asi 
internasi
onal 
yang 
diwujudk
an dalam 
semanga
t belajar 
2.2. Menunjuk
kan 
perilaku 
Teks lisan 
dan tulis 
sederhana
, untuk 
memapark
an, 
menanyak
an, dan 
merespon 
pemapara
n jati diri  
Fungsi 
sosial 
Menjalin 
hubungan 
dengan 
guru, 
teman 
dan orang 
lain 
Ungkapan  
My name 
Mengamati 
 Siswa 
mendengarkan/m
embaca 
pemaparan jati diri 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, 
unsur 
kebahasaan, 
maupun format 
penyampaian/pen
ulisannya. 
 Siswa mencoba 
menirukan 
pengucapannya 
dan  menuliskan 
pemaparan jati diri 
yang digunakan. 
Mempertanyakan 
 Dengan 
bimbingan dan 
Kriteria 
penilaian: 
 Pencapaian 
fungsi sosial 
 Kelengkapa
n dan 
keruntutan 
struktur teks 
memaparka
n dan 
menanyaka
n jati diri 
 Ketepatan 
unsur 
kebahasaan
: tata 
bahasa, 
kosa kata, 
ucapan, 
tekanan 
kata, 
intonasi, 
 
   2  x 2 
JP 
 
 Audio 
CD/ 
VCD/D
VD 
 SUAR
A 
GURU 
 Koran/ 
majala
h 
berbah
asa 
Inggris 
 www.d
ailyeng
lish.co
m 
 http://a
merica
nenglis
h.state
  
 
Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokas
i 
Waktu 
Sumber 
Belajar 
jujur, 
disiplin, 
percaya 
diri, dan 
bertangg
ung 
jawab 
dalam 
melaksan
akan 
Komunika
si 
transaksi
onal 
dengan 
guru dan 
teman. 
3.1. Menganal
isis fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an dari 
teks 
pemapar
an jati 
diri, 
sesuai 
dengan 
konteks 
pengguna
annya.  
4.1. Menyusu
n teks 
lisan dan 
tulis 
sederhan
a, untuk 
memapar
kan, 
menanya
kan, dan 
merespon 
pemapar
is... I’m ... 
I live in ... 
I have … 
I like ….  
dan 
semacam
nya  
Unsur 
kebahasaa
n:  
(1) Kata 
terkai
t 
deng
an 
hubu
ngan 
kekel
uarg
aan 
dan 
keker
abata
n, 
profe
si 
peker
jaan, 
hobi. 
(2) Kata 
kerja 
dala
m 
simpl
e 
prese
nt 
tense
: be, 
have 
dala
m 
simpl
e 
prese
nt 
arahan guru, 
siswa 
mempertanyakan 
antara lain, 
perbedaan antara 
berbagai 
pemaparan jati diri 
dalam bahasa 
Inggris, 
perbedaannya 
dengan yang ada 
dalam bahasa 
Indonesia. 
 Siswa 
mempertanyakan 
pengucapan dan 
isi teks yang 
memaparkan jati 
diri 
Mengeksplorasi 
 Siswa mencari 
pemaparan jati diri 
dari berbagai 
sumber. 
 Siswa berlatih 
memaparkan jati 
diri dengan teman 
melalui simulasi. 
 Siswa berlatih 
memaparkan jati 
diri melalui tulisan 
Mengasosiasi 
 Siswa 
menganalisis 
ungkapan 
memaparkan jati 
diri dengan 
mengelompokann
ya berdasarkan 
penggunaan. 
 Secara 
berkelompok 
siswa 
ejaan, dan 
tulisan 
tangan 
 Kesesuaian 
format 
penulisan/ 
penyampai
an 
Unjuk kerja  
 Melakukan 
monolog 
yang  
menyebutka
n jati diri 
didepan 
kelas  
 Ketepatan 
menggunak
an struktur 
dan unsur 
kebahasaan 
dalam 
menyebutka
n jati diri 
Pengamatan 
(observations)
:  
Bukan 
penilaian 
formal seperti 
tes, tetapi 
untuk tujuan 
memberi 
balikan. 
Sasaran 
penilaian: 
 Berperilaku 
jujur, 
disiplin, 
percaya 
diri, dan 
bertanggun
g jawab 
dalam 
.gov/fil
es/ae/r
esourc
e_files 
 http://l
earnen
glish.b
ritishco
uncil.o
rg/en/ 
  
 
 
 
 
 
 
 
  
 
Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokas
i 
Waktu 
Sumber 
Belajar 
an jati 
diri, 
dengan 
memperh
atikan 
fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an, 
secara 
benar 
dan 
sesuai 
dengan 
konteks.  
tense 
(3) Kata 
tanya 
What
? 
Who
? 
Whic
h? 
(4) Ucap
an, 
tekan
an 
kata, 
inton
asi, 
ejaan
, 
tulisa
n 
tanga
n 
yang 
rapi  
(5) Ruju
kan 
kata  
Topik  
   
Keteladan
an tentang 
perilaku 
terbuka, 
mengharg
ai 
perbedaa
n, 
perdamaia
n.  
mendiskusikan 
ungkapan 
memaparkan jati 
diri yang mereka 
temukan dari 
sumber lain dan 
membandingkann
ya dengan yang 
digunakan guru  
 Siswa 
memperoleh 
balikan (feedback) 
dari guru dan 
teman tentang 
fungsi sosial dan 
unsur kebahasaan 
yang sampaikan 
dalam kerja 
kelompok.  
Mengkomunikasikan 
 Siswa 
mendemonstrasik
an penggunaan 
pemaparan jati diri 
secara lisan dan 
tertulis di kelas 
dengan 
memperhatikan 
fungsi sosial, 
ungkapan, dan 
unsur kebahasaan 
yang benar dan 
sesuai dengan 
konteks 
 Siswa menuliskan 
permasalahan 
dalam 
menggunakan 
bahasa Inggris 
untuk 
memaparkan jati 
diri dalam jurnal 
belajar (learning 
journal). 
melaksana
kan 
Komunikasi 
 Kesungguh
an siswa 
dalam 
proses 
pembelajar
an dalam 
setiap 
tahapan 
Portofolio 
 Kumpulan 
karya 
siswa yang 
mencermin
kan hasil 
atau 
capaian 
belajar 
berupa 
rekaman 
penggunaa
n 
ungkapan 
dan skrip 
percakapa
n 
 Kumpulan 
hasil tes 
dan latihan. 
 Catatan 
atau 
rekaman 
penilaian 
diri dan 
penilaian 
sejawat, 
berupa 
komentar 
atau cara 
penilaian 
lainnya. 
Penilaian Diri 
  
 
Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokas
i 
Waktu 
Sumber 
Belajar 
dan Penilaian 
Sejawat 
Bentuk: diary, 
jurnal, format 
khusus,  
komentar, atau 
bentuk 
penilaian lain 
1.1 Mensyuk
uri 
kesempa
tan 
dapat 
mempel
ajari 
bahasa 
Inggris 
sebagai 
bahasa 
pengant
ar 
Komunik
asi 
internasi
onal 
yang 
diwujudk
an 
dalam 
semang
at 
belajar. 
2.1. Menunjuk
kan 
perilaku 
santun 
dan 
peduli 
dalam 
melaksan
akan 
Komunika
si 
interperso
nal 
dengan 
Teks  lisan 
dan tulis 
untuk 
memuji 
bersayap 
(extended) 
serta 
responnya 
Fungsi 
sosial 
Menjaga 
hubungan 
interperso
nal 
dengan 
guru, 
teman 
dan orang 
lain. 
Ungkapan  
 “Excellent! 
You really 
did it well, 
Tina.”  
“That’s nice, 
Anisa. I 
really like 
it.” “It was 
great. I like 
it, thank 
you,” 
Unsur 
kebahasaan
: 
   Ucapan, 
tekanan 
Mengamati 
 Siswa 
mendengarkan/me
nonton interaksi 
memuji bersayap. 
 Siswa mengikuti 
interaksi memuji 
bersayap. 
 Siswa menirukan 
model interaksi 
memuji bersayap 
 Dengan bimbingan 
dan arahan guru, 
siswa 
mengidentifikasi 
ciri-ciri interaksi 
memuji bersayap 
(fungsi sosial, 
struktur teks, dan 
unsur 
kebahasaan). 
Mempertanyakan 
(questioning) 
Dengan bimbingan 
dan arahan guru, 
siswa 
mempertanyakan 
antara lain perbedaan 
antara berbagai 
ungkapan memuji 
bersayap dalam 
bahasa Inggris, 
perbedaan ungkapan 
dengan yang ada 
KRITERIA 
PENILAIAN: 
 Pencapaian 
fungsi sosial 
 Kelengkapa
n dan 
keruntutan 
struktur teks 
memuji 
bersayap 
 Ketepatan 
unsur 
kebahasaan
: tata 
bahasa, 
kosa kata, 
ucapan, 
tekanan 
kata, 
intonasi, 
ejaan, dan 
tulisan 
tangan 
 Kesesuaian 
format 
penulisan/ 
penyampai
an 
CARA 
PENILAIAN: 
Unjuk kerja  
 Bermain 
peran (role 
play) dalam 
bentuk 
interaksi 
 
1  x 2 
JP 
 Audio 
CD/  
 SUAR
A 
GURU 
 Koran/ 
majala
h ber 
 www.d
ailyeng
lish.co
m 
 http://a
merica
nenglis
h.state
.gov/fil
es/ae/r
esourc
e_files 
 http://l
earnen
glish.b
ritishco
uncil.o
rg/en/ 
  
 
Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokas
i 
Waktu 
Sumber 
Belajar 
guru dan 
teman. 
3.2. Menganal
isis fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an pada 
ungkapan 
memuji 
bersayap  
serta 
responny
a, sesuai 
dengan 
konteks 
pengguna
annya. 
4.2. Menyusu
n teks 
lisan dan 
tulis 
untuk 
menguca
pkan dan 
merespon 
pujian 
bersayap, 
dengan 
memperh
atikan 
fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an yang 
benar 
dan 
sesuai 
konteks. 
 
kata, 
intonasi  
 
dalam bahasa 
Indonesia, 
kemungkinan 
menggunakan 
ungkapan lain, dsb. 
Mengeksplorasi 
Siswa memuji 
bersayap dengan 
bahasa Inggris dalam 
konteks simulasi, 
role-play, dan 
kegiatan lain yang 
terstruktur. 
Mengasosiasi 
 Siswa 
membandingkan 
ungkapan memuji 
bersayap yang 
telah dipelajari 
dengan yang ada 
di berbagai 
sumber lain. 
 Siswa 
membandingkan 
antara ungkapan 
dalam bahasa 
Inggris dan dalam 
bahasa siswa.  
Mengkomunikasikan 
 Siswa memuji 
dengan bahasa 
Inggris, di dalam 
dan di luar kelas.  
 Siswa menuliskan 
permasalahan 
dalam 
menggunakan 
bahasa Inggris 
untuk memuji 
dalam jurnal 
belajar (learning 
journal). 
yang berisi 
pernyataan 
pujian dan 
responnya . 
 Ketepatan 
dan 
kesesuaian 
menggunak
an struktur 
dan unsur 
kebahasaan 
dalam  
menyampai
kan pujian 
serta 
responnya 
Pengamatan 
(observations)
:   
Bukan 
penilaian 
formal seperti 
tes, tetapi 
untuk tujuan 
memberi 
balikan. 
Sasaran 
penilaian: 
 Upaya 
mengguna
kan bahasa 
Inggris 
untuk 
menyataka
n pujian 
dan 
responnya 
ketika 
muncul 
kesempata
n. 
 Kesungguh
an siswa 
dalam 
proses 
  
 
Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokas
i 
Waktu 
Sumber 
Belajar 
pembelajar
an di setiap 
tahapan. 
 Kesantuna
n dan 
kepedulia
n dalam 
melaksana
kan 
Komunikasi 
1.1. Mensyuk
uri 
kesempat
an dapat 
mempelaj
ari 
bahasa 
Inggris 
sebagai 
bahasa 
penganta
r 
Komunika
si 
internasio
nal yang 
diwujudka
n dalam 
semangat 
belajar. 
2.1. Menunjuk
kan 
perilaku 
santun 
dan 
peduli 
dalam 
melaksan
akan 
Komunika
si 
interperso
nal 
dengan 
guru dan 
Teks  lisan 
dan tulis 
untuk 
menunjuk
kan 
perhatian 
(care) 
Fungsi 
sosial 
Menjaga 
hubungan 
interperso
nal 
dengan 
guru, 
teman 
dan orang 
lain. 
Ungkapan  
Ungkapan 
untuk 
memberi 
perhatian 
dan cara 
meresponn
ya: You 
look pale . 
Are you 
OK? Not, 
really. I’ve 
got a 
headache. 
Unsur 
Mengamati 
 Siswa 
mendengarkan/me
nonton interaksi 
menunjukkan 
perhatian. 
 Siswa mengikuti 
interaksi 
menunjukkan 
perhatian. 
 Siswa menirukan 
model interaksi 
menunjukkan 
perhatian. 
 Dengan 
bimbingan dan 
arahan guru, 
siswa 
mengidentifikasi 
ciri-ciri interaksi 
menunjukkan 
perhatian. (fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan). 
Mempertanyakan 
(questioning) 
 Dengan 
bimbingan dan 
arahan guru, 
siswa 
mempertanyakan 
KRITERIA 
PENILAIAN: 
 Pencapaian 
fungsi sosial 
 Kelengkapa
n dan 
keruntutan 
struktur teks 
menunjukka
n perhatian 
 Ketepatan 
unsur 
kebahasaan
: tata 
bahasa, 
kosa kata, 
ucapan, 
tekanan 
kata, 
intonasi, 
ejaan, dan 
tulisan 
tangan 
 Kesesuaian 
format 
penulisan/ 
penyampai
an 
CARA 
PENILAIAN: 
Unjuk kerja  
 Bermain 
peran (role 
1 x 2 
JP 
 Audio 
CD/  
 SUAR
A 
GURU 
 Koran/ 
majala
h ber 
 www.d
ailyeng
lish.co
m 
 http://a
merica
nenglis
h.state
.gov/fil
es/ae/r
esourc
e_files 
 http://l
earnen
glish.b
ritishco
uncil.o
rg/en/ 
  
 
Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokas
i 
Waktu 
Sumber 
Belajar 
teman. 
3.3. Menganal
isis fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an pada 
ungkapan 
menunjuk
an 
perhatian 
(care), 
serta 
responny
a, sesuai 
dengan 
konteks 
pengguna
annya. 
4.3. Menyusu
n teks 
lisan dan 
tulis 
untuk 
menguca
pkan dan 
merespon 
ungkapan 
perhatian 
(care), 
dengan 
memperh
atikan 
fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an, yang 
benar 
dan 
sesuai 
konteks. 
kebahasaa
n: 
Ucapan, 
tekanan 
kata, 
intonasi 
antara lain 
perbedaan antara 
berbagai 
ungkapan 
menunjukan 
perhatian dalam 
bahasa Inggris, 
perbedaan 
ungkapan dengan 
yang ada dalam 
bahasa 
Indonesia, 
kemungkinan 
menggunakan 
ungkapan lain, 
dsb. 
Mengeksplorasi 
Siswa menunjukan 
perhatian dengan 
bahasa Inggris dalam 
konteks simulasi, 
role-play, dan 
kegiatan lain yang 
terstruktur. 
Mengasosiasi 
 Siswa 
membandingkan 
ungkapan 
menunjukan 
perhatian yang 
telah dipelajari 
dengan yang ada 
di berbagai 
sumber lain. 
 Siswa 
membandingkan 
antara ungkapan 
dalam bahasa 
Inggris dan dalam 
bahasa siswa.  
Mengkomunikasikan 
play) dalam 
bentuk 
interaksi 
yang berisi 
pernyataan 
dan 
pertanyaan 
untuk 
menunjukka
n perhatian 
 Ketepatan 
dan 
kesesuaian 
menggunak
an struktur 
dan unsur 
kebahasaan 
dalam  
menyampai
kan 
ungkapan 
untuk 
menunjukka
n perhatian 
Pengamatan 
(observations)
:   
Bukan 
penilaian 
formal seperti 
tes, tetapi 
untuk tujuan 
memberi 
balikan. 
Sasaran 
penilaian: 
 Upaya 
mengguna
kan bahasa 
Inggris 
untuk 
menunjukk
an 
perhatian 
(care) 
  
 
Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokas
i 
Waktu 
Sumber 
Belajar 
 Siswa 
menunjukan 
perhatian dengan 
bahasa Inggris, di 
dalam dan di luar 
kelas.  
 Siswa menuliskan 
permasalahan 
dalam 
menggunakan 
bahasa Inggris 
untuk 
menunjukan 
perhatian dalam 
jurnal belajar 
(learning journal). 
ketika 
muncul  
kesempata
n. 
 Kesungguh
an siswa 
dalam 
proses 
pembelajar
an di setiap 
tahapan. 
 Kesantuna
n dan 
kepedulia
n dalam 
melaksana
kan 
Komunikasi 
1.1. Mensyuk
uri 
kesempa
tan dapat 
mempela
jari 
bahasa 
Inggris 
sebagai 
bahasa 
penganta
r 
komunik
asi 
internasi
onal 
yang 
diwujudk
an dalam 
semanga
t belajar 
2.2. Menunjuk
kan 
perilaku 
jujur, 
disiplin, 
percaya 
Teks lisan 
dan tulis 
pernyataan 
dan 
pertanyaan 
tentang 
niat 
melakukan 
sesuatu  
Fungsi 
Sosial  
    
Menyata
kan 
rencana   
Struktur 
Teks  
    ‘I’d like to 
tell my 
name,’ I 
will tell 
him 
about my 
job, I’m 
going to 
Mengamati 
 Siswa 
mendengarkan 
dan membaca 
banyak kalimat 
menyatakan dan 
menanyakan 
tentang niat 
melakukan 
sesuatu dalam 
berbagai konteks 
 Siswa mengikuti 
interaksi tentang 
pernyataan dan 
pertanyaan 
tentang 
menyatakan dan 
menanyakan 
tentang niat 
melakukan 
sesuatu dengan 
bimbingan guru 
 Siswa menirukan 
contoh-contoh 
kalimat yang 
menyatakan dan 
Kriteria 
penilaian: 
 Pencapaian 
fungsi sosial 
 Kelengkapa
n dan 
keruntutan 
struktur teks 
pernyataan 
dan 
pertanyaan 
tentang niat 
melakukan 
sesuatu 
 Ketepatan 
unsur 
kebahasaan
: tata 
bahasa, 
kosa kata, 
ucapan, 
tekanan 
kata, 
intonasi, 
ejaan, dan 
tulisan 
2  x 2 
JP 
 Audio 
CD/ 
VCD/D
VD 
 SUAR
A 
GURU 
 Koran/ 
majala
h 
berbah
asa 
Inggris 
 www.d
ailyeng
lish.co
m 
 http://a
merica
nenglis
h.state
.gov/fil
es/ae/r
esourc
  
 
Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokas
i 
Waktu 
Sumber 
Belajar 
diri, dan 
bertangg
ung 
jawab 
dalam 
melaksan
akan 
komunika
si 
transaksi
onal 
dengan 
guru dan 
teman. 
3.4. Menganal
isis fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an untuk 
menyatak
an dan 
menanya
kan 
tentang 
niat 
melakuka
n 
sesuatu, 
sesuai 
dengan 
konteks 
pengguna
annya  
4.4. Menyusu
n teks 
lisan dan 
tulis 
untuk 
menyatak
an dan 
menanya
kan 
tentang 
introduce 
my friend  
Unsur 
Kebahasaa
n 
   Kata kerja 
I’d like to 
.., I will .., 
I’m going 
to ...; tata 
bahasa, 
ucapan, 
tekanan 
kata, 
intonasi, 
ejaan, 
tanda 
baca, 
tulisan 
tangan 
dan cetak 
yang jelas 
dan rapi. 
 
 
  
menanyakan 
tentang niat 
melakukan 
sesuatu  
 Dengan 
bimbingan dan 
arahan guru 
siswa 
mengidentifikasi 
ciri kalimat yang 
menyatakan dan 
menanyakan 
tentang niat 
melakukan 
sesuatu  
Mempertanyakan 
Dengan bimbingan 
dan arahan guru, 
siswa 
mempertanyakan 
antara lain perbedaan 
antara berbagai 
ungkapan 
menyatakan dan 
menanyakan tentang 
niat melakukan 
sesuatu dalam 
bahasa Inggris, 
perbedaan ungkapan 
dengan yang ada 
dalam bahasa 
Indonesia, 
kemungkinan 
menggunakan 
ungkapan lain dsb. 
Mengekslorasi 
 Siswa menyatakan 
dan menanyakan 
tentang niat 
melakukan sesuatu 
dalam konteks 
simulasi, role-play 
dan kegiatan lain 
tangan 
 Kesesuaian 
format 
penulisan/ 
penyampai
an 
 
Cara 
Penilaian: 
Pengamatan 
(observasi) 
Bukan 
penilaian 
formal seperti 
tes, tetapi 
untuk tujuan 
memberi 
balikan.  
 Upaya 
menggunak
an Bahasa 
Inggris 
untuk 
menyatakan 
dan 
menanyaka
n tentang 
niat 
melakukan 
sesuatu 
ketika 
muncul  
kesempatan
. 
 Kesungguh
an siswa 
dalam 
proses 
pembelajar
an dalam 
setiap 
tahapan 
 Berperilaku 
jujur, 
e_files 
 http://l
earnen
glish.b
ritishco
uncil.o
rg/en/ 
 
  
 
Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokas
i 
Waktu 
Sumber 
Belajar 
niat 
melakuka
n 
sesuatu, 
dengan 
memperh
atikan 
fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an, yang 
benar 
dan 
sesuai 
konteks 
 
yang terstuktur 
 Siswa berusaha 
menyatakan dan 
bertanya tentang 
niat melakukan 
sesuatu 
Mengasosiasi 
 Siswa 
membandingkan 
antara ungkapan 
niat melakukan 
sesuatu dalam 
bahasa Inggris 
yang telah 
dipelajari dengan 
yang ada dari 
berbagai sumber 
lain. 
 Siswa 
membandingkan 
ungkapan 
menyatakan dan 
menanyakan 
tentang niat 
melakukan 
sesuatu dalam 
bahasa inggris 
dan dalam bahasa 
Indonesia 
Mengkomunikasikan 
 Setiap 
menyatakan dan 
menanyakan 
ungkapan tentang 
niat melakukan 
sesuatu dalam 
bahasa Inggris di 
dalam dan di luar 
kelas 
 Siswa menuliskan 
permasalahan 
dalam jurnal 
belajar (learning 
disiplin, 
percaya 
diri, dan 
bertanggun
g jawab 
dalam 
melaksana
kan 
Komunikasi 
 
  
  
 
Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokas
i 
Waktu 
Sumber 
Belajar 
journal) 
1.1 Mensyuk
uri 
kesempat
an dapat 
mempelaj
ari 
bahasa 
Inggris 
sebagai 
bahasa 
penganta
r  
komunika
si 
internatio
nal yang 
diwujudka
n dalam 
semangat 
belajar  
2.3  
Menunjuk
kkan 
perilaku 
tanggung 
jawab, 
peduli, 
kerjasam
a, dan 
cinta 
damai, 
dalam 
melaksan
akan 
Komunika
si 
fungsiona
l  
3.5. Menganal
isis fungsi 
sosial, 
struktur 
teks, dan 
unsur 
Teks lisan 
dan tulis 
untuk 
mengucap
kan dan 
merespon 
ucapan 
selamat 
bersayap 
(extended) 
Fungsi 
Sosial 
Menjaga 
hubungan 
interperso
nal 
dengan 
guru, 
teman, 
dan orang 
lain. 
Struktur 
text 
Ungkapa
n baku 
dari 
sumber-
sumber 
otentik. 
Unsur 
kebahasaa
n 
(1) Kata 
dan 
tata 
baha
sa 
baku 
(2) Ejaa
n dan 
tulisa
n 
tanga
Mengamati 
 Siswa 
memperhatikan 
beberapa pesan 
yang berisi 
ucapan selamat 
dari berbagai 
sumber (a.l. film, 
tape, surat kabar, 
majalah). 
 Siswa 
membacakan 
contoh-contoh 
teks pesan berisi 
ucapan selamat 
tersebut dengan 
ucapan, intonasi, 
tekanan kata, 
dengan benar dan 
lancar. 
 Dengan 
bimbingan dan 
arahan guru, 
siswa 
mengidentifikasi 
ciri-ciri pesan 
yang berisi 
ucapan selamat 
(fungsi sosial, 
struktur teks, dan 
unsur 
kebahasaan). 
 
Mempertanyakan(qu
estioning) 
 Dengan 
bimbingan dan 
arahan guru, 
siswa 
mempertanyakan 
antara lain 
perbedaan antar 
berbagai pesan 
Kriteria 
penilaian: 
 Pencapaian 
fungsi sosial 
 Kelengkapa
n dan 
keruntutan 
struktur teks 
ucapan 
selamat 
bersayap 
 Ketepatan 
unsur 
kebahasaan
: tata 
bahasa, 
kosa kata, 
ucapan, 
tekanan 
kata, 
intonasi, 
ejaan, dan 
tulisan 
tangan 
 Kesesuaian 
format 
penulisan/ 
penyampai
an 
 
Cara 
Penilaian: 
Unjuk kerja 
 Melakukan 
role-play 
(bermain 
peran) 
menggunak
an 
ungkapan 
berbentuk 
pesan berisi 
ucapan 
2  x 2 
JP 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Audio 
CD/ 
VCD/D
VD 
 SUAR
A 
GURU 
 Koran/ 
majala
h 
berbah
asa 
Inggris 
 www.d
ailyeng
lish.co
m 
 http://a
merica
nenglis
h.state
.gov/fil
es/ae/r
esourc
e_files 
 http://l
earnen
glish.b
ritishco
uncil.o
rg/en/ 
  
  
 
Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokas
i 
Waktu 
Sumber 
Belajar 
kebahasa
an dari 
ungkapan 
ucapan 
selamat 
bersayap, 
sesuai 
dengan 
konteks 
pengguna
annya.  
4.5. Menyusu
n teks 
lisan dan  
tulis 
untuk 
menguca
pkan dan 
merespon 
ucapan 
selamat 
bersayap 
(extended
), dengan 
memperh
atikan 
tujuan, 
struktur 
teks, 
dengan 
memperh
atikan 
tujuan, 
struktur 
teks, dan 
unsur 
kebahasa
an, 
secara 
benar 
dan 
sesuai 
dengan 
konteks.  
 
n dan 
cetak 
yang 
jelas 
dan 
rapi. 
(3) Ucap
an, 
tekan
an 
kata, 
inton
asi, 
ketik
a 
mem
prese
ntasi
kan 
secar
a 
lisan 
Topik 
Keteladan
an 
tentang 
perilaku 
peduli 
dan cinta 
damai.  
 
yang berisi 
ucapan selamat 
dalam bahasa 
Inggris, 
perbedaan 
ungkapan dengan 
yang ada dalam 
bahasa 
Indonesia, 
kemungkinan 
menggunakan 
ungkapan lain, 
dsb. 
Mengeksplorasi 
 Siswa secara 
mandiri dan 
dalam kelompok 
mencari ucapan 
selamat yang lain  
dari berbagai 
sumber 
 Siswa  bergantian 
membacakan 
ucapan selamat 
dengan unsur 
kebahasaan yang 
tepat 
 Siswa 
mengucapkan 
dan merespon 
ucapan selamat 
yang disampaikan 
teman dan guru. 
Mengasosiasi 
 Siswa 
membandingkan 
berbagai ucapan 
selamat terkait 
dengan tujuan, 
selamat 
serta 
responnya 
dalam 
situasi nyata  
 Ketepatan 
dan 
kesesuaian 
menggunak
an struktur 
dan unsur 
kebahasaan 
dalam  
menyampai
kan ucapan  
selamat 
bersayap 
serta 
responnya 
Pengamatan 
(observations)
:   
Bukan 
penilaian 
formal seperti 
tes, tetapi 
untuk tujuan 
memberi 
balikan. 
Sasaran 
penilaian: 
 Perilaku 
tanggung 
jawab, 
peduli, 
kerjasama, 
dan cinta 
damai, 
dalam 
melaksanak
an 
Komunikasi 
 Ketepatan 
dan 
kesesuaian 
 
 
 
  
 
Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokas
i 
Waktu 
Sumber 
Belajar 
struktur teks, dan 
unsur 
kebahasaan, 
dilihat dari segi 
ketepatan, 
efisiensi, 
efektivitasnya.  
  Siswa 
memperoleh 
balikan 
(feedback) dari 
guru dan teman 
tentang hasil 
analisis yang 
disampaikan 
dalamkerja 
kelompok.  
Mengkomunikasika
n 
 Siswa  berkreasi 
membuat teks-
teks ucapan 
selamat dan 
menyampaikanny
a di depan guru 
dan teman untuk 
mendapat 
feedback. 
 Siswa membuat 
kartu ucapan 
selamat 
 Siswa 
memperoleh 
feedback dari 
guru dan teman 
sejawat 
dalam 
menyampai
kan dan 
menulis teks 
berisi 
ucapan 
selamat 
 Kesungguh
an siswa 
dalam 
proses 
pembelajara
n di setiap 
tahapan 
Portofolio 
 Kumpulan 
catatan 
kemajuan 
belajar 
berupa 
catatan atau 
rekaman 
monolog. 
 Kumpulan 
karya siswa 
yang 
mendukung 
proses 
penulisan 
teks ucapan 
selamat  
berupa: 
draft, revisi, 
editing 
sampai hasil 
terbaik 
untuk 
dipublikasi  
 Kumpulan 
hasil tes 
dan latihan. 
 Catatan 
atau 
rekaman 
  
 
Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokas
i 
Waktu 
Sumber 
Belajar 
penilaian 
diri dan 
penilaian 
sejawat, 
berupa 
komentar 
atau cara 
penilaian 
lainnya  
1.1. Mensyuk
uri 
kesempat
an dapat 
mempelaj
ari 
bahasa 
Inggris 
sebagai 
bahasa 
penganta
r 
komunika
si 
internasio
nal yang 
diwujudka
n dalam 
semangat 
belajar. 
2.2. Menunjuk
kan 
perilaku 
jujur, 
disiplin, 
percaya 
diri, dan 
bertangg
ung 
jawab 
dalam 
melaksan
akan 
komunika
si 
transaksi
onal 
Tindakan/k
ejadian 
yang 
dilakukan/t
erjadi di 
waktu 
lampau  
yang 
merujuk 
waktu 
terjadinya 
dengan 
yang 
merujuk 
pada 
kesudahan
nya 
(Past 
Simple dan 
Present 
Perfect 
Tense) 
Fungsi 
sosial 
   
Menyatak
an dan 
menanya
kan 
tentang 
tindakan/
kejadian 
yang 
dilakukan/
terjadi di 
waktu 
Mengamati 
 Siswa 
mendengarkan 
dan membaca 
banyak kalimat 
Past Simple  dan 
Present perfect 
tense, dalam 
berbagai konteks. 
 Siswa berinteraksi 
menggunakan 
kalimat Past 
Simple  dan 
Present perfect 
tense selama 
proses 
pembelajaran, 
dengan bimbingan 
guru. 
 Siswa menirukan 
contoh-contoh 
kalimat Past 
Simple dan 
Present Perfect 
tense, 
 Dengan bimbingan 
dan arahan guru, 
siswa 
mengidentifikasi 
ciri-ciri kalimat Past 
Simple dan 
Present Perfect 
tense, (fungsi 
sosial, struktur 
teks, dan unsur 
Kriteria 
penilaian: 
 Pencapaian 
fungsi sosial 
 Ketepatan 
unsur 
kebahasaan
: tata 
bahasa, 
kosa kata, 
ucapan, 
tekanan 
kata, 
intonasi, 
ejaan, dan 
tulisan 
tangan 
 Kelengkapa
n dan 
keruntutan 
struktur teks 
 Kesesuaian 
format 
penulisan/ 
penyampai
an 
Cara 
Penilaian: 
Pengamatan 
(observations)
:   
Bukan 
penilaian 
formal seperti 
2  x 2 
JP 
 Audio 
CD/ 
VCD/D
VD 
 SUAR
A 
GURU 
 Koran/ 
majala
h 
berbah
asa 
Inggris 
 www.d
ailyeng
lish.co
m 
 http://a
merica
nenglis
h.state
.gov/fil
es/ae/r
esourc
e_files 
 http://l
earnen
glish.b
ritishco
uncil.o
rg/en/ 
 
  
 
Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokas
i 
Waktu 
Sumber 
Belajar 
dengan 
guru dan 
teman. 
3.6. Menganal
isis fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an pada 
pernyataa
n dan 
pertanyaa
n 
tindakan/
kejadian 
yang 
dilakukan
/terjadi di 
waktu 
lampau 
yang 
merujuk 
waktu 
terjadinya 
dengan 
yang 
merujuk 
pada 
kesudaha
nnya, 
sesuai 
dengan 
konteks 
pengguna
annya.  
4.6. Menyusu
n teks 
lisan dan 
tulis 
untuk 
menyatak
an dan 
menanya
kan 
lampau 
yang 
merujuk 
waktu 
terjadinya 
dengan 
yang 
merujuk 
pada 
kesudaha
nnya  
Struktur 
teks 
I had 
plowed 
into a big 
green 
Buick. I 
hollered 
farewells 
to my 
friends 
and 
poured 
myself 
into the 
car  
My friend 
has 
prepared 
everythin
g before 
we left 
Unsur 
kebahasa
an 
(1) Past 
Simple, 
Present 
Perfect 
(2)  Tata 
bahasa
, 
ucapan
, 
kebahasaan). 
Mempertanyakan 
Dengan bimbingan 
dan arahan guru, 
siswa 
mempertanyakan 
antara lain 
perbedaan antar 
berbagai past 
simple dan present 
perfect yang ada 
dalam bahasa 
Inggris, dan 
perbedaan 
ungkapan dalam 
bahasa Inggris 
dengan yang ada 
dalam bahasa 
Indonesia. 
Mengeksplorasi 
 Siswa 
menyatakan dan 
menanyakan 
tindakan/kejadian 
yang 
dilakukan/terjadi 
di waktu lampau 
yang merujuk 
waktu terjadinya 
dengan yang 
merujuk pada 
kesudahannya 
dalam bahasa 
Inggris dalam 
konteks simulasi, 
role-play, dan 
kegiatan lain yang 
terstruktur. 
 Siswa berusaha 
menyatakan dan 
menanyakan 
tindakan/kejadian 
yang 
dilakukan/terjadi 
di waktu lampau 
tes, tetapi 
untuk tujuan 
memberi 
balikan. 
Sasaran 
penilaian 
 Perilaku jujur, 
disiplin, 
percaya diri, 
dan 
bertanggung 
jawab dalam 
melaksanaka
n Komunikasi  
 Ketepatan 
dan 
kesesuaian 
dalam 
menyampaik
an dan 
menulis teks  
 Kesungguha
n siswa 
dalam proses 
pembelajaran 
di setiap 
tahapan 
Portofolio 
 Kumpulan 
karya siswa 
yang 
mencermink
an hasil 
atau 
capaian 
belajar  
 Kumpulan 
hasil tes 
dan latihan. 
 Catatan 
penilaian 
diri dan 
penilaian 
sejawat, 
  
 
Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokas
i 
Waktu 
Sumber 
Belajar 
tentang 
tindakan/
kejadian 
yang 
dilakukan
/terjadi di 
waktu 
lampau 
yang 
merujuk 
waktu 
terjadinya 
dengan 
yang 
merujuk 
pada 
kesudaha
nnya, 
dengan 
memperh
atikan 
fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an, yang 
benar 
dan 
sesuai 
konteks.  
 
tekana
n kata, 
intonasi
, ejaan, 
tanda 
baca, 
tulisan 
tangan 
dan 
cetak 
yang 
jelas 
dan 
rapi. 
Topik  
Berbagai 
hal terkait 
dengan 
interaksi 
antara guru 
dan siswa 
selama 
proses 
pembelajar
an, di 
dalam 
maupun di 
luar kelas. 
yang merujuk 
waktu terjadinya 
dengan yang 
merujuk pada 
kesudahannya 
dalam bahasa 
Inggris selama 
proses 
pembelajaran. 
Mengasosiasi 
 Siswa 
membandingkan 
kalimat Past 
Simple dan 
Present Perfect 
tense yang telah 
dipelajari dengan 
ungkapan-
ungkapan lainnya. 
 Siswa 
membandingkan 
antara kalimat Past 
Simple dan 
Present Perfect 
tense dalam 
bahasa Inggris 
dengan kalimat  
tentang 
tindakan/kejadian 
yang 
dilakukan/terjadi di 
waktu lampau 
yang merujuk 
waktu terjadinya 
dengan yang 
merujuk pada 
kesudahannya 
dalam bahasa ibu 
atau bahasa 
Indonesia.  
Mengkomunikasikan 
 Siswa 
menyatakan dan 
menanyakan 
tentang 
berupa 
komentar 
atau cara 
penilaian 
lainnya 
  
 
Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokas
i 
Waktu 
Sumber 
Belajar 
tindakan/kejadian 
yang 
dilakukan/terjadi 
di waktu lampau 
yang merujuk 
waktu terjadinya 
dengan yang 
merujuk pada 
kesudahannya 
dengan bahasa 
Inggris, di dalam 
dan di luar kelas.  
 Siswa menuliskan 
permasalahan 
dalam 
menggunakan 
bahasa Inggris 
untuk 
menyatakan dan 
menanyakan 
tentang 
tindakan/kejadian 
yang 
dilakukan/terjadi 
di waktu lampau 
yang merujuk 
waktu terjadinya 
dengan yang 
merujuk pada 
kesudahannya 
dalam jurnal 
belajarnya. 
1.1  
Mensyuk
uri 
kesempat
an dapat 
mempelaj
ari 
bahasa 
Inggris 
sebagai 
bahasa 
penganta
r 
komunika
Teks 
deskriptif 
lisan dan 
tulis, 
sederhana, 
tentang 
orang, 
tempat 
wisata, dan 
bangunan 
bersejarah 
terkenal 
Fungsi 
Mengamati 
 Siswa 
memperhatikan / 
menonton 
beberapa contoh 
teks/ film tentang  
penggambaran 
orang, tempat 
wisata, dan 
bangunan 
bersejarah. 
 Siswa menirukan 
contoh  secara 
Kriteria 
penilaian: 
 Pencapaian 
fungsi 
sosial 
 Kelengkapa
n dan 
keruntutan 
struktur teks 
deskriptif 
 Ketepatan 
unsur 
kebahasaan
 
9  x 2 
JP 
 
 Audio 
CD/ 
VCD/D
VD 
 SUAR
A 
GURU 
 Koran/ 
majala
h 
berbah
asa 
  
 
Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokas
i 
Waktu 
Sumber 
Belajar 
si 
internasio
nal yang 
diwujudka
n dalam 
semangat 
belajar 
2.3  
Menunjuk
kankan 
perilaku 
tanggung 
jawab, 
peduli, 
kerjasam
a, dan 
cinta 
damai, 
dalam 
melaksan
akan 
komunika
si 
fungsiona
l 
3.7.  
Menganal
isis fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an pada 
teks 
deskriptif 
sederhan
a tentang 
orang, 
tempat 
wisata, 
dan 
bangunan 
bersejara
h 
terkenal, 
sosial  
Membang
gakan, 
mengenal
kan, 
mengiden
tifikasi, 
memuji, 
mengritik, 
memprom
osikan, 
dsb. 
Struktur text 
(1) Penye
butan 
nama 
orang, 
tempat 
wisata, 
dan 
bangu
nan 
bersej
arah 
terken
al dan 
nama 
bagian
-
bagian
nya 
yang 
dipilih 
untuk 
dideskr
ipsikan 
(2) Penye
butan 
sifat 
orang, 
tempat 
wisata, 
dan 
bangu
nan 
bersej
terbimbing. 
 Siswa belajar 
menemukan 
gagasan pokok, 
informasi rinci dan 
informasi tertentu 
dari teks 
Mempertanyakan 
(questioning) 
 Dengan bimbingan 
dan arahan guru, 
siswa 
mempertanyakan 
antara lain 
perbedaan antar 
berbagai teks 
deskripsi yang ada 
dalam bahasa 
Inggris, perbedaan 
teks dalam bahasa 
Inggris dengan 
yang ada dalam 
bahasa Indonesia 
 Siswa 
mempertanyakan 
gagasan pokok, 
informasi rinci dan 
informasi tertentu 
dari teks deskriptif  
Mengeksplorasi 
 Siswa secara 
kelompok 
membacakan  teks 
deskriptif lain dari 
berbagai sumber 
dengan 
pengucapan, 
tekanan kata dan 
intonasi yang tepat 
 Siswa 
berpasangan  
menemukan 
gagasan pokok, 
informasi rinci dan 
: tata 
bahasa, 
kosa kata, 
ucapan, 
tekanan 
kata, 
intonasi, 
ejaan, dan 
tulisan 
tangan 
 Kesesuaian 
format 
penulisan/ 
penyampai
an 
Unjuk kerja  
 Melakukan 
monolog 
tentang 
deskripsi 
orang, 
tempat 
wisata, 
bangunan 
bersejarah 
terkenal di 
depan kelas 
/ 
berpasanga
n 
 Ketepatan 
dan 
kesesuaian 
dalam 
menggunak
an struktur 
teks  dan 
unsur 
kebahasaan 
dalam 
membuat 
teks 
deskriptif  
Pengamatan 
(observations)
Inggris 
 www.d
ailyeng
lish.co
m 
 http://a
merica
nenglis
h.state
.gov/fil
es/ae/r
esourc
e_files 
 http://l
earnen
glish.b
ritishco
uncil.o
rg/en/ 
 
  
 
Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokas
i 
Waktu 
Sumber 
Belajar 
sesuai 
dengan 
konteks 
pengguna
annya. 
4.8. Menangk
ap makna 
dalam 
teks 
deskriptif  
lisan dan 
tulis 
sederhan
a.  
4.9. Menyunti
ng teks 
deskriptif 
lisan dan 
tulis, 
sederhan
a, tentang 
orang, 
tempat 
wisata, 
dan 
bangunan 
bersejara
h 
terkenal, 
dengan 
memperh
atikan 
fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an yang 
benar 
dan 
sesuai 
konteks. 
4.10. Menyusu
n teks 
deskriptif 
arah 
terken
al dan 
bagian
nya, 
dan  
(3) Penye
butan 
tindaka
n dari 
atau 
terkait 
denga
n 
orang, 
tempat 
wisata, 
dan 
bangu
nan 
bersej
arah 
terken
al. 
yang 
semuanya 
sesuai 
dengan 
fungsi 
sosial yang 
hendak 
dicapai. 
Unsur 
kebahasaa
n 
(1) Kata 
benda 
yang 
terkait 
denga
n 
orang, 
tempat 
wisata, 
dan 
bangu
informasi tertentu 
serta fungsi sosial 
dari teks deskripsi 
yang 
dibaca/didengar. 
 Siswa menyunting 
teks deskripsi yang 
diberikan guru dari 
segi struktur dan 
kebahasaan 
 Berkelompok, 
siswa 
menggambarkan 
tempat wisata lain 
dalam konteks 
penyampaian 
informasi yang 
wajar terkait 
dengan tujuan 
yang hendak 
dicapai dari model 
yang dipelajari 
Mengasosiasi 
 Dalam kerja 
kelompok 
terbimbing siswa  
menganalisis 
dengan 
membandingkan 
berbagai teks 
yang 
menggambarkan 
orang, tempat 
wisata, 
bangunanan 
bersejarah 
terkenal dengan 
fokus pada  
struktur teks, dan 
unsur 
kebahasaan. 
 Siswa 
mengelompokkan 
teks deskripsi 
sesuai dengan 
:  
Bukan 
penilaian 
formal seperti 
tes, tetapi 
untuk tujuan 
memberi 
balikan. 
Sasaran 
penilaian 
 Perilaku 
tanggung 
jawab, 
peduli, 
kerjasama, 
dan cinta 
damai, 
dalam 
melaksanak
an 
Komunikasi 
 Ketepatan 
dan 
kesesuaian 
dalam 
menyampai
kan dan 
menulis teks 
deskriptif 
 Kesungguh
an siswa 
dalam 
proses 
pembelajara
n dalam 
setiap 
tahapan 
 Ketepatan 
dan 
kesesuaian 
menggunak
an strategi 
dalam 
membaca 
  
 
Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokas
i 
Waktu 
Sumber 
Belajar 
lisan dan 
tulis 
sederha
na 
tentang 
orang, 
tempat 
wisata, 
dan 
banguna
n 
bersejar
ah 
terkenal, 
dengan 
memper
hatikan 
tujuan, 
struktur 
teks, dan 
unsur 
kebahas
aan, 
secara 
benar 
dan 
sesuai 
dengan 
konteks. 
.  
 
nan 
bersej
arah 
terken
al 
(2) Kata 
sifat 
yang 
terkait 
denga
n 
orang, 
tempat 
wisata, 
dan 
bangu
nan 
bersej
arah 
terken
al 
(3) Ejaan 
dan 
tulisan 
tangan 
dan c 
etak 
yang 
jelas 
dan 
rapi 
(4) Ucapa
n, 
tekana
n kata, 
intonas
i, 
ketika 
mempr
esenta
sikan 
secara 
lisan.  
(5) Rujuka
n kata 
Topik 
fungsi sosialnya. 
 Siswa 
memperoleh 
balikan (feedback) 
dari  guru dan 
teman tentang 
setiap yang dia 
sampaikan dalam 
kerja kelompok.  
 
Mengkomunikasikan 
 Berkelompok, 
siswa menyusun 
teks deskripsi 
tentang orang/ 
tempat wisata/ 
bangunan 
bersejarah sesuai 
dengan fungsi 
sosial  tujuan, 
struktur dan unsur 
kebahasaannya  
 Siswa menyunting 
deskripsi yang 
dibuat teman. 
 Siswa 
menyampaikan 
deskripsinya 
didepan guru dan 
teman dan 
mempublikasikann
ya di mading. 
 Siswa membuat 
kliping deskripsi 
tentang orang, 
tempat wisata atau 
bangunan 
bersejarah yang 
mereka sukai. 
 Siswa membuat 
laporan evaluasi 
diri secara tertulis 
tentang 
Portofolio 
 Kumpulan 
catatan 
kemajuan 
belajar 
berupa 
catatan 
atau 
rekaman 
monolog 
teks 
deskriptif. 
 Kumpulan 
karya 
siswa yang 
mendukun
g proses 
penulisan 
teks 
diskriptif  
berupa: 
draft, revisi, 
editing 
sampai 
hasil 
terbaik 
untuk 
dipublikasi  
 Kumpulan 
hasil tes 
dan latihan. 
 Catatan 
atau 
rekaman 
penilaian 
diri dan 
penilaian 
sejawat, 
berupa 
komentar 
atau cara 
penilaian 
lainnya  
Penilaian Diri 
dan Penilaian 
  
 
Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokas
i 
Waktu 
Sumber 
Belajar 
   
Keteladan
an tentang 
perilaku 
toleran, 
kewirausa
haan, 
nasionalis
me, 
percaya 
diri.  
 
pengalaman 
dalam 
menggambarkan 
tempat wisata dan 
bangunan 
termasuk 
menyebutkan 
dukungan dan 
kendala yang 
dialami. 
 Siswa dapat 
menggunakan 
‘learning journal’  
Sejawat 
 Bentuk: 
diary, 
jurnal, 
format 
khusus,  
komentar, 
atau 
bentuk 
penilaian 
lain 
1.1. Mensyuk
uri 
kesempat
an dapat 
mempelaj
ari 
bahasa 
Inggris 
sebagai 
bahasa 
penganta
r 
komunika
si 
internatio
nal yang 
diwujudka
n dalam 
semangat 
belajar  
2.3  
Menunjuk
kan 
perilaku 
tanggung 
jawab, 
peduli, 
kerjasam
a, dan 
cinta 
damai, 
dalam 
Teks tulis 
berbentuk 
announce
ment 
(pemberita
huan) 
Fungsi 
sosial 
Memberik
an 
informasi 
dengan 
atau 
tanpa 
perintah 
atau 
petunjuk 
yang 
harus 
diikuti, 
untuk 
memperla
ncar 
informasi 
antara 
guru, 
siswa, 
kepala 
sekolah, 
dan staf 
administr
Mengamati 
 Siswa 
mendengarkan/m
embaca teks 
announcement 
dari berbagai 
sumber dengan 
memperhatikan 
fungsi sosial, 
struktur teks, 
unsur 
kebahasaan, 
maupun format 
penyampaian/pen
ulisannya. 
 Siswa mencoba 
menirukan 
pengucapannya 
dan  menuliskan 
teks yang 
digunakan. 
 Siswa belajar 
membaca cepat 
untuk mendapat 
gambaran umum 
dari teks melalui 
proses skimming 
dan scanning 
untuk 
mendapatkan 
informasi khusus. 
Kriteria 
penilaian: 
 Pencapaian 
fungsi sosial 
 Kelengkapa
n dan 
keruntutan 
struktur teks 
announcem
ent 
 Ketepatan 
unsur 
kebahasaan
: tata 
bahasa, 
kosa kata, 
ucapan, 
tekanan 
kata, 
intonasi, 
ejaan, dan 
tulisan 
tangan 
 Kesesuaian 
format 
penulisan/ 
penyampai
an 
Cara Penilaian 
Unjuk kerja  
2 x 2 
JP 
 Audio 
CD/ 
VCD/D
VD 
 SUAR
A 
GURU 
 Koran/ 
majala
h 
berbah
asa 
Inggris 
 www.d
ailyeng
lish.co
m 
 http://a
merica
nenglis
h.state
.gov/fil
es/ae/r
esourc
e_files 
 http://l
earnen
glish.b
ritishco
uncil.o
  
 
Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokas
i 
Waktu 
Sumber 
Belajar 
melaksan
akan 
komunika
si 
fungsiona
l 
3.8. Menganal
isis fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an dari 
teks 
pemberita
huan 
(announc
ement), 
sesuai 
dengan 
konteks 
pengguna
annya. 
4.11. Menang
kap 
makna 
pemberit
ahuan 
(announ
cement). 
4.12. Menyusu
n teks 
tulis 
pemberit
ahuan 
(announ
cement), 
sangat 
pendek 
dan 
sederha
na, 
dengan 
memper
hatikan 
asi 
Struktur 
Teks 
Ungkapa
n yang 
lazim 
digunaka
n dalam 
teks 
announce
ment di 
media 
massa 
maupun 
di 
internet, 
secara 
urut dan 
runtut. 
Unsur 
kebahasaa
n 
Kosa kata 
, tata 
bahasa, 
ucapan, 
rujukan 
kata, 
tekanan 
kata, 
intonasi, 
ejaan, 
dan tanda 
baca 
yang 
tepat, 
dengan 
pengucap
an yang 
lancar 
dan 
penulisan 
dengan 
tulisan 
tangan 
 
Mempertanyakan 
Dengan bimbingan 
dan arahan guru, 
siswa 
mempertanyakan 
antara lain 
perbedaan berbagai 
teks pemberitahuan 
dalam bahasa 
Inggris, perbedaan 
teks pemberitahuan 
dengan yang ada 
dalam bahasa 
Indonesia, 
kemungkinan 
menggunakan 
ungkapan lain, dsb. 
 Mengeksplorasi 
 Siswa mencari 
teks lain untuk 
mendengarkan/m
embaca teks 
announcement 
dengan strategi 
yang digunakan 
dari berbagai 
sumber. 
 Siswa berlatih 
membaca teks 
announcement 
dengan strategi 
yang digunakan 
bersama teman 
Mengasosiasi 
 Siswa 
menganalisis teks 
announcement 
dengan 
memperhatikan 
format 
penulisannya 
melalui strategi 
yang digunakan.  
 Melakukan 
monolog 
dalam 
bentuk 
pemberitah
uan 
(announce
ment) di 
depan 
kelas  
 Ketepatan 
dan 
kesesuaian 
dalam 
mengguna
kan 
struktur 
teks dan 
unsur 
kebahasaa
n dalam  
teks 
pemberitah
uan 
(announce
ment) 
Pengamatan 
(observations)
:   
Bukan 
penilaian 
formal seperti 
tes, tetapi 
untuk tujuan 
memberi 
balikan. 
Sasaran 
penilaian: 
- kesantunan 
saat 
melakukan 
tindakan 
komunikasi 
- perilaku 
tanggung 
rg/en/ 
 
  
 
Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokas
i 
Waktu 
Sumber 
Belajar 
fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahas
aan 
yang 
benar 
dan 
sesuai 
konteks. 
 
atau 
cetak 
yang jelas 
dan rapi  
Multimedia: 
Layout, 
dekorasi, 
yang 
membuat 
tampilan 
teks lebih 
menarik 
 
 Siswa 
membandingkan 
teks 
announcement 
yang 
didengar/dibacaka
n dari guru 
dengan yang 
dipelajari dari 
berbagai sumber 
lain. 
 Secara 
berkelompok 
siswa 
mendiskusikan 
teks 
announcement  
yang mereka 
temukan dari 
sumber lain. 
 Siswa 
memperoleh 
balikan (feedback) 
dari guru dan 
teman tentang 
fungsi sosial dan 
unsur kebahasaan 
yang sampaikan 
dalam kerja 
kelompok.  
Mengkomunikasikan 
 Siswa membuat  
teks 
announcement 
dalam kerja 
kelompok 
 Siswa 
menyampaikan 
pemberitahuan 
secara tertulis 
dengan 
memperhatikan 
fungsi sosial, 
struktur, dan 
jawab, 
peduli, 
kerjasama, 
dan cinta 
 
 
 
 
 
 damai,  
dalam 
melaksanak
an 
komunikasi  
- Kesungguh
an siswa 
dalam 
proses 
pembelajara
n di setiap 
tahapan 
- Ketepatan 
dan 
kesesuaian 
menggunak
an strategi 
dalam 
membaca 
Portofolio 
 Kumpulan 
catatan 
kemajuan 
belajar 
berupa 
catatan atau 
rekaman 
monolog 
teks 
pemberitahu
an 
 Kumpulan 
karya siswa 
yang 
mendukung 
proses 
  
 
Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokas
i 
Waktu 
Sumber 
Belajar 
unsur kebahasaan 
yang benar dan 
sesuai dengan 
konteks 
 Membuat jurnal 
belajar (learning 
journal) 
 
penulisan 
teks 
pemberitahu
an berupa: 
draft, revisi, 
editing 
sampai hasil 
terbaik 
untuk 
dipublikasi  
 Kumpulan 
hasil tes 
dan latihan. 
Penilaian Diri 
dan Penilaian 
Sejawat 
Bentuk: diary, 
jurnal, format 
khusus,  
komentar, atau 
bentuk 
penilaian lain 
1.1. Mensyuk
uri 
kesempat
an dapat 
mempelaj
ari 
bahasa 
Inggris 
sebagai 
bahasa 
penganta
r 
komunika
si 
internatio
nal yang 
diwujudka
n dalam 
semangat 
belajar  
2.3  
Menunjuk
kan 
 Teks 
recount 
lisan dan 
tulis, 
sederhana, 
tentang 
pengalama
n 
/kegiatan/ 
kejadian/p
eristiwa. 
Fungsi 
sosial 
Menelada
ni, 
membang
gakan,  
bertindak 
teratur, 
teliti dan 
disiplin, 
melapork
Mengamati 
 Siswa menyimak 
berbagai contoh 
teks recount  
tentang 
pengalaman/kegia
tan/kejadianb/peri
stiwa yang 
diberikan/ 
diperdengarkan 
guru   
 Siswa mengamati 
fungsi sosial, 
struktur dan unsur 
kebahasaannya 
 Siswa belajar 
menentukan 
gagasan pokok, 
informasi rinci dan 
informasi tertentu 
dari teks recount 
Kriteria 
penilaian: 
 Pencapaian 
fungsi sosial 
 Kelengkapa
n dan 
keruntutan 
struktur teks 
recount 
 Ketepatan 
unsur 
kebahasaan
: tata 
bahasa, 
kosa kata, 
ucapan, 
tekanan 
kata, 
intonasi, 
ejaan, dan 
tulisan 
tangan 
7  x 2 
JP 
 Audio 
CD/ 
VCD/D
VD 
 SUAR
A 
GURU 
 Koran/ 
majala
h 
berbah
asa 
Inggris 
 www.d
ailyeng
lish.co
m 
 http://a
merica
nenglis
h.state
  
 
Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokas
i 
Waktu 
Sumber 
Belajar 
perilaku 
tanggung 
jawab, 
peduli, 
kerjasam
a, dan 
cinta 
damai, 
dalam 
melaksan
akan 
komunika
si 
fungsiona
l 
3.9. Menganal
isis fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an pada 
teks 
recount 
sederhan
a tentang 
pengalam
an/kejadi
an/peristi
wa, 
sesuai 
dengan 
konteks 
pengguna
annya. 
4.13. Menangk
ap 
makna 
dalam 
teks 
recount 
lisan dan 
tulis 
sederhan
a. 
an. 
Struktur  
a. Menyeb
utkan 
tindaka
n/ 
peristiw
a/kejadi
an 
secara 
umum 
b. Menyeb
utkan 
urutan 
tindaka
n/ 
kejadia
n/peristi
wa 
secara 
kronolo
gis, dan 
runtut 
c. Jika 
perlu, 
ada 
kesimp
ulan 
umum. 
Unsur 
kebahasaa
n 
(1) Kata-
kata 
terkait 
denga
n 
perjua
ngan 
hidup, 
profesi
onalis
me 
dalam 
bekerja
Mempertanyakan 
(questioning) 
 Dengan 
bimbingan dan 
arahan guru, 
siswa 
mempertanyakan 
antara lain 
perbedaan 
berbagai teks  
tentang 
pengalaman/kejad
ian/peristiwa yang 
ada dalam bahasa 
Inggris, 
perbedaan teks 
dalam bahasa 
Inggris dengan 
yang ada dalam 
bahasa 
Indonesia,. 
 Siswa 
mempertanyakan 
mengenai 
gagasan pokok  
informasi rinci dan 
informasi tertentu 
dalam recount 
Mengeksplorasi 
 Siswa mencari 
beberapa text 
recount dari 
berbagai sumber.  
 Siswa berlatih 
menemukan 
gagasan pokok, 
informasi rinci dan 
informasi tertentu 
dari teks 
 Siswa 
membacakan teks 
recount kepada 
teman dengan 
menggunakan 
 Kesesuaian 
format 
penulisan/ 
penyampai
an 
Cara Penilaian 
Unjuk kerja  
 Melakukan 
monolog 
dalam 
bentuk 
recount 
dalam 
kelompok / 
berpasang
an/ 
didepan 
kelas  
 Ketepatan 
dan 
kesesuaian 
dalam 
mengguna
kan 
struktur 
teks dan 
unsur 
kebahasaa
n dalam  
teks 
recount 
Pengamatan 
(observations)
:   
Bukan 
penilaian 
formal seperti 
tes, tetapi 
untuk tujuan 
memberi 
balikan. 
Sasaran 
penilaian: 
- kesantunan 
.gov/fil
es/ae/r
esourc
e_files 
 http://l
earnen
glish.b
ritishco
uncil.o
rg/en/ 
  
  
 
Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokas
i 
Waktu 
Sumber 
Belajar 
4.14. Menyusu
n teks 
recount 
lisan dan 
tulis 
sederhan
a tentang 
pengala
man/ 
kegiatan/
kejadian/
peristiwa, 
dengan 
memperh
atikan 
fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahas
aan, 
secara 
benar 
dan 
sesuai 
dengan 
konteks 
, 
kejadia
n/perist
iwa 
yang 
sedang 
banyak 
dibicar
akan. 
(2) Penye
butan 
kata 
benda 
(3) Ejaan 
dan 
tulisan 
tangan 
dan c 
etak 
yang 
jelas 
dan 
rapi 
(4) Ucapa
n, 
tekana
n kata, 
intonas
i, 
ketika 
mempr
esenta
sikan 
secara 
lisan  
(5)  
Rujuka
n kata  
Topik 
Keteladan
an 
tentang 
perilaku 
kewirausa
haan, 
unsur kebahasaan 
yang tepat 
 Siswa berlatih 
menysun kalimat-
kalimat yang 
diberikan menjadi 
text recount. 
 Siswa secara 
berkelompok 
menuliskan 
/menyalin teks 
recount lisan dan 
tulis, sederhana, 
tentang 
pengalaman/kegia
tan/ 
kejadian/peristiwa 
dengan 
memperhatikan 
fungsi sosial, 
struktur, dan 
unsur kebahasaan 
dengan runtut 
 
Mengasosiasi 
 Secara 
berpasangan 
siswa saling 
menganalisis teks 
recount  tulis 
dengan fokus 
pada fungsi 
sosial, struktur, 
dan unsur 
kebahasaan. 
 Siswa 
mendiskusikan 
gagasan pokok, 
informasi rinci dan 
informasi tertentu 
dari teks. 
saat 
melakukan 
tindakan 
- perilaku 
tanggung 
jawab, 
 peduli, 
kerjasama, 
dan cinta 
damai,  
dalam 
melaksanak
an 
komunikasi  
- Kesungguh
an siswa 
dalam 
proses 
pembelajara
n di setiap 
tahapan 
- Ketepatan 
dan 
kesesuaian 
menggunak
an strategi 
dalam 
membaca 
Portofolio 
 Kumpulan 
catatan 
kemajuan 
belajar 
berupa 
catatan atau 
rekaman 
monolog 
teks 
recount. 
 Kumpulan 
karya siswa 
yang 
mendukung 
proses 
penulisan 
teks recount 
  
 
Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokas
i 
Waktu 
Sumber 
Belajar 
daya 
juang, 
percaya 
diri, 
tanggung 
jawab, 
disiplin. 
 Siswa 
memperoleh 
balikan (feedback) 
dari guru dan 
teman tentang 
hasil analisis yang 
disampaikan 
dalam kerja 
kelompok. 
Mengkomunikasikan 
 Siswa membuat 
teks recount 
sederhana 
tentang 
keteladanan 
dengan 
memperhatikan 
fungsi sosial, 
struktur dan unsur 
kebahasaannya. 
 Siswa 
mempresentasika
nnya di kelas 
 Siswa membuat 
kliping  teks 
recount dengan 
menyalin dari 
beberapa sumber. 
 Siswa membuat 
jurnal belajar 
(learning journal)   
 
berupa: 
draft, revisi, 
editing 
sampai hasil 
terbaik 
untuk 
dipublikasi  
 Kumpulan 
hasil tes 
dan latihan. 
 Catatan 
atau 
rekaman 
penilaian diri 
dan 
penilaian 
sejawat, 
berupa 
komentar 
atau cara 
penilaian 
lainnya  
Penilaian Diri 
dan Penilaian 
Sejawat 
 Bentuk: 
diary, jurnal, 
format 
khusus,  
komentar, 
atau bentuk 
penilaian 
lain 
 Siswa 
diberikan 
pelatihan 
sebelum 
dituntut 
untuk 
melaksanak
annya. 
  
1.1. Mensyuk
uri 
Teks 
naratif 
Mengamati Kriteria 6 x 2  Audio 
CD/ 
  
 
Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokas
i 
Waktu 
Sumber 
Belajar 
kesempat
an dapat 
mempelaj
ari 
bahasa 
Inggris 
sebagai 
bahasa 
penganta
r 
komunika
si 
internatio
nal yang 
diwujudka
n dalam 
semangat 
belajar   
2.3  
Menunjuk
kan 
perilaku 
tanggung 
jawab, 
peduli, 
kerjasam
a, dan 
cinta 
damai, 
dalam 
melaksan
akan 
komunika
si 
fungsiona
l.   
3.9.  
Menganal
isis fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an pada 
teks 
lisan dan 
tulis 
berbentuk 
legenda 
sederhana
. 
Fungsi 
sosial 
Menelada
ni nilai-
nilai 
moral, 
cinta 
tanah air, 
mengharg
ai budaya 
lain. 
Struktur  
a. Penge
nalan 
tokoh 
dan 
setting 
b. Kompl
ikasi 
terhad
ap 
tokoh 
utama 
c. Solusi 
dan 
akhir 
cerita 
Unsur 
kebahasaa
n 
(3) Kata-
kata 
terkait  
karakte
r, 
watak, 
dan 
setting 
 Siswa menyimak 
berbagai contoh 
teks legenda  
yang diberikan/ 
diperdengarkan 
guru  
 Siswa mengamati 
fungsi sosial, 
struktur dan unsur 
kebahasaannya  
 Siswa mengamati 
keteladanan dari 
cerita legenda 
 Siswa belajar 
menemukan 
gagasan utama, 
informasi rinci dan 
informasi tertentu 
dari teks legenda  
Mempertanyakan 
(questioning) 
 Dengan 
bimbingan dan 
arahan guru, 
siswa 
mempertanyakan 
antara lain 
perbedaan antar 
berbagai teks 
naratif yang ada 
dalam bahasa 
Inggris, 
perbedaan teks 
dalam bahasa 
Inggris dengan 
yang ada dalam 
bahasa Indonesia. 
 Siswa 
mempertanyakan 
gagasan utama, 
informasi rinci dan 
informasi tertentu 
Mengeksplorasi 
penilaian: 
 Pencapaian 
fungsi sosial 
 Kelengkapa
n dan  
keruntutan 
struktur teks 
naratif 
 Ketepatan 
unsur 
kebahasaan
: tata 
bahasa, 
kosa kata, 
ucapan, 
tekanan 
kata, 
intonasi, 
ejaan, dan 
tulisan 
tangan 
 Kesesuaian 
format 
penulisan/ 
penyampai
an 
Unjuk kerja  
 Melakukan 
monolog 
dalam 
bentuk teks 
naratif 
dalam 
kelompok / 
berpasang
an/ 
didepan 
kelas  
 Mengguna
kan 
struktur 
teks dan 
unsur 
kebahasaa
JP VCD/D
VD 
 SUAR
A 
GURU 
 Koran/ 
majala
h 
berbah
asa 
Inggris 
 www.d
ailyeng
lish.co
m 
 http://a
merica
nenglis
h.state
.gov/fil
es/ae/r
esourc
e_files 
 http://l
earnen
glish.b
ritishco
uncil.o
rg/en/ 
 
  
 
Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokas
i 
Waktu 
Sumber 
Belajar 
naratif 
sederhan
a 
berbentuk 
legenda 
rakyat, 
sesuai 
dengan 
konteks 
pengguna
annya. 
4.15. 
Menangk
ap 
makna 
teks 
naratif 
lisan dan 
tulis 
berbentu
k 
legenda, 
sederhan
a  
dalam 
legend
a 
(4) Modal 
auxiliar
y verbs.  
(4) Ejaan 
dan 
tulisan 
tangan 
dan c 
etak 
yang 
jelas 
dan 
rapi 
(5) Ucapan
, 
tekana
n kata, 
intonasi
, ketika 
mempr
esentas
ikan 
secara 
lisan 
(6) Rujuka
n kata  
Topik 
Keteladana
n tentang 
perilaku 
dan nilai-
nilai luhur 
dan 
budaya. 
 
 Siswa membaca 
beberapa text 
legenda dari 
berbagai sumber.  
 Siswa berlatih 
menemukan 
gagasan utama, 
informasi rinci dan 
informasi tertentu  
 Siswa melengkapi 
rumpang dari 
beeberapa teks 
legenda sederhana 
 Siswa secara 
berkelompok 
menuliskan 
/menyalin teks 
recount dengan 
memperhatikan 
fungsi sosial, 
struktur, dan 
unsur kebahasaan 
dengan runtut 
 Siswa 
membacakan teks 
recount kepada 
teman dengan 
menggunakan 
unsur kebahasaan 
yang tepat 
Mengasosiasi 
 Secara 
berpasangan 
siswa  
menganalisis 
beberapa teks 
legenda dengan 
fokus pada fungsi 
sosial, struktur, 
dan unsur 
n dalam 
teks naratif 
Pengamatan 
(observations)
:  
Bukan 
penilaian 
formal seperti 
tes, tetapi 
untuk tujuan 
memberi 
balikan. 
Sasaran 
penilaian: 
 Berperilaku 
tanggung 
jawab, 
peduli, 
kerjasama, 
dan cinta 
damai, 
dalam 
melakukan 
Komunikasi 
 Ketepatan 
dan 
kesesuaian 
mengguna
kan strategi       
dalam 
membaca 
  
 
 Kesungguh
an siswa 
dalam 
proses 
pembelajar
an di 
setiap 
tahapan 
Portofolio 
 Kumpulan 
  
 
Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokas
i 
Waktu 
Sumber 
Belajar 
kebahasaan 
 Siswa 
memperoleh 
balikan (feedback) 
dari guru dan 
teman tentang 
hasil analisis yang 
disampaikan 
dalam kerja 
kelompok. 
Mengkomunikasikan 
 Siswa 
menyampaikan 
informasi fungsi 
social, struktur, 
dan unsure 
kebahasanyang 
ditemukan setelah 
membaca teks 
legenda. 
 Siswa 
menceritakan 
kembali teks 
legenda 
sederhana yang 
dibaca dengan 
memperhatikan 
fungsi sosial, 
struktur dan unsur 
kebahasaannya. 
 Siswa membuat 
kliping  teks 
legenda dengan 
menyalin dan 
beberapa sumber. 
 Siswa membuat 
‘learning journal’  
catatan 
kemajuan 
belajar 
berupa 
catatan atau 
rekaman 
monolog 
teks naratif 
 Kumpulan 
karya siswa 
yang 
mendukung 
proses 
penulisan 
teks naratif 
berupa: 
draft, revisi, 
editing 
sampai hasil 
terbaik 
untuk 
dipublikasi  
 Kumpulan 
hasil tes 
dan latihan. 
 Catatan 
atau 
rekaman 
penilaian diri 
dan 
penilaian 
sejawat, 
berupa 
komentar 
atau cara 
penilaian 
lainnya  
Penilaian Diri 
dan Penilaian 
Sejawat 
Bentuk: diary, 
jurnal, format 
khusus,  
komentar, atau 
bentuk 
  
 
Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokas
i 
Waktu 
Sumber 
Belajar 
penilaian lain 
 
1.1  
Mensyuk
uri 
kesempat
an dapat 
mempelaj
ari 
bahasa 
Inggris 
sebagai 
bahasa 
pengantar 
komunika
si 
internatio
nal yang 
diwujudka
n dalam 
semangat 
belajar   
2.3  
Menunjuk
kan 
perilaku 
tanggung 
jawab, 
peduli, 
kerjasam
a, dan 
cinta 
damai, 
dalam 
melaksan
akan 
komunika
si 
fungsiona
l 
3.11. 
Menyeb
utkan 
fungsi 
sosial 
Lagu 
sederhana 
Fungsi 
sosial  
Menghibu
r, 
mengung
kapkan 
perasaan, 
mengajar
kan 
pesan 
moral 
Unsur 
kebahasaa
n 
(1) Kata, 
ungk
apan, 
dan 
tata 
baha
sa 
dala
m 
karya 
seni 
berb
entuk 
lagu. 
(2) Ejaa
n dan 
tulisa
n 
tanga
n dan 
cetak 
yang 
jelas 
dan 
rapi. 
(3) Ucap
Mengamati 
 Siswa 
mendengarkan/me
mbaca beberapa 
lirik lagu berbahasa 
Inggris dan 
menyalinnya 
 Siswa menirukan 
penguncapan 
dengan 
menyanyikan sesuai 
dengan lagu yang 
didengar 
Mempertanyakan 
 Dengan bimbingan 
dan arahan guru, 
siswa 
mempertanyakan 
antara lain 
perbedaan pesan 
yang ada dalam 
lagu bahasa Inggris, 
perbedaan lagu 
dalam bahasa 
Inggris dengan yang 
ada dalam bahasa 
Indonesia. 
 Siswa memperoleh 
pengetahuan 
tambahan tentang 
kosa kata dan 
pesan dalam lagu 
Mengeksplorasi 
 Siswa 
membacakan lirik 
lagu yang disalin 
kepada teman 
sebangku 
 Siswa 
Pengamatan 
(observations)
:   
Bukan 
penilaian 
formal seperti 
tes, tetapi 
untuk tujuan 
memberi 
balikan. 
Sasaran 
penilaian:  
- Perilaku 
tanggung 
jawab, 
peduli, 
kerjasama 
dan cinta 
damai 
dalam 
melaksanak
an 
Komunikasi 
- Ketepatan 
dan 
kesesuaian 
dalam 
pengucapan 
dan 
penyalinan 
lirik lagu 
- Kesungguh
an siswa 
dalam 
proses 
pembelajara
n dalam 
setiap 
tahapan 
Portofolio 
 Kumpulan 
2  x 2 
JP 
 Audio 
CD/ 
VCD/D
VD 
 www.y
outube 
 SUAR
A 
GURU 
 Koran/ 
majala
h 
berbah
asa 
Inggris 
 www.d
ailyeng
lish.co
m 
 http://a
merica
nenglis
h.state
.gov/fil
es/ae/r
esourc
e_files 
 http://l
earnen
glish.b
ritishco
uncil.o
rg/en/ 
 
  
 
Kompetensi 
Dasar 
Materi 
Pokok 
Pembelajaran Penilaian 
Alokas
i 
Waktu 
Sumber 
Belajar 
dan 
unsur 
kebahas
aan 
dalam 
lagu. 
4.16. 
Menang
kap 
makna 
lagu 
sederha
na. 
an, 
tekan
an 
kata, 
inton
asi, 
ketik
a 
mem
prese
ntasi
kan 
secar
a 
lisan 
Topik 
Keteladan
an 
tentang 
perilaku 
yang 
menginsp
irasi.  
menyanyikan lagu 
yang disalin 
dengan 
pengucapan dan 
tekanan kata yang 
tepat 
 Siswa berdiskusi 
tentang pesan 
lagu yang 
didengar 
Mengasosiasi 
 Secara individu 
siswa 
membandingkan 
pesan yang 
terdapat dalam 
beberapa lagu 
yang 
dibaca/didengar 
 Siswa membuat 
kumpulan lagu- 
lagu yang bertema 
perdamaian 
dengan menyalin 
Mengkomunikasikan  
  Siswa melaporkan  
kumpulan lagu 
favorit mereka 
yang sudah 
dianalis tentang 
pesan di dalam 
lagu-lagu tersebut 
 Antarsiswa 
melakukan 
penilaian terhadap 
kumpulan lagu 
yang dibuat.  
kemajuan 
siswa 
berupa 
kumpulan 
lagu yang 
disalin 
dengan 
tulisan 
tangan 
beserta 
kesan 
terhadap 
lagu 
 kumpulan 
hasil tes 
dan latihan. 
 Catatan 
atau 
rekaman 
penilaian 
diri dan 
penilaian 
sejawat, 
berupa 
komentar 
atau cara 
penilaian 
lainnya 
 Penilaian Diri 
dan Penilaian 
Sejawat 
Bentuk: diary, 
jurnal, format 
khusus,  
komentar, atau 
bentuk 
penilaian lain 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
APPENDIX 2 
List of Students Joining Try Out 
N Students Class 
1 AI X IPA 1 
2 AF X IPA 1 
3 AAL X IPA 1 
4 AB X IPA 1 
5 BT X IPA 1 
6 BN X IPA 1 
7 CY X IPA 1 
8 CF X IPA 1 
9 DA X IPA 1 
10 DY X IPA 1 
11 DPA X IPA 1 
12 ER X IPA 1 
13 EH X IPA 1 
14 FI X IPA 1 
15 FP X IPA 1 
16 GO X IPA 1 
17 HA X IPA 1 
18 IP X IPA 1 
19 KS X IPA 1 
20 LV X IPA 1 
 
 
 
 
 
 
 
 
 
  
 
 
 
APPENDIX 3 
Blue Print of Reading Comprehension Test (Try Out) 
Definition Indicator  Item Number Total  
Reading 
comprehension is a 
complex process 
regulated by 
cognitive, 
emotional, and 
social experience. 
Find topic 2, 6, 10, 16, 28 5 
Find main idea 11, 17, 18, 20, 23 5 
Find detailed 
information in the 
text 
3, 4, 7, 19, 29 5 
Identify reference 
of pronoun 
8, 12, 13, 25, 21 5 
Draw inferences 1, 9, 24, 26, 27 5 
Fuess word 
meaning based on 
context 
5, 14, 15, 22, 30 5 
Total 30 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
APPENDIX 4 
Reading Comprehension Test (Try Out) 
 
Text 1 is for no 1 - 5 
JAKARTA: Seven people were killed in a collision between a bus, a car and a 
truck on Dipenogoro street at 10:35 p.m. last night. The dead were all the 
passengers of the car. The police believed the car had been trying to overtake the 
bus when it was struck by a truck coming from the opposite direction. The driver 
of the car might not be using his lights, as the truck driver said he did not see the 
car approaching.  
The police said the car should not have tried to pass the bus, since overtaking 
is not allowed on Dipenogoro street. In addition, the police report that the car, a 
small Japanese car, should not have been carrying more than five people. If the 
passengers had brought their identity cards, the police would have identified the 
names of the victim easily. 
  
 
1. The type of the text is called… 
a. Recount b. Narrative  c. Procedure   d. News item 
2. The text mainly reports that there was/were? 
a. The function of an identity card   c. A car accident. 
b. Victim of an accident   d.Careless  
3. What was the cause of the collision? 
a. The truck came from the opposite direction c. The car tried to overtake 
the bus 
b. The car carried more than five people  d. The truck driver didn‟t use 
his lights 
4. Who said that the accident was caused by the car? 
a. The truck driver b. The police  c. The passengers  d. The victims 
5. Seven people were killed in a collision between a bus…(paragraph 1 line 2) 
What is the synonym of the underlined word? 
a. Feeble   b. Sufferer c. Scene  d. Crash 
Text 2 is for no. 6 - 9 
Pirate’s ringleader admits to murder 
            JAMBI: A pirate leader admitted, Wednesday, that his gang had been 
involved in six robberies and killed two police officers. 
            Itham Guntur, told police investigators that the gang consisted of six 
people, all formers members of ship crews. ”Because we are all ex crew members, 
we know the major shipping lanes, such as Sunda straight and east Jambi coast 
very well,” he said. 
            Itham identified the murdered officers as Brigadier General Mulyadi from 
south Sumatra police and Brigadier General Kennedy from the Jakarta police. 
            The pirates targeted cargo ships, fishing boats and oil tankers. Antara 
6. The text mainly reports that there was/were? 
a. A pirate leader involved in six robberies and killed two police officers. 
b. Fish catching in oil tankers 
c. Infanticide 
d. Robbery on oil tankers 
7. According to the text, which statement is true? 
a. The pirate‟s ringleader had been accused of murderer. 
b. The members of the pirates were murderers. 
c. The murder happened in Jambi last week. 
d. Two police officers had been involved in six robberies. 
8. The pronoun “he” in the second paragraph refers to? 
a. Police officer  b. Itham Guntur  c. One of the ship crews d. Ex-crew member 
9. The communicative purpose of the text is? 
a. To tell the reader what really happened 
b. To explain sequence of events 
c. To amuse the readers with problematic events 
d. To inform the readers about robberies and murderer in Jambi 
Text 3 is for no. 10 - 13 
The White Butterfly 
  
 
An old man named Takahama lived in a little house behind the cemetery 
of the temple of Sozanji. He was extremely friendly and generally liked by his 
neighbours, though most of them considered him a little mad. That was because 
he was very old but he did not want to get married.He did not have the desire for 
intimate relationship with women.One summer day he became very ill, so ill, in 
fact, that he sent for his sister-in-law and her son. They both came and did all they 
could to bring comfort during his last hours. While Takahama fell asleep, they 
watched a large white butterfly flew into the room and rested on the old man‟s 
pillow. The young man tried to drive it away with a fan; but it came back three 
times, as if it was very loath to leave the sufferer. 
At last Takahama‟s nephew chased it out into the garden, through the gate, 
and into thecemetery beyond, where it lingered over a woman‟s tomb, and then 
mysteriously disappeared.On examining the tomb the young man found the name 
“Akiko” written upon it, together with a description narrating how Akiko died 
when she was eighteen. Though the tomb was covered with moss and must have 
been erected fi fty years previously, the boy saw that it was surrounded with 
flowers, and that the little water tank had been recently fi lled.When the young 
man returned to the house he found that Takahama had passed away,and he 
returned to his mother and told her what he had seen in the cemetery.“Akiko?” 
murmured his mother. “When your uncle was young he was betrothed to 
Akiko.She died shortly before her wedding day. When Akiko left this world your 
uncle resolved never to marry, and to live ever near her grave. For all these years 
he has remained faithful to his vow, and kept in his heart all the sweet memories 
of his one and only love. Every day Takahama went to the cemetery, whether the 
air was fragrant with summer breeze or thick with falling snow. Every day he 
went to her grave and prayed for her happiness, swept the tomb and set flowers 
there.When Takahama was dying, and he could no longer perform his loving task, 
Akiko came for him. That white butterfly was her sweet and loving soul.” 
10. The text tells about … 
a. an old man with his faith  c. crazy old man 
b. an old man with his neighbours d. dying old man 
11. what is the main idea of paragraph 1? 
a. The young man tried to drive it away with a fan  
b. An old man named Takahama lived in a little house 
c. Takahama‟s nephew chased it out into the garden 
d. white butterfly was her sweet and loving soul 
12. . . . . most of them considered him a little mad. The word “him” (paragraph 1, 
sentence 2) refers to . . . .  
a. Neighour b. Takahama  c. Akiko  d. Sozanji 
13.  The word “It” (paragraph 3, sentence 2) refers to … 
a. the garden b. the cemetery c. the tomb d. the gate 
14. Which of the following words is the antonym of „resolved‟? 
a. undecided b. Resolute c. Unyielding  d. determined 
15. Which of the following words is the synonym of „betrothed‟? 
a. alienated b. Divided c. Separated  d. Engaged 
  
 
Text 4 is for no. 14 – 20 
Orchard Road 
Orchard Road is a Boulevard which becomes business and entertainment 
center in Singapore. Orchard Road is surrounded by a lush tropical and flower 
gardens which are beautiful. At first, Orchard Road is just a suburban street lined 
with orchards, plantations nutmeg, and pepper farming. However, in the 1970s, it 
turned into a shopping center in Singapore. In 1960 and 1970 entertainment 
industries began to enter this road. Shopping centers such as mall and Plaza was 
built in 1974. 
Orchard Road runs along about 2.2 km. This road is one-way street 
flanked by a variety of shopping malls, hotels and restaurants. The shopping area 
which is nearly 800,000 square meters provides a wide range of Things, food, and 
entertainment. In this area there are many options that can satisfy visitors from all 
walks of life starting from the luxury branded things to the Popular branded, from 
exclusive restaurants to fast food. 
There are so many ways that can be accessed to get to Orchard road such 
as: by taxi, bus or drive your own car. For those who are driving to Orchard Road 
can be entered from the west through the Napier Road. Vehicles from Dunearn 
Road can turn to left at the intersection of the Marriott Hotel junction. Vehicles 
that come from Paterson can turn right onto Orchard Road. Orchard is always 
crowded so you have to be careful in order not to get lost. 
16. The text mainly focuses on . . . 
a. Singapore      c. Orchard Plantation 
b. Orchard road as business and entertainment center d. Plaza and Mall 
17. What is the main idea of paragraph 2? 
a. The road is one-way street flanked  
b. There are so many ways that can be accessed to get to Orchard road 
c. Orchard Road runs along about 2.2 km 
d. Orchard Road is a Boulevard which becomes business and entertainment 
18. What is the main idea of paragraph 3? 
a. There are many ways that can be accessed to get to Orchard road 
b. Orchard is always crowded 
c. Orchard Road runs along about 2.2 km. 
d. Shopping centers such as mall and Plaza was built in 1974. 
19. Which statement is TRUE? 
a. At first Orchard Road is a crowded settlement 
b. Orchard road became business and entertainment center since 1974 
c. Vehicles from Dunrean road turn to the left at intersection of the Marriott 
Hotel junction 
  
 
d. Orchard road is infamous place at Singapore 
20. In the third paragraph the writer describes about? 
a. The location of Orchard Road          c. The direction to get to Orchard Road 
b. The things that we can see at orchard road d. The history of Orchard Road 
21. Words “it” in line 4 refers to? 
a. The plantation  b. The plaza c. Singapore d. Suburban street 
22. The word “satisfy” in line eighth has the closet meaning with? 
a. Pleased  b. Free  c. Frighten d. Threat 
Text 6 is for no. 21 - 24 
Visit to a Wildlife Park                    
                    I recently visited Sydney with my parents. We visited many interesting 
places. The one I enjoyed best was the Wildlife Park. 
                    The Wildlife Park has a lot different Australian animals and birds. There 
are over 600 animals, including kangaroos, wallabies, koala and crocodiles. They 
are kept in their natural surroundings. I much preferred the Wildlife Park to a zoo 
where a lot of animals are in cages. 
                    We were able to walk along the kangaroos and wallabies. We were even 
allowed to touch them and to feed them. It was very exciting to be very so close to 
them. We saw koala bears. They looked very cuddly. I got my photograph taken 
with one of them. It is a wonderful souvenir of my holiday in Sydney. 
                    We also went to see the crocodiles. The Wildlife Park has a lot of fresh-, 
water and salt-water crocodiles. Some of them were very big and scary with, huge 
teeth. I did not get very close to them. 
                    We also visited the aviary. There were some very colorful birds there. I 
really liked an old parrot which could talk. I wish we could have spent more time 
in the Wildlife Park. There were so much to see. 
23. What is the main idea of paragraph 2 ? 
a. The wild life park has a lot a fresh water and solt water crocodiles 
b. We were able to walk along the kangaroos, and wallabies 
c. I much preferred the wildlife park to a zoo 
d. the wild life park has a lot different Australian animals and birds 
24. What is the generic structure of the text ? 
a. orientation > complication > resolution 
b. Goal > material > steps 
c. Orientation > events > re-orientation 
d. Identification > description 
25. …. Allowed to touch them and to feed .. 
The word them in paragraph 3 refers to .. 
a. koala and wallabies  c. fresh water and salt water crocodiles 
b. the visitors of wildlife park d. the kangaroos and wallabies 
26. What is the communicative purpose of the text? 
a. to amuse, entertain and to deal with actual or vocarious experience 
b. to tell the readers what happened in the past 
  
 
c. to persuade the readers that something a case 
d. to describe a particular place or thing 
Text 6 is for no. 25-30 
Because of the high demand for electrical power due to extremely cold 
weather, the city is facing a serious power shortage. We are asking residents 
to help us avoid this situation. Please reduce your power consumption as 
much as possible. Lower household heat to sixty degrees. Turn off all 
unnecessary appliances. Postpone energy-consuming tasks such as doing the 
laundry. 
27. What kind of the text is it ? 
a. A letter  b. A label c. A postcard  d. An announcement 
28. The text is about ….. 
a. a serious power shortage in the city 
b. the high demand for electrical power 
c. the extremely cold weather in the city 
d. the need to turn off all unnecessary appliances 
29. The text is addressed to ….. 
a. the residents of the city c. the rich people in the city 
b. the companies in the city d. the officials that work in the city 
30.  “Turn of all unnecessary appliances.”  The synonym of the underlined word 
is ……. 
a. Cables  b. Wires c. Iron   d. device 
 
 
 
 
 
APPENDIX 5 
Result of Try Out Reading Comprehension Test 
N Students 
No.item 
Total 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 
1 AI 1 1 0 0 1 1 0 1 1 1 1 1 1 1 0 0 1 1 0 1 1 0 1 1 1 0 1 1 1 1 22 
2 AF 0 1 0 0 0 0 0 0 1 0 0 0 1 0 1 0 1 1 0 0 0 0 0 0 1 0 0 0 0 0 7 
3 AAL 0 0 1 0 0 0 0 1 0 0 0 0 0 1 0 1 0 0 0 0 0 0 0 0 1 0 0 1 0 1 7 
4 AB 0 0 0 0 0 0 1 1 1 0 0 1 0 1 0 1 0 0 0 1 1 0 0 0 0 1 1 1 0 0 11 
5 BT 1 1 0 0 1 0 1 0 0 0 0 1 0 1 0 1 1 0 0 1 1 0 1 0 1 1 1 1 0 0 15 
6 BN 0 0 0 1 0 0 0 0 0 0 0 0 0 1 0 1 1 0 0 0 0 0 0 0 1 0 0 0 0 1 6 
7 CY 0 0 0 1 0 1 1 1 1 1 1 1 1 1 0 1 1 1 0 1 1 0 0 0 0 1 1 0 1 1 19 
8 CF 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 0 1 0 1 1 1 26 
9 DA 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 0 27 
10 DY 1 1 0 0 1 1 1 1 1 0 1 1 1 1 0 1 1 0 0 1 1 1 0 0 1 1 1 0 0 1 20 
  
 
11 DPA 1 1 1 1 1 1 1 1 1 1 1 0 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 27 
12 ER 0 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 28 
13 EH 1 1 0 1 1 0 1 0 1 1 1 1 0 0 0 1 0 1 0 0 1 1 1 1 0 0 1 1 0 0 17 
14 FI 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 28 
15 FP 0 0 1 0 0 1 0 0 1 0 1 1 0 0 0 1 0 0 0 0 0 0 0 0 0 0 1 0 0 0 7 
16 GO 1 1 0 0 1 1 0 1 0 0 0 0 0 1 1 1 0 0 1 1 0 0 1 0 0 1 0 1 0 1 14 
17 HA 1 1 0 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 27 
18 IP 0 0 0 1 0 0 0 0 0 0 0 0 1 0 0 0 1 0 0 0 0 1 0 0 0 0 0 0 0 0 4 
19 KS 1 1 0 0 1 1 1 0 0 0 0 1 0 1 0 1 0 0 0 0 1 1 1 0 0 0 1 1 0 1 14 
20 LV 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 29 
 
 
 
 
 
APPENDIX 6 
Validity of Try Out Reading Comprehension Test 
  
No
. 1 
No.
2 
No.
3 
No.
4 
No.
5 
No.
6 
No.
7 
No.
8 
No.
9 
 
No.
10 
 
No.
11 
No.
12 
 
No.
13 
No.
14 
No.
15 
No
.1 
Pearson 
Correlati
on 
1 ,80
2
**
 
-
,102 
,082 ,899
**
 
,471
*
 
,375 ,257 ,134 ,408 ,375 ,356 ,082 ,357 ,250 
Sig. (2-
tailed) 
  ,00
0 
,669 ,731 ,000 ,036 ,103 ,274 ,574 ,074 ,103 ,123 ,731 ,122 ,288 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No
.2 
Pearson 
Correlati
on 
,8
02
**
 
1 -
,218 
,066 ,892
**
 
,435 ,356 ,206 ,286 ,436 ,356 ,286 ,285 ,218 ,535
*
 
Sig. (2-
tailed) 
,0
00 
  ,355 ,783 ,000 ,055 ,123 ,384 ,222 ,054 ,123 ,222 ,223 ,355 ,015 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
 
No
.3 
Pearson 
Correlati
on 
-
,1
02 
-
,21
8 
1 -
,050 
-
,157 
,105 -
,357 
,105 ,055 ,000 ,153 -
,218 
-
,302 
-
,062 
,102 
Sig. (2-
tailed) 
,6
69 
,35
5 
  ,833 ,508 ,660 ,122 ,660 ,819 1,00
0 
,519 ,355 ,196 ,794 ,669 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No
.4 
Pearson 
Correlati
on 
,0
82 
,06
6 
-
,050 
1 ,179 ,179 ,287 ,179 ,285 ,704
**
 
,492
*
 
,066 ,394 ,050 ,328 
Sig. (2-
tailed) 
,7
31 
,78
3 
,833   ,450 ,450 ,220 ,450 ,223 ,001 ,027 ,783 ,086 ,833 ,158 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No
.5 
Pearson 
Correlati
on 
,8
99
**
 
,89
2
**
 
-
,157 
,179 1 ,560
*
 
,471
*
 
,341 ,206 ,524
*
 
,471
*
 
,435 ,179 ,419 ,385 
  
 
Sig. (2-
tailed) 
,0
00 
,00
0 
,508 ,450   ,010 ,036 ,142 ,384 ,018 ,036 ,055 ,450 ,066 ,094 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No
.6 
Pearson 
Correlati
on 
,4
71
*
 
,43
5 
,105 ,179 ,560
*
 
1 ,257 ,560
*
 
,435 ,524
*
 
,685
**
 
,435 ,390 ,419 ,385 
Sig. (2-
tailed) 
,0
36 
,05
5 
,660 ,450 ,010   ,274 ,010 ,055 ,018 ,001 ,055 ,089 ,066 ,094 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No
.7 
Pearson 
Correlati
on 
,3
75 
,35
6 
-
,357 
,287 ,471
*
 
,257 1 ,257 ,356 ,408 ,375 ,579
**
 
,082 ,357 ,042 
Sig. (2-
tailed) 
,1
03 
,12
3 
,122 ,220 ,036 ,274   ,274 ,123 ,074 ,103 ,007 ,731 ,122 ,862 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No
.8 
Pearson 
Correlati
on 
,2
57 
,20
6 
,105 ,179 ,341 ,560
*
 
,257 1 ,435 ,524
*
 
,471
*
 
,206 ,390 ,681
**
 
,385 
Sig. (2-
tailed) 
,2
74 
,38
4 
,660 ,450 ,142 ,010 ,274   ,055 ,018 ,036 ,384 ,089 ,001 ,094 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No
.9 
Pearson 
Correlati
on 
,1
34 
,28
6 
,055 ,285 ,206 ,435 ,356 ,435 1 ,655
**
 
,802
**
 
,524
*
 
,504
*
 
-
,055 
,312 
Sig. (2-
tailed) 
,5
74 
,22
2 
,819 ,223 ,384 ,055 ,123 ,055   ,002 ,000 ,018 ,023 ,819 ,181 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No
.10 
Pearson 
Correlati
on 
,4
08 
,43
6 
,000 ,704
**
 
,524
*
 
,524
*
 
,408 ,524
*
 
,655
**
 
1 ,816
**
 
,436 ,503
*
 
,250 ,408 
Sig. (2-
tailed) 
,0
74 
,05
4 
1,00
0 
,001 ,018 ,018 ,074 ,018 ,002   ,000 ,054 ,024 ,288 ,074 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No
.11 
Pearson 
Correlati
on 
,3
75 
,35
6 
,153 ,492
*
 
,471
*
 
,685
**
 
,375 ,471
*
 
,802
**
 
,816
**
 
1 ,579
**
 
,492
*
 
,102 ,250 
Sig. (2-
tailed) 
,1
03 
,12
3 
,519 ,027 ,036 ,001 ,103 ,036 ,000 ,000   ,007 ,027 ,669 ,288 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No
.12 
Pearson 
Correlati
on 
,3
56 
,28
6 
-
,218 
,066 ,435 ,435 ,579
**
 
,206 ,524
*
 
,436 ,579
**
 
1 ,285 ,218 -
,134 
Sig. (2-
tailed) 
,1
23 
,22
2 
,355 ,783 ,055 ,055 ,007 ,384 ,018 ,054 ,007   ,223 ,355 ,574 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No
.13 
Pearson 
Correlati
on 
,0
82 
,28
5 
-
,302 
,394 ,179 ,390 ,082 ,390 ,504
*
 
,503
*
 
,492
*
 
,285 1 ,050 ,328 
Sig. (2-
tailed) 
,7
31 
,22
3 
,196 ,086 ,450 ,089 ,731 ,089 ,023 ,024 ,027 ,223   ,833 ,158 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
  
 
No
.14 
Pearson 
Correlati
on 
,3
57 
,21
8 
-
,062 
,050 ,419 ,419 ,357 ,681
**
 
-
,055 
,250 ,102 ,218 ,050 1 ,153 
Sig. (2-
tailed) 
,1
22 
,35
5 
,794 ,833 ,066 ,066 ,122 ,001 ,819 ,288 ,669 ,355 ,833   ,519 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No
.15 
Pearson 
Correlati
on 
,2
50 
,53
5
*
 
,102 ,328 ,385 ,385 ,042 ,385 ,312 ,408 ,250 -
,134 
,328 ,153 1 
Sig. (2-
tailed) 
,2
88 
,01
5 
,669 ,158 ,094 ,094 ,862 ,094 ,181 ,074 ,288 ,574 ,158 ,519   
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No
.16 
Pearson 
Correlati
on 
,2
29 
,03
1 
,210 ,183 ,279 ,279 ,514
*
 
,279 ,031 ,140 ,229 ,336 -
,380 
,490
*
 
,057 
Sig. (2-
tailed) 
,3
32 
,89
8 
,374 ,440 ,234 ,234 ,020 ,234 ,898 ,556 ,332 ,147 ,098 ,028 ,811 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No
.17 
Pearson 
Correlati
on 
,1
34 
,28
6 
-
,218 
,504
*
 
,206 ,206 ,134 ,206 ,286 ,436 ,356 ,048 ,724
**
 
,218 ,312 
Sig. (2-
tailed) 
,5
74 
,22
2 
,355 ,023 ,384 ,384 ,574 ,384 ,222 ,054 ,123 ,842 ,000 ,355 ,181 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No
.18 
Pearson 
Correlati
on 
,2
87 
,50
4
*
 
-
,050 
,596
**
 
,390 ,390 ,287 ,390 ,724
**
 
,905
**
 
,698
**
 
,285 ,596
**
 
,050 ,533
*
 
Sig. (2-
tailed) 
,2
20 
,02
3 
,833 ,006 ,089 ,089 ,220 ,089 ,000 ,000 ,001 ,223 ,006 ,833 ,015 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No
.19 
Pearson 
Correlati
on 
,3
85 
,48
0
*
 
,157 ,453
*
 
,538
*
 
,538
*
 
,171 ,538
*
 
,252 ,524
*
 
,385 ,023 ,242 ,367 ,899
**
 
Sig. (2-
tailed) 
,0
94 
,03
2 
,508 ,045 ,014 ,014 ,471 ,014 ,285 ,018 ,094 ,924 ,303 ,112 ,000 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No
.20 
Pearson 
Correlati
on 
,4
71
*
 
,43
5 
-
,157 
,179 ,560
*
 
,560
*
 
,471
*
 
,780
**
 
,435 ,524
*
 
,471
*
 
,435 ,390 ,681
**
 
,385 
Sig. (2-
tailed) 
,0
36 
,05
5 
,508 ,450 ,010 ,010 ,036 ,000 ,055 ,018 ,036 ,055 ,089 ,001 ,094 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No
.21 
Pearson 
Correlati
on 
,3
75 
,35
6 
-
,357 
,082 ,471
*
 
,257 ,792
**
 
,257 ,356 ,408 ,375 ,579
**
 
,082 ,357 -
,167 
Sig. (2-
tailed) 
,1
03 
,12
3 
,122 ,731 ,036 ,274 ,000 ,274 ,123 ,074 ,103 ,007 ,731 ,122 ,482 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No
.22 
Pearson 
Correlati
on 
,4
92
*
 
,50
4
*
 
-
,050 
,596
**
 
,601
**
 
,390 ,492
*
 
,179 ,285 ,503
*
 
,492
*
 
,285 ,394 ,050 ,328 
  
 
Sig. (2-
tailed) 
,0
27 
,02
3 
,833 ,006 ,005 ,089 ,027 ,450 ,223 ,024 ,027 ,223 ,086 ,833 ,158 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No
.23 
Pearson 
Correlati
on 
,7
92
**
 
,80
2
**
 
-
,102 
,287 ,899
**
 
,471
*
 
,375 ,257 ,134 ,612
**
 
,375 ,356 ,082 ,357 ,458
*
 
Sig. (2-
tailed) 
,0
00 
,00
0 
,669 ,220 ,000 ,036 ,103 ,274 ,574 ,004 ,103 ,123 ,731 ,122 ,042 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No
.24 
Pearson 
Correlati
on 
,5
33
*
 
,59
2
**
 
,050 ,616
**
 
,664
**
 
,453
*
 
,328 ,453
*
 
,592
**
 
,905
**
 
,739
**
 
,373 ,414 ,201 ,492
*
 
Sig. (2-
tailed) 
,0
15 
,00
6 
,833 ,004 ,001 ,045 ,158 ,045 ,006 ,000 ,000 ,105 ,069 ,395 ,027 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No
.25 
Pearson 
Correlati
on 
,0
82 
,28
5 
-
,050 
-
,010 
,179 -
,032 
,082 ,179 ,066 ,101 ,082 -
,154 
,192 ,302 ,123 
Sig. (2-
tailed) 
,7
31 
,22
3 
,833 ,966 ,450 ,895 ,731 ,450 ,783 ,673 ,731 ,518 ,418 ,196 ,605 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No
.26 
Pearson 
Correlati
on 
,3
75 
,35
6 
-
,102 
,287 ,471
*
 
,471
*
 
,583
**
 
,685
**
 
,356 ,408 ,375 ,356 ,287 ,612
**
 
,458
*
 
Sig. (2-
tailed) 
,1
03 
,12
3 
,669 ,220 ,036 ,036 ,007 ,001 ,123 ,074 ,103 ,123 ,220 ,004 ,042 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No
.27 
Pearson 
Correlati
on 
,3
56 
,28
6 
-
,218 
,066 ,435 ,435 ,802
**
 
,206 ,524
*
 
,436 ,579
**
 
,762
**
 
,066 ,218 -
,134 
Sig. (2-
tailed) 
,1
23 
,22
2 
,355 ,783 ,055 ,055 ,000 ,384 ,018 ,054 ,007 ,000 ,783 ,355 ,574 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No
.28 
Pearson 
Correlati
on 
,4
71
*
 
,43
5 
-
,157 
-
,032 
,560
*
 
,121 ,257 ,341 -
,023 
,314 ,043 ,435 -
,032 
,419 ,171 
Sig. (2-
tailed) 
,0
36 
,05
5 
,508 ,895 ,010 ,612 ,274 ,142 ,924 ,177 ,858 ,055 ,895 ,066 ,471 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No
.29 
Pearson 
Correlati
on 
,3
28 
,37
3 
,050 ,616
**
 
,453
*
 
,664
**
 
,328 ,664
**
 
,592
**
 
,905
**
 
,739
**
 
,373 ,616
**
 
,452
*
 
,492
*
 
Sig. (2-
tailed) 
,1
58 
,10
5 
,833 ,004 ,045 ,001 ,158 ,001 ,006 ,000 ,000 ,105 ,004 ,045 ,027 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No
.30 
Pearson 
Correlati
on 
,2
57 
,20
6 
,105 ,179 ,341 ,560
*
 
,043 ,560
*
 
-
,023 
,314 ,257 -
,023 
,179 ,681
**
 
,171 
Sig. (2-
tailed) 
,2
74 
,38
4 
,660 ,450 ,142 ,010 ,858 ,010 ,924 ,177 ,274 ,924 ,450 ,001 ,471 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
  
 
To
tal 
Pearson 
Correlati
on 
,6
37
**
 
,67
5
**
 
-
,059 
,506
*
 
,781
**
 
,707
**
 
,589
**
 
,670
**
 
,598
**
 
,854
**
 
,769
**
 
,533
*
 
,494
*
 
,530
*
 
,529
*
 
Sig. (2-
tailed) 
,0
03 
,00
1 
,805 ,023 ,000 ,000 ,006 ,001 ,005 ,000 ,000 ,015 ,027 ,016 ,016 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
 
  
 
No.
16 
 
No.
17 
No.
18 
 
No.
19 
No.
20 
 
No.
21 
 
No.
22 
No.
23 
No.
24 
No.
25 
No.
26 
No.
27 
No.
28 
No.
29 
No.
30 
Tot
al 
N
o.
1 
Pearso
n 
Correla
tion 
,22
9 
,134 ,287 ,385 ,471
*
 
,375 ,492
*
 
,792
**
 
,533
*
 
,082 ,375 ,35
6 
,471
*
 
,328 ,25
7 
,637
**
 
Sig. (2-
tailed) 
,33
2 
,574 ,220 ,094 ,036 ,103 ,027 ,000 ,015 ,731 ,103 ,12
3 
,036 ,158 ,27
4 
,003 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o.
2 
Pearso
n 
Correla
tion 
,03
1 
,286 ,504
*
 
,480
*
 
,435 ,356 ,504
*
 
,802
**
 
,592
**
 
,285 ,356 ,28
6 
,435 ,373 ,20
6 
,675
**
 
Sig. (2-
tailed) 
,89
8 
,222 ,023 ,032 ,055 ,123 ,023 ,000 ,006 ,223 ,123 ,22
2 
,055 ,105 ,38
4 
,001 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o.
3 
Pearso
n 
Correla
tion 
,21
0 
-
,218 
-
,050 
,157 -
,157 
-
,357 
-
,050 
-
,102 
,050 -
,050 
-
,102 
-
,21
8 
-
,157 
,050 ,10
5 
-
,059 
Sig. (2-
tailed) 
,37
4 
,355 ,833 ,508 ,508 ,122 ,833 ,669 ,833 ,833 ,669 ,35
5 
,508 ,833 ,66
0 
,805 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o.
4 
Pearso
n 
Correla
tion 
,18
3 
,504
*
 
,596
**
 
,453
*
 
,179 ,082 ,596
**
 
,287 ,616
**
 
-
,010 
,287 ,06
6 
-
,032 
,616
**
 
,17
9 
,506
*
 
Sig. (2-
tailed) 
,44
0 
,023 ,006 ,045 ,450 ,731 ,006 ,220 ,004 ,966 ,220 ,78
3 
,895 ,004 ,45
0 
,023 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o.
5 
Pearso
n 
Correla
tion 
,27
9 
,206 ,390 ,538
*
 
,560
*
 
,471
*
 
,601
**
 
,899
**
 
,664
**
 
,179 ,471
*
 
,43
5 
,560
*
 
,453
*
 
,34
1 
,781
**
 
Sig. (2-
tailed) 
,23
4 
,384 ,089 ,014 ,010 ,036 ,005 ,000 ,001 ,450 ,036 ,05
5 
,010 ,045 ,14
2 
,000 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o.
6 
Pearso
n 
Correla
tion 
,27
9 
,206 ,390 ,538
*
 
,560
*
 
,257 ,390 ,471
*
 
,453
*
 
-
,032 
,471
*
 
,43
5 
,121 ,664
**
 
,56
0
*
 
,707
**
 
Sig. (2-
tailed) 
,23
4 
,384 ,089 ,014 ,010 ,274 ,089 ,036 ,045 ,895 ,036 ,05
5 
,612 ,001 ,01
0 
,000 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
  
 
N
o.
7 
Pearso
n 
Correla
tion 
,51
4
*
 
,134 ,287 ,171 ,471
*
 
,792
**
 
,492
*
 
,375 ,328 ,082 ,583
**
 
,80
2
**
 
,257 ,328 ,04
3 
,589
**
 
Sig. (2-
tailed) 
,02
0 
,574 ,220 ,471 ,036 ,000 ,027 ,103 ,158 ,731 ,007 ,00
0 
,274 ,158 ,85
8 
,006 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o.
8 
Pearso
n 
Correla
tion 
,27
9 
,206 ,390 ,538
*
 
,780
**
 
,257 ,179 ,257 ,453
*
 
,179 ,685
**
 
,20
6 
,341 ,664
**
 
,56
0
*
 
,670
**
 
Sig. (2-
tailed) 
,23
4 
,384 ,089 ,014 ,000 ,274 ,450 ,274 ,045 ,450 ,001 ,38
4 
,142 ,001 ,01
0 
,001 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o.
9 
Pearso
n 
Correla
tion 
,03
1 
,286 ,724
**
 
,252 ,435 ,356 ,285 ,134 ,592
**
 
,066 ,356 ,52
4
*
 
-
,023 
,592
**
 
-
,02
3 
,598
**
 
Sig. (2-
tailed) 
,89
8 
,222 ,000 ,285 ,055 ,123 ,223 ,574 ,006 ,783 ,123 ,01
8 
,924 ,006 ,92
4 
,005 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o.
10 
Pearso
n 
Correla
tion 
,14
0 
,436 ,905
**
 
,524
*
 
,524
*
 
,408 ,503
*
 
,612
**
 
,905
**
 
,101 ,408 ,43
6 
,314 ,905
**
 
,31
4 
,854
**
 
Sig. (2-
tailed) 
,55
6 
,054 ,000 ,018 ,018 ,074 ,024 ,004 ,000 ,673 ,074 ,05
4 
,177 ,000 ,17
7 
,000 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o.
11 
Pearso
n 
Correla
tion 
,22
9 
,356 ,698
**
 
,385 ,471
*
 
,375 ,492
*
 
,375 ,739
**
 
,082 ,375 ,57
9
**
 
,043 ,739
**
 
,25
7 
,769
**
 
Sig. (2-
tailed) 
,33
2 
,123 ,001 ,094 ,036 ,103 ,027 ,103 ,000 ,731 ,103 ,00
7 
,858 ,000 ,27
4 
,000 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o.
12
+
C
48 
Pearso
n 
Correla
tion 
,33
6 
,048 ,285 ,023 ,435 ,579
**
 
,285 ,356 ,373 -
,154 
,356 ,76
2
**
 
,435 ,373 -
,02
3 
,533
*
 
Sig. (2-
tailed) 
,14
7 
,842 ,223 ,924 ,055 ,007 ,223 ,123 ,105 ,518 ,123 ,00
0 
,055 ,105 ,92
4 
,015 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o.
13 
Pearso
n 
Correla
tion 
-
,38
0 
,724
**
 
,596
**
 
,242 ,390 ,082 ,394 ,082 ,414 ,192 ,287 ,06
6 
-
,032 
,616
**
 
,17
9 
,494
*
 
Sig. (2-
tailed) 
,09
8 
,000 ,006 ,303 ,089 ,731 ,086 ,731 ,069 ,418 ,220 ,78
3 
,895 ,004 ,45
0 
,027 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o.
14 
Pearso
n 
Correla
tion 
,49
0
*
 
,218 ,050 ,367 ,681
**
 
,357 ,050 ,357 ,201 ,302 ,612
**
 
,21
8 
,419 ,452
*
 
,68
1
**
 
,530
*
 
Sig. (2-
tailed) 
,02
8 
,355 ,833 ,112 ,001 ,122 ,833 ,122 ,395 ,196 ,004 ,35
5 
,066 ,045 ,00
1 
,016 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
  
 
N
o.
15 
Pearso
n 
Correla
tion 
,05
7 
,312 ,533
*
 
,899
**
 
,385 -
,167 
,328 ,458
*
 
,492
*
 
,123 ,458
*
 
-
,13
4 
,171 ,492
*
 
,17
1 
,529
*
 
Sig. (2-
tailed) 
,81
1 
,181 ,015 ,000 ,094 ,482 ,158 ,042 ,027 ,605 ,042 ,57
4 
,471 ,027 ,47
1 
,016 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o.
16 
Pearso
n 
Correla
tion 
1 -
,275 
-
,099 
,308 ,279 ,229 ,183 ,229 ,099 -
,099 
,514
*
 
,33
6 
,279 ,099 ,27
9 
,334 
Sig. (2-
tailed) 
  ,241 ,679 ,186 ,234 ,332 ,440 ,332 ,679 ,679 ,020 ,14
7 
,234 ,679 ,23
4 
,150 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o.
17 
Pearso
n 
Correla
tion 
-
,27
5 
1 ,504
*
 
,252 ,435 ,134 ,285 ,134 ,373 ,504
*
 
,356 ,04
8 
-
,252 
,592
**
 
,20
6 
,469
*
 
Sig. (2-
tailed) 
,24
1 
  ,023 ,285 ,055 ,574 ,223 ,574 ,105 ,023 ,123 ,84
2 
,285 ,006 ,38
4 
,037 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o.
18 
Pearso
n 
Correla
tion 
-
,09
9 
,504
*
 
1 ,453
*
 
,390 ,287 ,394 ,492
*
 
,818
**
 
,192 ,287 ,28
5 
,179 ,818
**
 
,17
9 
,731
**
 
Sig. (2-
tailed) 
,67
9 
,023   ,045 ,089 ,220 ,086 ,027 ,000 ,418 ,220 ,22
3 
,450 ,000 ,45
0 
,000 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o.
19 
Pearso
n 
Correla
tion 
,30
8 
,252 ,453
*
 
1 ,538
*
 
-
,043 
,453
*
 
,599
**
 
,601
**
 
,032 ,599
**
 
,02
3 
,319 ,601
**
 
,31
9 
,676
**
 
Sig. (2-
tailed) 
,18
6 
,285 ,045   ,014 ,858 ,045 ,005 ,005 ,895 ,005 ,92
4 
,171 ,005 ,17
1 
,001 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o.
20 
Pearso
n 
Correla
tion 
,27
9 
,435 ,390 ,538
*
 
1 ,471
*
 
,179 ,471
*
 
,453
*
 
,179 ,899
**
 
,43
5 
,341 ,664
**
 
,34
1 
,769
**
 
Sig. (2-
tailed) 
,23
4 
,055 ,089 ,014   ,036 ,450 ,036 ,045 ,450 ,000 ,05
5 
,142 ,001 ,14
2 
,000 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o.
21 
Pearso
n 
Correla
tion 
,22
9 
,134 ,287 -
,043 
,471
*
 
1 ,287 ,375 ,328 ,082 ,375 ,80
2
**
 
,257 ,328 ,25
7 
,529
*
 
Sig. (2-
tailed) 
,33
2 
,574 ,220 ,858 ,036   ,220 ,103 ,158 ,731 ,103 ,00
0 
,274 ,158 ,27
4 
,016 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o.
22 
Pearso
n 
Correla
tion 
,18
3 
,285 ,394 ,453
*
 
,179 ,287 1 ,492
*
 
,616
**
 
-
,010 
,287 ,28
5 
,179 ,414 ,17
9 
,613
**
 
Sig. (2-
tailed) 
,44
0 
,223 ,086 ,045 ,450 ,220   ,027 ,004 ,966 ,220 ,22
3 
,450 ,069 ,45
0 
,004 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
  
 
N
o.
23 
Pearso
n 
Correla
tion 
,22
9 
,134 ,492
*
 
,599
**
 
,471
*
 
,375 ,492
*
 
1 ,739
**
 
,082 ,375 ,35
6 
,685
**
 
,533
*
 
,25
7 
,733
**
 
Sig. (2-
tailed) 
,33
2 
,574 ,027 ,005 ,036 ,103 ,027   ,000 ,731 ,103 ,12
3 
,001 ,015 ,27
4 
,000 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o.
24 
Pearso
n 
Correla
tion 
,09
9 
,373 ,818
**
 
,601
**
 
,453
*
 
,328 ,616
**
 
,739
**
 
1 ,212 ,328 ,37
3 
,453
*
 
,798
**
 
,24
2 
,843
**
 
Sig. (2-
tailed) 
,67
9 
,105 ,000 ,005 ,045 ,158 ,004 ,000   ,369 ,158 ,10
5 
,045 ,000 ,30
3 
,000 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o.
25 
Pearso
n 
Correla
tion 
-
,09
9 
,504
*
 
,192 ,032 ,179 ,082 -
,010 
,082 ,212 1 ,082 ,06
6 
-
,032 
,212 ,17
9 
,234 
Sig. (2-
tailed) 
,67
9 
,023 ,418 ,895 ,450 ,731 ,966 ,731 ,369   ,731 ,78
3 
,895 ,369 ,45
0 
,321 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o.
26 
Pearso
n 
Correla
tion 
,51
4
*
 
,356 ,287 ,599
**
 
,899
**
 
,375 ,287 ,375 ,328 ,082 1 ,35
6 
,257 ,533
*
 
,25
7 
,697
**
 
Sig. (2-
tailed) 
,02
0 
,123 ,220 ,005 ,000 ,103 ,220 ,103 ,158 ,731   ,12
3 
,274 ,015 ,27
4 
,001 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o.
27 
Pearso
n 
Correla
tion 
,33
6 
,048 ,285 ,023 ,435 ,802
**
 
,285 ,356 ,373 ,066 ,356 1 ,206 ,373 -
,02
3 
,546
*
 
Sig. (2-
tailed) 
,14
7 
,842 ,223 ,924 ,055 ,000 ,223 ,123 ,105 ,783 ,123   ,384 ,105 ,92
4 
,013 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o.
28 
Pearso
n 
Correla
tion 
,27
9 
-
,252 
,179 ,319 ,341 ,257 ,179 ,685
**
 
,453
*
 
-
,032 
,257 ,20
6 
1 ,242 ,12
1 
,423 
Sig. (2-
tailed) 
,23
4 
,285 ,450 ,171 ,142 ,274 ,450 ,001 ,045 ,895 ,274 ,38
4 
  ,303 ,61
2 
,063 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o.
29 
Pearso
n 
Correla
tion 
,09
9 
,592
**
 
,818
**
 
,601
**
 
,664
**
 
,328 ,414 ,533
*
 
,798
**
 
,212 ,533
*
 
,37
3 
,242 1 ,45
3
*
 
,867
**
 
Sig. (2-
tailed) 
,67
9 
,006 ,000 ,005 ,001 ,158 ,069 ,015 ,000 ,369 ,015 ,10
5 
,303   ,04
5 
,000 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o.
30 
Pearso
n 
Correla
tion 
,27
9 
,206 ,179 ,319 ,341 ,257 ,179 ,257 ,242 ,179 ,257 -
,02
3 
,121 ,453
*
 
1 ,448
*
 
Sig. (2-
tailed) 
,23
4 
,384 ,450 ,171 ,142 ,274 ,450 ,274 ,303 ,450 ,274 ,92
4 
,612 ,045   ,048 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
  
 
To
tal 
Pearso
n 
Correla
tion 
,33
4 
,469
*
 
,731
**
 
,676
**
 
,769
**
 
,529
*
 
,613
**
 
,733
**
 
,843
**
 
,234 ,697
**
 
,54
6
*
 
,423 ,867
**
 
,44
8
*
 
1 
Sig. (2-
tailed) 
,15
0 
,037 ,000 ,001 ,000 ,016 ,004 ,000 ,000 ,321 ,001 ,01
3 
,063 ,000 ,04
8 
  
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
APPENDIX 7 
Reliability of Try Out Reading Comprehension 
 
Reliability Statistics 
Cronbach's 
Alpha 
N of Items 
,751 31 
 
 
Item-Total Statistics 
 Scale Mean if 
Item Deleted 
Scale Variance 
if Item Deleted 
Corrected Item-
Total Correlation 
Cronbach's 
Alpha if Item 
Deleted 
Butir No.1 34,90 292,621 ,619 ,742 
Butir No.2 34,80 292,695 ,660 ,742 
Butir No.3 35,30 304,537 -,082 ,753 
Butir No.4 34,95 294,787 ,484 ,744 
Butir No.5 34,85 290,450 ,770 ,740 
Butir No.6 34,85 291,713 ,692 ,741 
Butir No.7 34,90 293,463 ,570 ,743 
Butir No.8 34,85 292,345 ,654 ,742 
Butir No.9 34,80 293,958 ,580 ,743 
Butir No.10 35,00 288,526 ,846 ,738 
Butir No.11 34,90 290,305 ,757 ,740 
Butir No.12 34,80 295,011 ,514 ,744 
  
 
Butir No.13 34,95 294,997 ,472 ,744 
Butir No.14 34,70 296,116 ,513 ,745 
Butir No.15 35,10 294,516 ,508 ,744 
Butir No.16 34,65 299,397 ,315 ,748 
Butir No.17 34,80 296,063 ,448 ,745 
Butir No.18 34,95 290,787 ,717 ,740 
Butir No.19 35,15 292,239 ,660 ,742 
Butir No.20 34,85 290,661 ,757 ,740 
Butir No.21 34,90 294,516 ,508 ,744 
Butir No.22 34,95 292,892 ,594 ,742 
Butir No.23 34,90 290,937 ,720 ,740 
Butir No.24 35,05 288,787 ,835 ,738 
Butir No.25 34,95 299,629 ,206 ,749 
Butir No.26 34,90 291,568 ,682 ,741 
Butir No.27 34,80 294,800 ,527 ,744 
Butir No.28 34,85 296,555 ,399 ,746 
Butir No.29 35,05 288,366 ,860 ,738 
Butir No.30 34,85 296,134 ,425 ,745 
Total 17,75 75,882 1,000 ,938 
 
 
 
APPENDIX 8 
Blue Print of Vocabulary Mastery 
The concept Indicator  Item number Total 
Vocabulary 
mastery is the 
students‟ 
knowledge 
concerning with 
words. It also 
deals with the 
meaning which 
should be seen as 
individual words 
and the rules in 
gaining those 
words into a 
language. The 
elements of 
vocabulary 
mastery used are 
adjective, verb, 
noun, adverb, 
synonim, and 
antonym. 
1. Word classes 
a. Noun  
b. Verb  
c. Adjective  
d. Adverb 
 
1, 2, 3 
4, 5, 6 
7, 8, 9 
10, 11, 12 
 
 
12 
2. Word meaning 
a. Synonym 
b. Antonym 
c. Hiponym 
 
 
25, 26, 27 
28, 29, 30 
13, 14, 15 
 
 
9 
3. Word building 
a. Affixation 
b. Compounding 
c. Conversion 
  
 
16, 17, 18 
19, 20, 21 
22, 23, 24 
 
 
 
 
9 
 
 
 
 
 
Total  30 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
APPENDIX 9 
Vocabulary Mastery Test (Try Out) 
 
A. Choose the correct answer! 
1. He is a good . . . . . . 
a. Plan   c. Planned   
b. Planner  d. Planning   
2. Kathy is a ….. . She teaches Math in our class. Every students love 
her. 
a. kind teacher c. Kindly teacher 
b. kinds teacher d. Kind teachers  
3. We wish you get . . . . . . 
a. Happy  c. Happily  
b. Happiness d. Happiest   
4. Jessy …… the match in Olympic Games. She is so sad. 
a. Lose   c. Losted  
b. Lost  d. Losing  
5. Mr. Joe  : Can you help me? 
Mary :Yes, of course. What can I do for you? 
Mr. Joe : Please, …. . this bag to my room. 
  
 
Mary : Yes, Sir. 
a. Bring  c. Brought   
b. Bringing  d. Bringer  
6. Facebook helps people to . . . . . with another people around the world. 
a. Communicate   c. Communicating   
b. Communication  d. Communicated  
7. Every day is a . . . .  day for Alan. He goes to school from Monday to 
Saturday, from 7 a.m. until 4 p.m. 
a. Busy    c. Busiest  
b. Busily    d. Busier  
8. This exercise was too ….. for me. I got score 100. 
a. Easier   c. Easiest  
b. Easy   d. Easily  
9. Diana‟s barbie is broken. Diana is very …… now. 
a. Sadly   c. Sadistic  
b. Sad  d. Saddest  
10. . . . . . Andy went to Surabaya. 
a. Tonight c. Yesterday 
b. Tomorrow  d. Soon  
11. You should . . . . smoke as it is dangerous for your health. 
a. Always c. Usually 
b. Never  d. Seldom 
12. They called the police . . . . after the accident. 
a. Immediately c. Immediated  
b. Immediacy  d. Immediate  
13. . . . . are grouped into animal 
a. Dog, frog, mop  c. Mouse, lion, dog 
b. Horse, honeydew, cow d. Lion, beans, pumpkin 
14. Korean, English, and Arabic are grouped into . . . . . 
a. Country c. Language 
  
 
b. Nationality  d. Ocean 
15. Bracelet, necklace, and ring are kinds of . . . . . 
a. Jewelry  c. Vegetable 
b. Transportation d. Food  
16. The play was tremendously . . . . . 
a. Enjoy  c. Enjoyably 
b. Enjoyable d. Enjoyment 
17. Tom has a high fever. He has to be . . . . . . 
a. Hospitalized c. Hospitality   
b. Hospital   d. Hospitalization  
18. Katy is very . . . . . . So her classmates like her. 
a. Help   c. Helplessly 
b. Helped    d. helpful 
19. I‟m late because there was a terrible . . . . . . in the center of due town. 
a. Tin opener c. Traffic jam 
b. Box office d. Film star 
20. Suzan had a . . . . job in bank, but after the baby was born she changed 
to a . . . . job, so she just worked in the morning. 
a. Part-time, fulled-time c. Parted-time, full-time 
b. Full-time, part-time d. Fulling-time, part-time 
21. Micky‟s . . . . . is a nineteen-year-old gird. 
a. Grandson  c. Grandfather 
b. Granddaughter d. Grandmother 
22. Which word can function as an adjective and a noun, with no change 
in form? 
a. Coldness c. Coldest  
b. Coldly  d. Cold 
23. Which word can function as a verb and a noun, with no change in 
form? 
  
 
a. Most extreme   c. Extremely  
b. More extreme   d. Extreme 
24. . . . . . . Can function as a verb and an adjective, with no change in 
form. 
a. Cleaning   c. Clean  
b. Cleanly    d. Cleaned 
B. Choose the right synonym word from the underlined words below! 
(pilihlah kata yang merupakan persamaan kata yang telah di 
garisbawahi) 
25. Joe is sick. He looks pale. 
a. Healthy b. Happy c. Ill  d. Joy  
26. I am terrible at Mathematics 
a. Good          b. Great    c. Awful d. Fantastic 
 
 
27. He never comes on time 
a. Sees               b. Does   c. Goes d. Arrives 
C.  Choose the right antonym word from the underlined words below! 
(Pilihlah kata yang merupakan lawan kata yang telah di garisbawahi) 
28. I will put your coat here. 
a. Cut       b. Hang      c. Take  d. let 
29. There is an interesting news about global warming in the newspaper. 
a. Boring     b. Amazing     c. Good  d. Common 
30. Why are you being so arrogant? 
a. Snooty               c. Humble 
b. Stupid               d. Cunning 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
APPENDIX 10 
The Result of Vocabulary Mastery Test (Try Out) 
Students 
No.item 
Total 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 
1 0 1 0 0 0 0 0 0 0 0 0 0 0 0 0 1 0 1 0 0 0 1 1 1 1 0 1 0 0 0 8 
2 0 0 0 1 0 0 0 0 1 0 0 0 0 0 0 0 0 0 0 0 0 0 1 0 0 0 0 0 0 0 3 
3 0 1 1 0 1 1 1 1 0 1 1 0 1 1 0 0 1 0 1 0 1 0 0 1 0 0 1 0 1 0 16 
4 1 0 0 1 0 1 1 1 1 1 1 1 1 1 1 1 0 0 1 1 0 1 1 1 1 1 1 1 0 1 23 
5 1 0 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 0 1 0 0 1 1 1 1 1 1 24 
6 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 0 1 0 1 1 1 1 1 1 1 26 
7 1 0 0 1 0 1 1 1 1 1 1 1 1 1 1 0 0 0 1 1 0 1 0 1 1 1 1 0 0 1 20 
8 1 0 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 0 1 1 0 1 0 0 1 1 1 1 1 1 24 
9 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 0 1 1 1 1 1 1 1 27 
10 1 1 1 1 1 1 0 1 1 0 1 1 1 0 1 0 1 1 1 0 0 0 0 1 0 0 0 0 1 0 17 
11 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 0 1 1 0 1 0 1 1 1 0 1 1 1 25 
12 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 0 1 1 1 1 1 1 1 1 1 28 
13 1 0 1 1 0 0 1 1 1 1 0 0 0 1 0 0 0 0 0 0 0 1 0 0 1 1 1 0 0 0 12 
14 1 1 1 0 1 1 0 1 1 0 0 1 1 0 1 1 1 0 1 1 0 1 1 1 1 1 1 1 1 1 23 
15 1 0 0 1 0 0 1 0 1 1 0 0 0 0 0 1 0 1 0 1 0 1 1 1 1 0 1 1 0 1 15 
16 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 0 0 0 0 1 0 1 1 1 1 1 1 0 1 1 23 
17 1 1 1 0 1 1 0 1 1 0 1 1 1 1 1 1 0 0 1 1 0 1 0 1 1 1 1 1 1 1 23 
18 1 1 0 0 0 0 0 0 0 0 0 0 1 0 0 0 0 0 0 1 0 0 0 0 0 1 0 1 0 1 7 
19 1 0 1 1 1 0 0 1 1 0 0 1 0 0 1 1 1 0 0 0 0 0 1 0 0 1 0 1 1 0 14 
20 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 0 1 0 1 1 1 1 1 1 1 26 
 
 
 
 
 
APPENDIX 11 
Validity of Try Out Vocabulary Mastery Test 
  
No.
1 
No.
2 
No.
3 
No.
4 
No.
5 
No.
6 
No.
7 
No.
8 
No.
9 
No.
10 
No.
11 
No.
12 
No.
13 
No.
14 
No.
15 
N
o
.
1 
Pearso
n 
Correl
ation 
1 -
,229 
,336 ,336 ,279 ,336 ,279 ,490
*
 
,608
**
 
,279 ,279 ,642
**
 
,404 ,229 ,572
**
 
  
 
Sig. 
(2-
tailed) 
  ,332 ,147 ,147 ,234 ,147 ,234 ,028 ,004 ,234 ,234 ,002 ,077 ,332 ,008 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
2 
Pearso
n 
Correl
ation 
-
,229 
1 ,089 -
,579
**
 
,171 ,089 -
,471
*
 
-
,102 
-
,514
*
 
-
,471
*
 
-
,043 
-
,134 
,236 -
,375 
-
,043 
Sig. 
(2-
tailed) 
,332   ,709 ,007 ,471 ,709 ,036 ,669 ,020 ,036 ,858 ,574 ,317 ,103 ,858 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
3 
Pearso
n 
Correl
ation 
,336 ,089 1 ,048 ,892
**
 
,524
*
 
,206 ,764
**
 
,336 ,206 ,435 ,524
*
 
,378 ,356 ,435 
Sig. 
(2-
tailed) 
,147 ,709   ,842 ,000 ,018 ,384 ,000 ,147 ,384 ,055 ,018 ,100 ,123 ,055 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
4 
Pearso
n 
Correl
ation 
,336 -
,579
**
 
,048 1 -
,023 
,048 ,435 ,218 ,642
**
 
,435 ,206 ,286 -
,126 
,134 ,206 
Sig. 
(2-
tailed) 
,147 ,007 ,842   ,924 ,842 ,055 ,355 ,002 ,055 ,384 ,222 ,597 ,574 ,384 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
5 
Pearso
n 
Correl
ation 
,279 ,171 ,892
**
 
-
,023 
1 ,663
**
 
,121 ,681
**
 
,279 ,121 ,560
*
 
,663
**
 
,545
*
 
,257 ,560
*
 
Sig. 
(2-
tailed) 
,234 ,471 ,000 ,924   ,001 ,612 ,001 ,234 ,612 ,010 ,001 ,013 ,274 ,010 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
6 
Pearso
n 
Correl
ation 
,336 ,089 ,524
*
 
,048 ,663
**
 
1 ,435 ,764
**
 
,336 ,435 ,892
**
 
,762
**
 
,882
**
 
,579
**
 
,663
**
 
Sig. 
(2-
tailed) 
,147 ,709 ,018 ,842 ,001   ,055 ,000 ,147 ,055 ,000 ,000 ,000 ,007 ,001 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
7 
Pearso
n 
Correl
ation 
,279 -
,471
*
 
,206 ,435 ,121 ,435 1 ,419 ,279 1,00
0
**
 
,560
*
 
,206 ,303 ,685
**
 
,121 
Sig. 
(2-
tailed) 
,234 ,036 ,384 ,055 ,612 ,055   ,066 ,234 0,00
0 
,010 ,384 ,195 ,001 ,612 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
.
8 
Pearso
n 
Correl
ation 
,490
*
 
-
,102 
,764
**
 
,218 ,681
**
 
,764
**
 
,419 1 ,490
*
 
,419 ,681
**
 
,764
**
 
,577
**
 
,612
**
 
,681
**
 
Sig. 
(2-
tailed) 
,028 ,669 ,000 ,355 ,001 ,000 ,066   ,028 ,066 ,001 ,000 ,008 ,004 ,001 
  
 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
9 
Pearso
n 
Correl
ation 
,608
**
 
-
,514
*
 
,336 ,642
**
 
,279 ,336 ,279 ,490
*
 
1 ,279 ,279 ,642
**
 
,081 ,229 ,572
**
 
Sig. 
(2-
tailed) 
,004 ,020 ,147 ,002 ,234 ,147 ,234 ,028   ,234 ,234 ,002 ,735 ,332 ,008 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
1
0 
Pearso
n 
Correl
ation 
,279 -
,471
*
 
,206 ,435 ,121 ,435 1,00
0
**
 
,419 ,279 1 ,560
*
 
,206 ,303 ,685
**
 
,121 
Sig. 
(2-
tailed) 
,234 ,036 ,384 ,055 ,612 ,055 0,00
0 
,066 ,234   ,010 ,384 ,195 ,001 ,612 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
1
1 
Pearso
n 
Correl
ation 
,279 -
,043 
,435 ,206 ,560
*
 
,892
**
 
,560
*
 
,681
**
 
,279 ,560
*
 
1 ,663
**
 
,787
**
 
,685
**
 
,560
*
 
Sig. 
(2-
tailed) 
,234 ,858 ,055 ,384 ,010 ,000 ,010 ,001 ,234 ,010   ,001 ,000 ,001 ,010 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
1
2 
Pearso
n 
Correl
ation 
,642
**
 
-
,134 
,524
*
 
,286 ,663
**
 
,762
**
 
,206 ,764
**
 
,642
**
 
,206 ,663
**
 
1 ,630
**
 
,356 ,892
**
 
Sig. 
(2-
tailed) 
,002 ,574 ,018 ,222 ,001 ,000 ,384 ,000 ,002 ,384 ,001   ,003 ,123 ,000 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
1
3 
Pearso
n 
Correl
ation 
,404 ,236 ,378 -
,126 
,545
*
 
,882
**
 
,303 ,577
**
 
,081 ,303 ,787
**
 
,630
**
 
1 ,471
*
 
,545
*
 
Sig. 
(2-
tailed) 
,077 ,317 ,100 ,597 ,013 ,000 ,195 ,008 ,735 ,195 ,000 ,003   ,036 ,013 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
1
4 
Pearso
n 
Correl
ation 
,229 -
,375 
,356 ,134 ,257 ,579
**
 
,685
**
 
,612
**
 
,229 ,685
**
 
,685
**
 
,356 ,471
*
 
1 ,257 
Sig. 
(2-
tailed) 
,332 ,103 ,123 ,574 ,274 ,007 ,001 ,004 ,332 ,001 ,001 ,123 ,036   ,274 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
1
5 
Pearso
n 
Correl
ation 
,572
**
 
-
,043 
,435 ,206 ,560
*
 
,663
**
 
,121 ,681
**
 
,572
**
 
,121 ,560
*
 
,892
**
 
,545
*
 
,257 1 
Sig. 
(2-
tailed) 
,008 ,858 ,055 ,384 ,010 ,001 ,612 ,001 ,008 ,612 ,010 ,000 ,013 ,274   
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
  
 
N
o
.
1
6 
Pearso
n 
Correl
ation 
,279 -
,043 
,206 -
,023 
,341 ,206 ,121 ,157 ,279 ,121 ,121 ,435 ,061 ,043 ,341 
Sig. 
(2-
tailed) 
,234 ,858 ,384 ,924 ,142 ,384 ,612 ,508 ,234 ,612 ,612 ,055 ,800 ,858 ,142 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
1
7 
Pearso
n 
Correl
ation 
,183 ,123 ,724
**
 
,066 ,811
**
 
,504
*
 
,179 ,553
*
 
,183 ,179 ,390 ,504
*
 
,406 ,082 ,390 
Sig. 
(2-
tailed) 
,440 ,605 ,000 ,783 ,000 ,023 ,450 ,011 ,440 ,450 ,089 ,023 ,076 ,731 ,089 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
1
8 
Pearso
n 
Correl
ation 
-
,216 
,229 -
,336 
-
,031 
-
,279 
-
,336 
-
,279 
-
,490
*
 
-
,216 
-
,279 
-
,279 
-
,336 
-
,404 
-
,514
*
 
-
,279 
Sig. 
(2-
tailed) 
,361 ,332 ,147 ,898 ,234 ,147 ,234 ,028 ,361 ,234 ,234 ,147 ,077 ,020 ,234 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
1
9 
Pearso
n 
Correl
ation 
,279 ,171 ,435 -
,023 
,560
*
 
,892
**
 
,341 ,681
**
 
,279 ,341 ,780
**
 
,663
**
 
,787
**
 
,471
*
 
,560
*
 
Sig. 
(2-
tailed) 
,234 ,471 ,055 ,924 ,010 ,000 ,142 ,001 ,234 ,142 ,000 ,001 ,000 ,036 ,010 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
2
0 
Pearso
n 
Correl
ation 
,642
**
 
-
,134 
,048 ,048 ,206 ,524
*
 
,435 ,218 ,336 ,435 ,435 ,524
*
 
,630
**
 
,356 ,435 
Sig. 
(2-
tailed) 
,002 ,574 ,842 ,842 ,384 ,018 ,055 ,355 ,147 ,055 ,055 ,018 ,003 ,123 ,055 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
2
1 
Pearso
n 
Correl
ation 
-
,327 
,068 ,218 -
,145 
,245 ,218 ,245 ,167 -
,327 
,245 ,245 -
,145 
,192 ,272 -
,105 
Sig. 
(2-
tailed) 
,160 ,776 ,355 ,541 ,299 ,355 ,299 ,482 ,160 ,299 ,299 ,541 ,416 ,246 ,660 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
2
2 
Pearso
n 
Correl
ation 
,404 -
,236 
,126 ,126 ,061 ,378 ,545
*
 
,289 ,404 ,545
*
 
,303 ,378 ,200 ,471
*
 
,303 
Sig. 
(2-
tailed) 
,077 ,317 ,597 ,597 ,800 ,100 ,013 ,217 ,077 ,013 ,195 ,100 ,398 ,036 ,195 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
  
 
N
o
.
2
3 
Pearso
n 
Correl
ation 
-
,229 
-
,042 
-
,356 
,089 -
,257 
-
,356 
-
,257 
-
,357 
,057 -
,257 
-
,471
*
 
-
,134 
-
,471
*
 
-
,375 
-
,043 
Sig. 
(2-
tailed) 
,332 ,862 ,123 ,709 ,274 ,123 ,274 ,122 ,811 ,274 ,036 ,574 ,036 ,103 ,858 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
2
4 
Pearso
n 
Correl
ation 
,031 ,312 ,048 ,048 ,206 ,524
*
 
,206 ,218 ,031 ,206 ,435 ,286 ,378 ,134 ,435 
Sig. 
(2-
tailed) 
,898 ,181 ,842 ,842 ,384 ,018 ,384 ,355 ,898 ,384 ,055 ,222 ,100 ,574 ,055 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
2
5 
Pearso
n 
Correl
ation 
,404 -
,236 
,126 ,126 ,061 ,378 ,545
*
 
,289 ,404 ,545
*
 
,303 ,378 ,200 ,471
*
 
,303 
Sig. 
(2-
tailed) 
,077 ,317 ,597 ,597 ,800 ,100 ,013 ,217 ,077 ,013 ,195 ,100 ,398 ,036 ,195 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
2
6 
Pearso
n 
Correl
ation 
,728
**
 
-
,236 
,378 ,126 ,303 ,378 ,303 ,577
**
 
,404 ,303 ,303 ,630
**
 
,467
*
 
,471
*
 
,545
*
 
Sig. 
(2-
tailed) 
,000 ,317 ,100 ,597 ,195 ,100 ,195 ,008 ,077 ,195 ,195 ,003 ,038 ,036 ,013 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
2
7 
Pearso
n 
Correl
ation 
,081 -
,236 
,126 -
,126 
,061 ,378 ,545
*
 
,289 ,081 ,545
*
 
,303 ,126 ,200 ,707
**
 
,061 
Sig. 
(2-
tailed) 
,735 ,317 ,597 ,597 ,800 ,100 ,013 ,217 ,735 ,013 ,195 ,597 ,398 ,000 ,800 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
2
8 
Pearso
n 
Correl
ation 
,572
**
 
-
,043 
,206 -
,023 
,341 ,206 ,121 ,157 ,279 ,121 ,121 ,435 ,303 ,043 ,341 
Sig. 
(2-
tailed) 
,008 ,858 ,384 ,924 ,142 ,384 ,612 ,508 ,234 ,612 ,612 ,055 ,195 ,858 ,142 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
2
9 
Pearso
n 
Correl
ation 
,279 ,171 ,892
**
 
-
,023 
1,00
0
**
 
,663
**
 
,121 ,681
**
 
,279 ,121 ,560
*
 
,663
**
 
,545
*
 
,257 ,560
*
 
Sig. 
(2-
tailed) 
,234 ,471 ,000 ,924 0,00
0 
,001 ,612 ,001 ,234 ,612 ,010 ,001 ,013 ,274 ,010 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
  
 
N
o
.
3
0 
Pearso
n 
Correl
ation 
,642
**
 
-
,134 
,048 ,048 ,206 ,524
*
 
,435 ,218 ,336 ,435 ,435 ,524
*
 
,630
**
 
,356 ,435 
Sig. 
(2-
tailed) 
,002 ,574 ,842 ,842 ,384 ,018 ,055 ,355 ,147 ,055 ,055 ,018 ,003 ,123 ,055 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
T
o
t
a
l 
Pearso
n 
Correl
ation 
,601
**
 
-
,094 
,600
**
 
,217 ,682
**
 
,860
**
 
,579
**
 
,768
**
 
,522
*
 
,579
**
 
,770
**
 
,829
**
 
,712
**
 
,595
**
 
,726
**
 
Sig. 
(2-
tailed) 
,005 ,692 ,005 ,358 ,001 ,000 ,007 ,000 ,018 ,007 ,000 ,000 ,000 ,006 ,000 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
 
 
 
 
 
 
 
 
 
 
 
  
No.
16 
No.
17 
No.
18 
No.
19 
No.
20 
No.
21 
No.
22 
No.
23 
No.
24 
No.
25 
No.
26 
No.
27 
No.
28 
No.
29 
No.
30 
Tot
al 
N
o
.
1 
Pearso
n 
Correlat
ion 
,27
9 
,183 -
,216 
,279 ,642
**
 
-
,327 
,404 -
,229 
,031 ,404 ,728
**
 
,081 ,572
**
 
,279 ,64
2
**
 
,601
**
 
Sig. (2-
tailed) 
,23
4 
,440 ,361 ,234 ,002 ,160 ,077 ,332 ,898 ,077 ,000 ,735 ,008 ,234 ,00
2 
,005 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
2 
Pearso
n 
Correlat
ion 
-
,04
3 
,123 ,229 ,171 -
,134 
,068 -
,236 
-
,042 
,312 -
,236 
-
,236 
-
,236 
-
,043 
,171 -
,13
4 
-
,094 
Sig. (2-
tailed) 
,85
8 
,605 ,332 ,471 ,574 ,776 ,317 ,862 ,181 ,317 ,317 ,317 ,858 ,471 ,57
4 
,692 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
3 
Pearso
n 
Correlat
ion 
,20
6 
,724
**
 
-
,336 
,435 ,048 ,218 ,126 -
,356 
,048 ,126 ,378 ,126 ,206 ,892
**
 
,04
8 
,600
**
 
Sig. (2-
tailed) 
,38
4 
,000 ,147 ,055 ,842 ,355 ,597 ,123 ,842 ,597 ,100 ,597 ,384 ,000 ,84
2 
,005 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
Pearso
n 
Correlat
-
,02
3 
,066 -
,031 
-
,023 
,048 -
,145 
,126 ,089 ,048 ,126 ,126 -
,126 
-
,023 
-
,023 
,04
8 
,217 
  
 
4 ion 
Sig. (2-
tailed) 
,92
4 
,783 ,898 ,924 ,842 ,541 ,597 ,709 ,842 ,597 ,597 ,597 ,924 ,924 ,84
2 
,358 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
5 
Pearso
n 
Correlat
ion 
,34
1 
,811
**
 
-
,279 
,560
*
 
,206 ,245 ,061 -
,257 
,206 ,061 ,303 ,061 ,341 1,00
0
**
 
,20
6 
,682
**
 
Sig. (2-
tailed) 
,14
2 
,000 ,234 ,010 ,384 ,299 ,800 ,274 ,384 ,800 ,195 ,800 ,142 0,00
0 
,38
4 
,001 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
6 
Pearso
n 
Correlat
ion 
,20
6 
,504
*
 
-
,336 
,892
**
 
,524
*
 
,218 ,378 -
,356 
,524
*
 
,378 ,378 ,378 ,206 ,663
**
 
,52
4
*
 
,860
**
 
Sig. (2-
tailed) 
,38
4 
,023 ,147 ,000 ,018 ,355 ,100 ,123 ,018 ,100 ,100 ,100 ,384 ,001 ,01
8 
,000 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
7 
Pearso
n 
Correlat
ion 
,12
1 
,179 -
,279 
,341 ,435 ,245 ,545
*
 
-
,257 
,206 ,545
*
 
,303 ,545
*
 
,121 ,121 ,43
5 
,579
**
 
Sig. (2-
tailed) 
,61
2 
,450 ,234 ,142 ,055 ,299 ,013 ,274 ,384 ,013 ,195 ,013 ,612 ,612 ,05
5 
,007 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
.
8 
Pearso
n 
Correlat
ion 
,15
7 
,553
*
 
-
,490
*
 
,681
**
 
,218 ,167 ,289 -
,357 
,218 ,289 ,577
**
 
,289 ,157 ,681
**
 
,21
8 
,768
**
 
Sig. (2-
tailed) 
,50
8 
,011 ,028 ,001 ,355 ,482 ,217 ,122 ,355 ,217 ,008 ,217 ,508 ,001 ,35
5 
,000 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
9 
Pearso
n 
Correlat
ion 
,27
9 
,183 -
,216 
,279 ,336 -
,327 
,404 ,057 ,031 ,404 ,404 ,081 ,279 ,279 ,33
6 
,522
*
 
Sig. (2-
tailed) 
,23
4 
,440 ,361 ,234 ,147 ,160 ,077 ,811 ,898 ,077 ,077 ,735 ,234 ,234 ,14
7 
,018 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
1
0 
Pearso
n 
Correlat
ion 
,12
1 
,179 -
,279 
,341 ,435 ,245 ,545
*
 
-
,257 
,206 ,545
*
 
,303 ,545
*
 
,121 ,121 ,43
5 
,579
**
 
Sig. (2-
tailed) 
,61
2 
,450 ,234 ,142 ,055 ,299 ,013 ,274 ,384 ,013 ,195 ,013 ,612 ,612 ,05
5 
,007 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
1
1 
Pearso
n 
Correlat
ion 
,12
1 
,390 -
,279 
,780
**
 
,435 ,245 ,303 -
,471
*
 
,435 ,303 ,303 ,303 ,121 ,560
*
 
,43
5 
,770
**
 
Sig. (2-
tailed) 
,61
2 
,089 ,234 ,000 ,055 ,299 ,195 ,036 ,055 ,195 ,195 ,195 ,612 ,010 ,05
5 
,000 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
  
 
N
o
.
1
2 
Pearso
n 
Correlat
ion 
,43
5 
,504
*
 
-
,336 
,663
**
 
,524
*
 
-
,145 
,378 -
,134 
,286 ,378 ,630
**
 
,126 ,435 ,663
**
 
,52
4
*
 
,829
**
 
Sig. (2-
tailed) 
,05
5 
,023 ,147 ,001 ,018 ,541 ,100 ,574 ,222 ,100 ,003 ,597 ,055 ,001 ,01
8 
,000 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
1
3 
Pearso
n 
Correlat
ion 
,06
1 
,406 -
,404 
,787
**
 
,630
**
 
,192 ,200 -
,471
*
 
,378 ,200 ,467
*
 
,200 ,303 ,545
*
 
,63
0
**
 
,712
**
 
Sig. (2-
tailed) 
,80
0 
,076 ,077 ,000 ,003 ,416 ,398 ,036 ,100 ,398 ,038 ,398 ,195 ,013 ,00
3 
,000 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
1
4 
Pearso
n 
Correlat
ion 
,04
3 
,082 -
,514
*
 
,471
*
 
,356 ,272 ,471
*
 
-
,375 
,134 ,471
*
 
,471
*
 
,707
**
 
,043 ,257 ,35
6 
,595
**
 
Sig. (2-
tailed) 
,85
8 
,731 ,020 ,036 ,123 ,246 ,036 ,103 ,574 ,036 ,036 ,000 ,858 ,274 ,12
3 
,006 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
1
5 
Pearso
n 
Correlat
ion 
,34
1 
,390 -
,279 
,560
*
 
,435 -
,105 
,303 -
,043 
,435 ,303 ,545
*
 
,061 ,341 ,560
*
 
,43
5 
,726
**
 
Sig. (2-
tailed) 
,14
2 
,089 ,234 ,010 ,055 ,660 ,195 ,858 ,055 ,195 ,013 ,800 ,142 ,010 ,05
5 
,000 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
1
6 
Pearso
n 
Correlat
ion 
1 ,390 ,015 ,341 ,435 -
,105 
,545
*
 
,171 ,206 ,545
*
 
,303 ,303 ,780
**
 
,341 ,43
5 
,535
*
 
Sig. (2-
tailed) 
  ,089 ,951 ,142 ,055 ,660 ,013 ,471 ,384 ,013 ,195 ,195 ,000 ,142 ,05
5 
,015 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
1
7 
Pearso
n 
Correlat
ion 
,39
0 
1 -
,183 
,601
**
 
,066 ,302 -
,058 
-
,287 
,066 -
,058 
,174 -
,058 
,390 ,811
**
 
,06
6 
,547
*
 
Sig. (2-
tailed) 
,08
9 
  ,440 ,005 ,783 ,196 ,808 ,220 ,783 ,808 ,463 ,808 ,089 ,000 ,78
3 
,013 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
1
8 
Pearso
n 
Correlat
ion 
,01
5 
-
,183 
1 -
,279 
-
,336 
-
,140 
-
,081 
,229 ,275 -
,081 
-
,728
**
 
-
,081 
-
,279 
-
,279 
-
,33
6 
-
,346 
Sig. (2-
tailed) 
,95
1 
,440   ,234 ,147 ,556 ,735 ,332 ,241 ,735 ,000 ,735 ,234 ,234 ,14
7 
,136 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
1
9 
Pearso
n 
Correlat
ion 
,34
1 
,601
**
 
-
,279 
1 ,435 ,245 ,303 -
,471
*
 
,435 ,303 ,303 ,303 ,341 ,560
*
 
,43
5 
,770
**
 
Sig. (2-
tailed) 
,14
2 
,005 ,234   ,055 ,299 ,195 ,036 ,055 ,195 ,195 ,195 ,142 ,010 ,05
5 
,000 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
  
 
N
o
.
2
0 
Pearso
n 
Correlat
ion 
,43
5 
,066 -
,336 
,435 1 -
,145 
,630
**
 
-
,134 
,286 ,630
**
 
,630
**
 
,378 ,663
**
 
,206 1,0
00
**
 
,692
**
 
Sig. (2-
tailed) 
,05
5 
,783 ,147 ,055   ,541 ,003 ,574 ,222 ,003 ,003 ,100 ,001 ,384 0,0
00 
,001 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
2
1 
Pearso
n 
Correlat
ion 
-
,10
5 
,302 -
,140 
,245 -
,145 
1 -
,192 
-
,272 
,218 -
,192 
-
,192 
,192 -
,105 
,245 -
,14
5 
,108 
Sig. (2-
tailed) 
,66
0 
,196 ,556 ,299 ,541   ,416 ,246 ,355 ,416 ,416 ,416 ,660 ,299 ,54
1 
,652 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
2
2 
Pearso
n 
Correlat
ion 
,54
5
*
 
-
,058 
-
,081 
,303 ,630
**
 
-
,192 
1 ,000 ,378 1,00
0
**
 
,467
*
 
,733
**
 
,303 ,061 ,63
0
**
 
,631
**
 
Sig. (2-
tailed) 
,01
3 
,808 ,735 ,195 ,003 ,416   1,00
0 
,100 0,00
0 
,038 ,000 ,195 ,800 ,00
3 
,003 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
2
3 
Pearso
n 
Correlat
ion 
,17
1 
-
,287 
,229 -
,471
*
 
-
,134 
-
,272 
,000 1 ,089 ,000 -
,236 
,000 -
,043 
-
,257 
-
,13
4 
-
,238 
Sig. (2-
tailed) 
,47
1 
,220 ,332 ,036 ,574 ,246 1,00
0 
  ,709 1,00
0 
,317 1,00
0 
,858 ,274 ,57
4 
,313 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
2
4 
Pearso
n 
Correlat
ion 
,20
6 
,066 ,275 ,435 ,286 ,218 ,378 ,089 1 ,378 -
,126 
,378 -
,023 
,206 ,28
6 
,477
*
 
Sig. (2-
tailed) 
,38
4 
,783 ,241 ,055 ,222 ,355 ,100 ,709   ,100 ,597 ,100 ,924 ,384 ,22
2 
,033 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
2
5 
Pearso
n 
Correlat
ion 
,54
5
*
 
-
,058 
-
,081 
,303 ,630
**
 
-
,192 
1,00
0
**
 
,000 ,378 1 ,467
*
 
,733
**
 
,303 ,061 ,63
0
**
 
,631
**
 
Sig. (2-
tailed) 
,01
3 
,808 ,735 ,195 ,003 ,416 0,00
0 
1,00
0 
,100   ,038 ,000 ,195 ,800 ,00
3 
,003 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
2
6 
Pearso
n 
Correlat
ion 
,30
3 
,174 -
,728
**
 
,303 ,630
**
 
-
,192 
,467
*
 
-
,236 
-
,126 
,467
*
 
1 ,200 ,545
*
 
,303 ,63
0
**
 
,599
**
 
Sig. (2-
tailed) 
,19
5 
,463 ,000 ,195 ,003 ,416 ,038 ,317 ,597 ,038   ,398 ,013 ,195 ,00
3 
,005 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
2
7 
Pearso
n 
Correlat
ion 
,30
3 
-
,058 
-
,081 
,303 ,378 ,192 ,733
**
 
,000 ,378 ,733
**
 
,200 1 ,061 ,061 ,37
8 
,486
*
 
Sig. (2-
tailed) 
,19
5 
,808 ,735 ,195 ,100 ,416 ,000 1,00
0 
,100 ,000 ,398   ,800 ,800 ,10
0 
,030 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
  
 
N
o
.
2
8 
Pearso
n 
Correlat
ion 
,78
0
**
 
,390 -
,279 
,341 ,663
**
 
-
,105 
,303 -
,043 
-
,023 
,303 ,545
*
 
,061 1 ,341 ,66
3
**
 
,520
*
 
Sig. (2-
tailed) 
,00
0 
,089 ,234 ,142 ,001 ,660 ,195 ,858 ,924 ,195 ,013 ,800   ,142 ,00
1 
,019 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
2
9 
Pearso
n 
Correlat
ion 
,34
1 
,811
**
 
-
,279 
,560
*
 
,206 ,245 ,061 -
,257 
,206 ,061 ,303 ,061 ,341 1 ,20
6 
,682
**
 
Sig. (2-
tailed) 
,14
2 
,000 ,234 ,010 ,384 ,299 ,800 ,274 ,384 ,800 ,195 ,800 ,142   ,38
4 
,001 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
N
o
.
3
0 
Pearso
n 
Correlat
ion 
,43
5 
,066 -
,336 
,435 1,00
0
**
 
-
,145 
,630
**
 
-
,134 
,286 ,630
**
 
,630
**
 
,378 ,663
**
 
,206 1 ,692
**
 
Sig. (2-
tailed) 
,05
5 
,783 ,147 ,055 0,00
0 
,541 ,003 ,574 ,222 ,003 ,003 ,100 ,001 ,384   ,001 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
T
o
t
a
l 
Pearso
n 
Correlat
ion 
,53
5
*
 
,547
*
 
-
,346 
,770
**
 
,692
**
 
,108 ,631
**
 
-
,238 
,477
*
 
,631
**
 
,599
**
 
,486
*
 
,520
*
 
,682
**
 
,69
2
**
 
1 
Sig. (2-
tailed) 
,01
5 
,013 ,136 ,000 ,001 ,652 ,003 ,313 ,033 ,003 ,005 ,030 ,019 ,001 ,00
1 
  
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
 
APPENDIX 12 
Reliability of Try Out Vocabulary Mastery Test 
Reliability Statistics 
Cronbach's 
Alpha 
N of Items 
,744 31 
Item-Total Statistics 
 Scale Mean if 
Item Deleted 
Scale Variance 
if Item Deleted 
Corrected Item-
Total 
Correlation 
Cronbach's 
Alpha if Item 
Deleted 
Butir No.1 37,55 207,839 ,584 ,737 
Butir No.2 38,00 215,789 -,128 ,748 
Butir No.3 37,70 206,116 ,579 ,735 
Butir No.4 37,70 211,379 ,186 ,742 
Butir No.5 37,75 204,618 ,664 ,733 
Butir No.6 37,70 202,537 ,851 ,730 
Butir No.7 37,75 206,092 ,556 ,735 
Butir No.8 37,60 205,095 ,756 ,733 
Butir No.9 37,55 208,682 ,504 ,738 
Butir No.10 37,75 206,092 ,556 ,735 
Butir No.11 37,75 203,355 ,756 ,731 
Butir No.12 37,70 202,958 ,819 ,730 
Butir No.13 37,65 205,082 ,697 ,733 
Butir No.14 37,80 205,642 ,572 ,734 
Butir No.15 37,75 203,987 ,710 ,732 
Butir No.16 37,75 206,724 ,511 ,736 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Butir No.17 37,85 206,239 ,522 ,735 
Butir No.18 38,25 217,987 -,367 ,751 
Butir No.19 37,75 203,355 ,756 ,731 
Butir No.20 37,70 204,853 ,674 ,733 
Butir No.21 38,30 213,274 ,087 ,744 
Butir No.22 37,65 206,134 ,613 ,735 
Butir No.23 38,00 217,895 -,270 ,751 
Butir No.24 37,70 207,800 ,452 ,737 
Butir No.25 37,65 206,134 ,613 ,735 
Butir No.26 37,65 206,555 ,579 ,735 
Butir No.27 37,65 208,029 ,462 ,738 
Butir No.28 37,75 206,934 ,495 ,736 
Butir No.29 37,75 204,618 ,664 ,733 
Butir No.30 37,70 204,853 ,674 ,733 
Total 19,20 53,537 1,000 ,911 
  
 
 
 
 
APPENDIX 13 
Blue Print of Learning Motivation Questionnaire 
Concept   The Indicator  The Item Number Total 
Motivation is a 
theoretical construct 
used to explain the 
initiation, direction, 
intensity, persistence, 
and quality goal directed 
behavior which is 
connected by six needs: 
the need for exploration, 
manipulation, activity, 
stimulation, knowledge, 
and ego enhancement.   
1. The need for 
exploration 
2. The need for 
manipulation 
3. The need for 
activity  
4. The need for 
stimulation 
5. The need for 
knowledge 
6. The need for 
ego 
enhancement
.   
1, 2, 9 , 16, 20, 25 
 
3, 6, 8, 13, 18, 23 
 
4, 5, 11, 12, 17, 28 
 
7, 10, 14, 19, 21, 27 
15, 22, 24, 26, 31, 33 
 
29, 30, 32, 34, 35, 36 
   6 
 
   6 
 
   6 
 
   6 
 
   6 
 
   6 
Total   36 
 
 
 
 
 
 
 
 
 
 
APPENDIX 14 
Learning Motivation Questionnaire (Try Out) 
1. Jawablah Pertanyaan-pertanyaan di bawah ini dengan jujur. 
2. Berikan tanda check list ( ) pada jawaban yang anda anggap paling benar.  
Keterangan: 
SS : Sangat Setuju TS : Tidak Setuju 
  
 
S : Setuju  STS : Sangat Tidak Setuju 
R : Ragu-ragu 
No Pertanyaan SS S R TS STS 
1 Saya belajar bahasa inggris agar bisa memahami teks 
berbahasa Inggris 
     
2 Saya mengikuti kursus bahasa Inggris untuk menunjang 
prestasi bahasa Inggris saya 
     
3 Saya belajar bahasa inggris hanya saat akan ujian saja      
4 Saya selalu serius dalam mengikuti pelajaran bahasa 
inggris agar mendapatkan nilai yang terbaik 
     
5 Saya mengulangi pelajaran bahasa inggris yang telah 
diberikan oleh guru 
     
6 Saya belajar bahasa inggris hanya saat ada PR dari guru      
7 Saya mendapatkan hadiah ketika saya mampu 
menjawab pertanyaan berbahasa Inggris dari guru 
     
8 Saya tidak suka membaca teks berbahasa inggris      
9 Saya mengikuti lomba yang dapat meningkatkan 
kemampuan bahasa inggris saya 
     
10 Saya merasa senang ketika teman saya menanyakan arti 
kosakata bahasa Inggris yang tidak mereka ketahui 
     
11 Saya selalu memperhatikan guru bahasa Inggris ketika 
menerangkan di kelas 
     
12 Setelah saya mempelajari kata-kata dalam teks 
berbahasa Inggris, lalu saya menghafalkan kata-kata 
yang sulit 
     
13 Saya tidak mengerjakan tugas bahasa Inggris jika teman 
saya juga tidak mengerjakan 
     
14 Saya merasa tertarik ketika guru menggunakan metode 
yang menyenangkan saat pelajaran bahasa inggris 
     
15 Saya selalu bertanya kepada guru ketika saya 
kebingungan dalam pelajaran bahasa inggris  
     
16 Saya mengikuti kegiatan extrakurikuler bahasa inggris 
yang diadakan oleh sekolah untuk meningkatkan 
prestasi bahasa inggris saya 
     
17 Saya mencari kata-kata sukar dalam kamus untuk 
mempermudah pemahaman saya dalam mempelajari 
bahasa inggris  
     
18 Saya lebih suka bermain daripada berdiskusi dengan 
teman-teman tentang tugas bahasa inggris yang guru 
berikan 
     
19 Saya senang ketika guru memberikan contoh yang 
berhubungan dengan kehidupan sehari-hari, karena lebih 
     
  
 
mudah dipahami 
20 Saya berlatih membaca dan mengartikan kata-kata 
dalam bahasa Inggris agar menambah kosakata yang 
saya miliki 
     
21 Saya senang saat materi pelajaran reading karena dapat 
menambah kosakata saya  
     
22 Saya yakin dengan belajar bahasa Inggris ilmu saya 
akan bertambah 
     
23 Saya tidak suka mengikuti ekstrakurikuler bahasa 
Inggris 
     
24 Saya bersemangat belajar ketika guru menggunakan 
media yang bervariasi dalam pelajaran bahasa inggris 
     
25 Saya tertarik untuk menonton jika menemukan program 
TV yang menggunakan bahasa Inggris 
     
26 Saya melatih ucapan bahasa Inggris agar bisa membaca 
teks bahasa Inggris dengan pengucapan yang benar 
     
27 Orang tua saya selalu memberi semangat setiap saya 
belajar bahasa Inggris 
     
28 Saya selalu membiasakan diri untuk sering membaca 
teks berbahasa inggris meskipun tidak ada tugas dari 
guru 
     
29 Saya sangat tertarik belajar bahasa Inggris      
30 Saya tidak mengartikan semua kosakata ketika 
membaca teks berbahasa Inggris 
     
31 Saya terkadang kebingungan mencari terjemahan kata-
kata yang sulit dalam teks bahasa inggris 
     
32 Saya suka mencatat kosakata baru dari teks yang saya 
baca lalu saya hafalkan 
     
33 Saya suka meminjam buku berbahasa inggris ke 
perpustakaan atau meminjam kepada teman saya 
     
34 Saya tidak bertanya kepada guru saat saya tidak paham 
tentang tenses atau kosa kata yang baru 
     
35 Saya berkecil hati bila mendapat kritikan berkaitan 
dengan bahasa Inggris 
     
36 Saya tidak selalu berlatih berbahasa inggris      
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
APPENDIX 15 
Result of Learning Motivation Questionnaire (Try Out) 
N 
No.item 
Total 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 31 32 33 34 35 36 
1 3 2 3 4 3 4 5 5 4 3 4 4 4 4 4 4 3 4 4 3 4 2 4 4 5 1 4 5 4 3 3 4 3 4 3 4 131 
2 4 4 3 4 4 4 2 4 2 5 3 4 2 4 3 3 4 3 2 3 3 3 2 3 3 3 3 4 3 4 4 3 3 4 3 4 119 
3 5 3 3 2 5 4 4 2 3 3 4 4 3 2 2 2 5 4 4 4 4 4 3 2 2 3 4 2 4 2 4 3 4 2 4 4 119 
4 4 2 4 4 4 3 2 4 4 2 3 5 4 2 5 5 4 3 2 5 3 3 4 5 4 4 3 4 3 3 5 4 5 4 2 5 132 
5 2 4 2 1 2 2 1 2 3 2 2 2 3 4 3 3 2 2 3 2 2 3 3 3 2 2 2 2 2 2 2 2 2 1 4 2 83 
6 2 3 2 3 2 3 2 2 3 2 2 3 3 3 2 2 2 3 3 3 2 4 3 2 2 2 3 2 2 4 2 3 3 3 3 3 93 
7 4 2 2 3 4 3 3 2 4 2 3 4 4 3 3 3 4 4 3 3 3 3 4 3 2 3 4 2 3 2 3 5 3 3 4 3 113 
8 3 3 4 2 3 5 2 3 2 3 4 2 2 4 1 1 3 3 2 4 4 2 2 1 2 1 3 3 4 3 2 2 4 2 3 3 97 
9 2 4 3 3 2 2 3 2 3 2 3 4 3 3 4 4 2 3 2 3 3 3 3 4 3 2 3 2 3 2 4 4 3 3 1 2 102 
10 2 4 1 3 2 3 4 3 1 3 4 2 1 3 2 2 2 2 2 3 4 2 1 2 2 3 2 3 4 3 2 3 3 3 3 3 92 
11 3 2 4 3 3 3 2 3 4 3 4 3 4 3 4 4 3 3 3 4 4 5 4 4 3 4 3 3 4 3 3 4 4 3 2 3 121 
12 1 1 3 4 1 4 2 2 2 3 2 3 2 4 2 2 1 2 2 4 2 4 2 2 2 3 2 2 2 2 4 3 4 4 4 4 93 
13 2 4 3 3 2 2 3 4 3 3 4 4 3 3 3 3 2 4 3 2 4 3 3 3 3 2 4 4 4 2 3 4 2 3 3 2 109 
14 2 3 4 2 2 3 4 3 2 4 3 3 2 2 2 2 2 3 2 1 3 2 2 2 4 1 3 3 3 3 4 4 1 2 2 3 93 
15 3 5 4 4 3 3 3 4 4 2 3 3 4 4 4 4 3 4 3 3 3 4 4 4 4 3 4 4 3 4 5 4 3 4 4 3 130 
16 4 3 3 3 4 4 1 4 4 2 4 5 4 2 3 3 4 4 4 5 4 3 4 3 4 3 4 4 4 4 4 4 5 3 3 4 130 
17 3 3 3 2 3 3 3 3 5 3 4 4 5 2 5 5 3 2 3 3 4 3 5 5 4 4 2 3 4 3 5 3 3 2 3 3 123 
18 3 3 4 3 3 3 3 4 4 3 3 3 4 3 3 3 3 3 4 3 3 2 4 3 3 3 3 4 3 4 5 3 3 3 4 3 118 
19 3 2 3 4 3 4 2 3 3 4 4 3 3 4 4 4 3 4 3 5 4 3 3 4 5 4 4 3 4 3 3 4 5 4 3 4 128 
20 4 4 5 4 4 3 4 3 4 4 4 5 4 4 3 3 4 3 4 5 4 4 4 3 3 3 3 3 4 3 4 3 5 4 2 3 133 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
APPENDIX 16 
Validity of Students‟ Learning Motivation 
  
No.
1 
No.
2 
No.
3 
No.
4 
No.
5 
No.
6 
No.
7 
No.
8 
No.
9 
No.
10 
No.
11 
No.
12 
No.
13 
No.
14 
No.
15 
No.
16 
No.
17 
No.
18 
No.
19 
No.
20 
No.1 Pearson 
Correlati
on 
1 ,003 ,291 ,122 1,00
0
**
 
,352 ,086 ,237 ,430 ,117 ,449
*
 
,585
**
 
,430 -
,250 
,202 ,202 1,00
0
**
 
,506
*
 
,461
*
 
,500
*
 
Sig. (2-
tailed) 
  ,991 ,214 ,609 0,00
0 
,128 ,718 ,314 ,059 ,622 ,047 ,007 ,059 ,288 ,394 ,394 0,00
0 
,023 ,041 ,025 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.2 Pearson 
Correlati
on 
,003 1 -
,008 
-
,181 
,003 -
,419 
,111 ,110 -
,115 
,006 ,046 -
,084 
-
,115 
,120 -
,054 
-
,054 
,003 -
,011 
,007 -
,356 
Sig. (2-
tailed) 
,991   ,972 ,445 ,991 ,066 ,642 ,645 ,628 ,979 ,847 ,726 ,628 ,614 ,821 ,821 ,991 ,965 ,978 ,123 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.3 Pearson 
Correlati
on 
,291 -
,008 
1 ,245 ,291 ,161 ,092 ,352 ,359 ,285 ,223 ,328 ,359 ,038 ,195 ,195 ,291 ,193 ,165 ,299 
Sig. (2-
tailed) 
,214 ,972   ,298 ,214 ,497 ,699 ,127 ,120 ,224 ,344 ,158 ,120 ,873 ,411 ,411 ,214 ,415 ,488 ,201 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.4 Pearson 
Correlati
on 
,122 -
,181 
,245 1 ,122 ,207 ,125 ,449
*
 
,106 ,216 ,052 ,408 ,106 ,354 ,327 ,327 ,122 ,307 ,008 ,466
*
 
Sig. (2-
tailed) 
,609 ,445 ,298   ,609 ,380 ,600 ,047 ,656 ,361 ,828 ,074 ,656 ,126 ,160 ,160 ,609 ,189 ,975 ,038 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.5 Pearson 
Correlati
on 
1,00
0
**
 
,003 ,291 ,122 1 ,352 ,086 ,237 ,430 ,117 ,449
*
 
,585
**
 
,430 -
,250 
,202 ,202 1,00
0
**
 
,506
*
 
,461
*
 
,500
*
 
Sig. (2-
tailed) 
0,00
0 
,991 ,214 ,609   ,128 ,718 ,314 ,059 ,622 ,047 ,007 ,059 ,288 ,394 ,394 0,00
0 
,023 ,041 ,025 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.6 Pearson 
Correlati
on 
,352 -
,419 
,161 ,207 ,352 1 -
,047 
,183 -
,200 
,353 ,292 -
,035 
-
,200 
,185 -
,344 
-
,344 
,352 ,202 ,042 ,489
*
 
Sig. (2-
tailed) 
,128 ,066 ,497 ,380 ,128   ,844 ,439 ,399 ,126 ,212 ,882 ,399 ,434 ,138 ,138 ,128 ,393 ,859 ,029 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
  
 
No.7 Pearson 
Correlati
on 
,086 ,111 ,092 ,125 ,086 -
,047 
1 ,189 ,000 ,260 ,380 ,130 ,000 -
,076 
-
,023 
-
,023 
,086 ,182 ,218 -
,269 
Sig. (2-
tailed) 
,718 ,642 ,699 ,600 ,718 ,844   ,425 1,00
0 
,269 ,099 ,585 1,00
0 
,751 ,923 ,923 ,718 ,444 ,355 ,251 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.8 Pearson 
Correlati
on 
,237 ,110 ,352 ,449
*
 
,237 ,183 ,189 1 ,264 ,217 ,411 ,305 ,264 ,050 ,366 ,366 ,237 ,364 ,234 ,063 
Sig. (2-
tailed) 
,314 ,645 ,127 ,047 ,314 ,439 ,425   ,261 ,359 ,072 ,191 ,261 ,835 ,112 ,112 ,314 ,115 ,320 ,791 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.9 Pearson 
Correlati
on 
,430 -
,115 
,359 ,106 ,430 -
,200 
,000 ,264 1 -
,344 
,183 ,554
*
 
1,00
0
**
 
-
,232 
,714
**
 
,714
**
 
,430 ,309 ,625
**
 
,258 
Sig. (2-
tailed) 
,059 ,628 ,120 ,656 ,059 ,399 1,00
0 
,261   ,137 ,441 ,011 0,00
0 
,325 ,000 ,000 ,059 ,185 ,003 ,272 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.10 Pearson 
Correlati
on 
,117 ,006 ,285 ,216 ,117 ,353 ,260 ,217 -
,344 
1 ,307 0,00
0 
-
,344 
,251 -
,161 
-
,161 
,117 -
,058 
-
,094 
-
,011 
Sig. (2-
tailed) 
,622 ,979 ,224 ,361 ,622 ,126 ,269 ,359 ,137   ,189 1,00
0 
,137 ,286 ,497 ,497 ,622 ,808 ,693 ,962 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.11 Pearson 
Correlati
on 
,449
*
 
,046 ,223 ,052 ,449
*
 
,292 ,380 ,411 ,183 ,307 1 ,261 ,183 -
,178 
,152 ,152 ,449
*
 
,374 ,332 ,335 
Sig. (2-
tailed) 
,047 ,847 ,344 ,828 ,047 ,212 ,099 ,072 ,441 ,189   ,266 ,441 ,452 ,523 ,523 ,047 ,104 ,153 ,148 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.12 Pearson 
Correlati
on 
,585
**
 
-
,084 
,328 ,408 ,585
**
 
-
,035 
,130 ,305 ,554
*
 
0,00
0 
,261 1 ,554
*
 
-
,377 
,468
*
 
,468
*
 
,585
**
 
,411 ,353 ,406 
Sig. (2-
tailed) 
,007 ,726 ,158 ,074 ,007 ,882 ,585 ,191 ,011 1,00
0 
,266   ,011 ,102 ,038 ,038 ,007 ,072 ,127 ,075 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.13 Pearson 
Correlati
on 
,430 -
,115 
,359 ,106 ,430 -
,200 
,000 ,264 1,00
0
**
 
-
,344 
,183 ,554
*
 
1 -
,232 
,714
**
 
,714
**
 
,430 ,309 ,625
**
 
,258 
Sig. (2-
tailed) 
,059 ,628 ,120 ,656 ,059 ,399 1,00
0 
,261 0,00
0 
,137 ,441 ,011   ,325 ,000 ,000 ,059 ,185 ,003 ,272 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.14 Pearson 
Correlati
on 
-
,250 
,120 ,038 ,354 -
,250 
,185 -
,076 
,050 -
,232 
,251 -
,178 
-
,377 
-
,232 
1 -
,139 
-
,139 
-
,250 
-
,039 
-
,058 
,047 
Sig. (2-
tailed) 
,288 ,614 ,873 ,126 ,288 ,434 ,751 ,835 ,325 ,286 ,452 ,102 ,325   ,559 ,559 ,288 ,870 ,810 ,843 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.15 Pearson 
Correlati
on 
,202 -
,054 
,195 ,327 ,202 -
,344 
-
,023 
,366 ,714
**
 
-
,161 
,152 ,468
*
 
,714
**
 
-
,139 
1 1,00
0
**
 
,202 ,112 ,137 ,188 
  
 
Sig. (2-
tailed) 
,394 ,821 ,411 ,160 ,394 ,138 ,923 ,112 ,000 ,497 ,523 ,038 ,000 ,559   0,00
0 
,394 ,638 ,564 ,426 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.16 Pearson 
Correlati
on 
,202 -
,054 
,195 ,327 ,202 -
,344 
-
,023 
,366 ,714
**
 
-
,161 
,152 ,468
*
 
,714
**
 
-
,139 
1,00
0
**
 
1 ,202 ,112 ,137 ,188 
Sig. (2-
tailed) 
,394 ,821 ,411 ,160 ,394 ,138 ,923 ,112 ,000 ,497 ,523 ,038 ,000 ,559 0,00
0 
  ,394 ,638 ,564 ,426 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.17 Pearson 
Correlati
on 
1,00
0
**
 
,003 ,291 ,122 1,00
0
**
 
,352 ,086 ,237 ,430 ,117 ,449
*
 
,585
**
 
,430 -
,250 
,202 ,202 1 ,506
*
 
,461
*
 
,500
*
 
Sig. (2-
tailed) 
0,00
0 
,991 ,214 ,609 0,00
0 
,128 ,718 ,314 ,059 ,622 ,047 ,007 ,059 ,288 ,394 ,394   ,023 ,041 ,025 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.18 Pearson 
Correlati
on 
,506
*
 
-
,011 
,193 ,307 ,506
*
 
,202 ,182 ,364 ,309 -
,058 
,374 ,411 ,309 -
,039 
,112 ,112 ,506
*
 
1 ,475
*
 
,181 
Sig. (2-
tailed) 
,023 ,965 ,415 ,189 ,023 ,393 ,444 ,115 ,185 ,808 ,104 ,072 ,185 ,870 ,638 ,638 ,023   ,034 ,446 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.19 Pearson 
Correlati
on 
,461
*
 
,007 ,165 ,008 ,461
*
 
,042 ,218 ,234 ,625
**
 
-
,094 
,332 ,353 ,625
**
 
-
,058 
,137 ,137 ,461
*
 
,475
*
 
1 ,232 
Sig. (2-
tailed) 
,041 ,978 ,488 ,975 ,041 ,859 ,355 ,320 ,003 ,693 ,153 ,127 ,003 ,810 ,564 ,564 ,041 ,034   ,326 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.20 Pearson 
Correlati
on 
,500
*
 
-
,356 
,299 ,466
*
 
,500
*
 
,489
*
 
-
,269 
,063 ,258 -
,011 
,335 ,406 ,258 ,047 ,188 ,188 ,500
*
 
,181 ,232 1 
Sig. (2-
tailed) 
,025 ,123 ,201 ,038 ,025 ,029 ,251 ,791 ,272 ,962 ,148 ,075 ,272 ,843 ,426 ,426 ,025 ,446 ,326   
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.21 Pearson 
Correlati
on 
,449
*
 
,046 ,223 ,052 ,449
*
 
,292 ,380 ,411 ,183 ,307 1,00
0
**
 
,261 ,183 -
,178 
,152 ,152 ,449
*
 
,374 ,332 ,335 
Sig. (2-
tailed) 
,047 ,847 ,344 ,828 ,047 ,212 ,099 ,072 ,441 ,189 0,00
0 
,266 ,441 ,452 ,523 ,523 ,047 ,104 ,153 ,148 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.22 Pearson 
Correlati
on 
,130 -
,068 
,179 ,202 ,130 -
,118 
-
,260 
-
,352 
,283 -
,130 
-
,141 
,196 ,283 ,053 ,161 ,161 ,130 ,058 ,172 ,350 
Sig. (2-
tailed) 
,585 ,776 ,451 ,393 ,585 ,621 ,269 ,128 ,227 ,584 ,554 ,408 ,227 ,824 ,497 ,497 ,585 ,808 ,467 ,131 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.23 Pearson 
Correlati
on 
,430 -
,115 
,359 ,106 ,430 -
,200 
,000 ,264 1,00
0
**
 
-
,344 
,183 ,554
*
 
1,00
0
**
 
-
,232 
,714
**
 
,714
**
 
,430 ,309 ,625
**
 
,258 
Sig. (2-
tailed) 
,059 ,628 ,120 ,656 ,059 ,399 1,00
0 
,261 0,00
0 
,137 ,441 ,011 0,00
0 
,325 ,000 ,000 ,059 ,185 ,003 ,272 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
  
 
No.24 Pearson 
Correlati
on 
,202 -
,054 
,195 ,327 ,202 -
,344 
-
,023 
,366 ,714
**
 
-
,161 
,152 ,468
*
 
,714
**
 
-
,139 
1,00
0
**
 
1,00
0
**
 
,202 ,112 ,137 ,188 
Sig. (2-
tailed) 
,394 ,821 ,411 ,160 ,394 ,138 ,923 ,112 ,000 ,497 ,523 ,038 ,000 ,559 0,00
0 
0,00
0 
,394 ,638 ,564 ,426 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.25 Pearson 
Correlati
on 
,160 -
,108 
,370 ,401 ,160 ,098 ,169 ,667
**
 
,441 ,194 ,367 ,382 ,441 -
,082 
,664
**
 
,664
**
 
,160 ,394 ,209 ,151 
Sig. (2-
tailed) 
,500 ,649 ,108 ,080 ,500 ,680 ,477 ,001 ,052 ,413 ,112 ,097 ,052 ,730 ,001 ,001 ,500 ,085 ,376 ,526 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.26 Pearson 
Correlati
on 
,361 -
,199 
,052 ,321 ,361 -
,034 
-
,276 
-
,024 
,385 ,025 ,152 ,284 ,385 -
,205 
,532
*
 
,532
*
 
,361 -
,079 
,096 ,560
*
 
Sig. (2-
tailed) 
,118 ,400 ,828 ,167 ,118 ,886 ,238 ,921 ,094 ,916 ,524 ,225 ,094 ,386 ,016 ,016 ,118 ,739 ,689 ,010 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.27 Pearson 
Correlati
on 
,506
*
 
-
,011 
,193 ,307 ,506
*
 
,202 ,182 ,364 ,309 -
,058 
,374 ,411 ,309 -
,039 
,112 ,112 ,506
*
 
1,00
0
**
 
,475
*
 
,181 
Sig. (2-
tailed) 
,023 ,965 ,415 ,189 ,023 ,393 ,444 ,115 ,185 ,808 ,104 ,072 ,185 ,870 ,638 ,638 ,023 0,00
0 
,034 ,446 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.28 Pearson 
Correlati
on 
,237 ,110 ,352 ,449
*
 
,237 ,183 ,189 1,00
0
**
 
,264 ,217 ,411 ,305 ,264 ,050 ,366 ,366 ,237 ,364 ,234 ,063 
Sig. (2-
tailed) 
,314 ,645 ,127 ,047 ,314 ,439 ,425 0,00
0 
,261 ,359 ,072 ,191 ,261 ,835 ,112 ,112 ,314 ,115 ,320 ,791 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.29 Pearson 
Correlati
on 
,449
*
 
,046 ,223 ,052 ,449
*
 
,292 ,380 ,411 ,183 ,307 1,00
0
**
 
,261 ,183 -
,178 
,152 ,152 ,449
*
 
,374 ,332 ,335 
Sig. (2-
tailed) 
,047 ,847 ,344 ,828 ,047 ,212 ,099 ,072 ,441 ,189 0,00
0 
,266 ,441 ,452 ,523 ,523 ,047 ,104 ,153 ,148 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.30 Pearson 
Correlati
on 
,205 ,212 ,234 ,317 ,205 ,287 -
,146 
,540
*
 
,152 ,155 ,033 ,037 ,152 ,013 ,071 ,071 ,205 ,107 ,167 ,152 
Sig. (2-
tailed) 
,386 ,370 ,321 ,174 ,386 ,221 ,540 ,014 ,523 ,515 ,892 ,878 ,523 ,957 ,765 ,765 ,386 ,653 ,481 ,523 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.31 Pearson 
Correlati
on 
,329 ,023 ,556
*
 
,308 ,329 -
,048 
,129 ,324 ,489
*
 
,065 ,010 ,556
*
 
,489
*
 
-
,348 
,510
*
 
,510
*
 
,329 ,091 ,134 ,165 
Sig. (2-
tailed) 
,157 ,925 ,011 ,187 ,157 ,841 ,588 ,163 ,029 ,786 ,966 ,011 ,029 ,132 ,022 ,022 ,157 ,703 ,575 ,488 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.32 Pearson 
Correlati
on 
,170 -
,240 
,048 ,434 ,170 -
,198 
,211 ,236 ,359 -
,171 
,172 ,476
*
 
,359 -
,286 
,460
*
 
,460
*
 
,170 ,619
**
 
,079 ,025 
  
 
Sig. (2-
tailed) 
,473 ,309 ,840 ,056 ,473 ,402 ,373 ,317 ,120 ,471 ,468 ,034 ,120 ,222 ,042 ,042 ,473 ,004 ,740 ,916 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.33 Pearson 
Correlati
on 
,500
*
 
-
,356 
,299 ,466
*
 
,500
*
 
,489
*
 
-
,269 
,063 ,258 -
,011 
,335 ,406 ,258 ,047 ,188 ,188 ,500
*
 
,181 ,232 1,00
0
**
 
Sig. (2-
tailed) 
,025 ,123 ,201 ,038 ,025 ,029 ,251 ,791 ,272 ,962 ,148 ,075 ,272 ,843 ,426 ,426 ,025 ,446 ,326 0,00
0 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.34 Pearson 
Correlati
on 
,122 -
,181 
,245 1,00
0
**
 
,122 ,207 ,125 ,449
*
 
,106 ,216 ,052 ,408 ,106 ,354 ,327 ,327 ,122 ,307 ,008 ,466
*
 
Sig. (2-
tailed) 
,609 ,445 ,298 0,00
0 
,609 ,380 ,600 ,047 ,656 ,361 ,828 ,074 ,656 ,126 ,160 ,160 ,609 ,189 ,975 ,038 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.35 Pearson 
Correlati
on 
,061 -
,061 
-
,328 
-
,138 
,061 ,234 -
,115 
-
,067 
0,00
0 
-
,144 
-
,247 
-
,324 
0,00
0 
,226 -
,286 
-
,286 
,061 ,082 ,311 -
,112 
Sig. (2-
tailed) 
,797 ,797 ,157 ,561 ,797 ,321 ,630 ,778 1,00
0 
,545 ,294 ,163 1,00
0 
,337 ,221 ,221 ,797 ,730 ,182 ,638 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.36 Pearson 
Correlati
on 
,486
*
 
-
,553
*
 
,161 ,509
*
 
,486
*
 
,660
**
 
-
,047 
,330 ,067 ,196 ,112 ,389 ,067 -
,144 
,156 ,156 ,486
*
 
,202 ,042 ,611
**
 
Sig. (2-
tailed) 
,030 ,011 ,497 ,022 ,030 ,002 ,844 ,155 ,780 ,407 ,637 ,090 ,780 ,544 ,511 ,511 ,030 ,393 ,859 ,004 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
Total Pearson 
Correlati
on 
,709
**
 
-
,084 
,500
*
 
,562
**
 
,709
**
 
,226 ,165 ,604
**
 
,692
**
 
,132 ,533
*
 
,696
**
 
,692
**
 
-
,087 
,637
**
 
,637
**
 
,709
**
 
,562
**
 
,526
*
 
,571
**
 
Sig. (2-
tailed) 
,000 ,726 ,025 ,010 ,000 ,338 ,488 ,005 ,001 ,580 ,016 ,001 ,001 ,717 ,003 ,003 ,000 ,010 ,017 ,009 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
 
  No.21 No.22 No.23 No.24 No.25 No.26 No.27 No.28 No.29 No.30 No.31 No.32 No.33 No.34 No.35 No.36 Total 
No.1 Pearson 
Correlation 
,449
*
 ,130 ,430 ,202 ,160 ,361 ,506
*
 ,237 ,449
*
 ,205 ,329 ,170 ,500
*
 ,122 ,061 ,486
*
 ,709
**
 
Sig. (2-
tailed) 
,047 ,585 ,059 ,394 ,500 ,118 ,023 ,314 ,047 ,386 ,157 ,473 ,025 ,609 ,797 ,030 ,000 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.2 Pearson 
Correlation 
,046 -,068 -,115 -,054 -,108 -,199 -,011 ,110 ,046 ,212 ,023 -,240 -,356 -,181 -,061 -,553
*
 -,084 
Sig. (2-
tailed) 
,847 ,776 ,628 ,821 ,649 ,400 ,965 ,645 ,847 ,370 ,925 ,309 ,123 ,445 ,797 ,011 ,726 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
  
 
No.3 Pearson 
Correlation 
,223 ,179 ,359 ,195 ,370 ,052 ,193 ,352 ,223 ,234 ,556
*
 ,048 ,299 ,245 -,328 ,161 ,500
*
 
Sig. (2-
tailed) 
,344 ,451 ,120 ,411 ,108 ,828 ,415 ,127 ,344 ,321 ,011 ,840 ,201 ,298 ,157 ,497 ,025 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.4 Pearson 
Correlation 
,052 ,202 ,106 ,327 ,401 ,321 ,307 ,449
*
 ,052 ,317 ,308 ,434 ,466
*
 1,000
**
 -,138 ,509
*
 ,562
**
 
Sig. (2-
tailed) 
,828 ,393 ,656 ,160 ,080 ,167 ,189 ,047 ,828 ,174 ,187 ,056 ,038 0,000 ,561 ,022 ,010 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.5 Pearson 
Correlation 
,449
*
 ,130 ,430 ,202 ,160 ,361 ,506
*
 ,237 ,449
*
 ,205 ,329 ,170 ,500
*
 ,122 ,061 ,486
*
 ,709
**
 
Sig. (2-
tailed) 
,047 ,585 ,059 ,394 ,500 ,118 ,023 ,314 ,047 ,386 ,157 ,473 ,025 ,609 ,797 ,030 ,000 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.6 Pearson 
Correlation 
,292 -,118 -,200 -,344 ,098 -,034 ,202 ,183 ,292 ,287 -,048 -,198 ,489
*
 ,207 ,234 ,660
**
 ,226 
Sig. (2-
tailed) 
,212 ,621 ,399 ,138 ,680 ,886 ,393 ,439 ,212 ,221 ,841 ,402 ,029 ,380 ,321 ,002 ,338 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.7 Pearson 
Correlation 
,380 -,260 ,000 -,023 ,169 -,276 ,182 ,189 ,380 -,146 ,129 ,211 -,269 ,125 -,115 -,047 ,165 
Sig. (2-
tailed) 
,099 ,269 1,000 ,923 ,477 ,238 ,444 ,425 ,099 ,540 ,588 ,373 ,251 ,600 ,630 ,844 ,488 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.8 Pearson 
Correlation 
,411 -,352 ,264 ,366 ,667
**
 -,024 ,364 1,000
**
 ,411 ,540
*
 ,324 ,236 ,063 ,449
*
 -,067 ,330 ,604
**
 
Sig. (2-
tailed) 
,072 ,128 ,261 ,112 ,001 ,921 ,115 0,000 ,072 ,014 ,163 ,317 ,791 ,047 ,778 ,155 ,005 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.9 Pearson 
Correlation 
,183 ,283 1,000
**
 ,714
**
 ,441 ,385 ,309 ,264 ,183 ,152 ,489
*
 ,359 ,258 ,106 0,000 ,067 ,692
**
 
Sig. (2-
tailed) 
,441 ,227 0,000 ,000 ,052 ,094 ,185 ,261 ,441 ,523 ,029 ,120 ,272 ,656 1,000 ,780 ,001 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
  
 
No.10 Pearson 
Correlation 
,307 -,130 -,344 -,161 ,194 ,025 -,058 ,217 ,307 ,155 ,065 -,171 -,011 ,216 -,144 ,196 ,132 
Sig. (2-
tailed) 
,189 ,584 ,137 ,497 ,413 ,916 ,808 ,359 ,189 ,515 ,786 ,471 ,962 ,361 ,545 ,407 ,580 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.11 Pearson 
Correlation 
1,000
**
 -,141 ,183 ,152 ,367 ,152 ,374 ,411 1,000
**
 ,033 ,010 ,172 ,335 ,052 -,247 ,112 ,533
*
 
Sig. (2-
tailed) 
0,000 ,554 ,441 ,523 ,112 ,524 ,104 ,072 0,000 ,892 ,966 ,468 ,148 ,828 ,294 ,637 ,016 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.12 Pearson 
Correlation 
,261 ,196 ,554
*
 ,468
*
 ,382 ,284 ,411 ,305 ,261 ,037 ,556
*
 ,476
*
 ,406 ,408 -,324 ,389 ,696
**
 
Sig. (2-
tailed) 
,266 ,408 ,011 ,038 ,097 ,225 ,072 ,191 ,266 ,878 ,011 ,034 ,075 ,074 ,163 ,090 ,001 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.13 Pearson 
Correlation 
,183 ,283 1,000
**
 ,714
**
 ,441 ,385 ,309 ,264 ,183 ,152 ,489
*
 ,359 ,258 ,106 0,000 ,067 ,692
**
 
Sig. (2-
tailed) 
,441 ,227 0,000 ,000 ,052 ,094 ,185 ,261 ,441 ,523 ,029 ,120 ,272 ,656 1,000 ,780 ,001 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.14 Pearson 
Correlation 
-,178 ,053 -,232 -,139 -,082 -,205 -,039 ,050 -,178 ,013 -,348 -,286 ,047 ,354 ,226 -,144 -,087 
Sig. (2-
tailed) 
,452 ,824 ,325 ,559 ,730 ,386 ,870 ,835 ,452 ,957 ,132 ,222 ,843 ,126 ,337 ,544 ,717 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.15 Pearson 
Correlation 
,152 ,161 ,714
**
 1,000
**
 ,664
**
 ,532
*
 ,112 ,366 ,152 ,071 ,510
*
 ,460
*
 ,188 ,327 -,286 ,156 ,637
**
 
Sig. (2-
tailed) 
,523 ,497 ,000 0,000 ,001 ,016 ,638 ,112 ,523 ,765 ,022 ,042 ,426 ,160 ,221 ,511 ,003 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.16 Pearson 
Correlation 
,152 ,161 ,714
**
 1,000
**
 ,664
**
 ,532
*
 ,112 ,366 ,152 ,071 ,510
*
 ,460
*
 ,188 ,327 -,286 ,156 ,637
**
 
Sig. (2-
tailed) 
,523 ,497 ,000 0,000 ,001 ,016 ,638 ,112 ,523 ,765 ,022 ,042 ,426 ,160 ,221 ,511 ,003 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
  
 
No.17 Pearson 
Correlation 
,449
*
 ,130 ,430 ,202 ,160 ,361 ,506
*
 ,237 ,449
*
 ,205 ,329 ,170 ,500
*
 ,122 ,061 ,486
*
 ,709
**
 
Sig. (2-
tailed) 
,047 ,585 ,059 ,394 ,500 ,118 ,023 ,314 ,047 ,386 ,157 ,473 ,025 ,609 ,797 ,030 ,000 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.18 Pearson 
Correlation 
,374 ,058 ,309 ,112 ,394 -,079 1,000
**
 ,364 ,374 ,107 ,091 ,619
**
 ,181 ,307 ,082 ,202 ,562
**
 
Sig. (2-
tailed) 
,104 ,808 ,185 ,638 ,085 ,739 0,000 ,115 ,104 ,653 ,703 ,004 ,446 ,189 ,730 ,393 ,010 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.19 Pearson 
Correlation 
,332 ,172 ,625
**
 ,137 ,209 ,096 ,475
*
 ,234 ,332 ,167 ,134 ,079 ,232 ,008 ,311 ,042 ,526
*
 
Sig. (2-
tailed) 
,153 ,467 ,003 ,564 ,376 ,689 ,034 ,320 ,153 ,481 ,575 ,740 ,326 ,975 ,182 ,859 ,017 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.20 Pearson 
Correlation 
,335 ,350 ,258 ,188 ,151 ,560
*
 ,181 ,063 ,335 ,152 ,165 ,025 1,000
**
 ,466
*
 -,112 ,611
**
 ,571
**
 
Sig. (2-
tailed) 
,148 ,131 ,272 ,426 ,526 ,010 ,446 ,791 ,148 ,523 ,488 ,916 0,000 ,038 ,638 ,004 ,009 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.21 Pearson 
Correlation 
1 -,141 ,183 ,152 ,367 ,152 ,374 ,411 1,000
**
 ,033 ,010 ,172 ,335 ,052 -,247 ,112 ,533
*
 
Sig. (2-
tailed) 
  ,554 ,441 ,523 ,112 ,524 ,104 ,072 0,000 ,892 ,966 ,468 ,148 ,828 ,294 ,637 ,016 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.22 Pearson 
Correlation 
-,141 1 ,283 ,161 -,194 ,480
*
 ,058 -,352 -,141 -,073 ,112 ,089 ,350 ,202 0,000 ,039 ,200 
Sig. (2-
tailed) 
,554   ,227 ,497 ,413 ,032 ,808 ,128 ,554 ,759 ,639 ,708 ,131 ,393 1,000 ,869 ,397 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.23 Pearson 
Correlation 
,183 ,283 1 ,714
**
 ,441 ,385 ,309 ,264 ,183 ,152 ,489
*
 ,359 ,258 ,106 0,000 ,067 ,692
**
 
Sig. (2-
tailed) 
,441 ,227   ,000 ,052 ,094 ,185 ,261 ,441 ,523 ,029 ,120 ,272 ,656 1,000 ,780 ,001 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
  
 
No.24 Pearson 
Correlation 
,152 ,161 ,714
**
 1 ,664
**
 ,532
*
 ,112 ,366 ,152 ,071 ,510
*
 ,460
*
 ,188 ,327 -,286 ,156 ,637
**
 
Sig. (2-
tailed) 
,523 ,497 ,000   ,001 ,016 ,638 ,112 ,523 ,765 ,022 ,042 ,426 ,160 ,221 ,511 ,003 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.25 Pearson 
Correlation 
,367 -,194 ,441 ,664
**
 1 ,137 ,394 ,667
**
 ,367 ,346 ,437 ,482
*
 ,151 ,401 -,300 ,361 ,662
**
 
Sig. (2-
tailed) 
,112 ,413 ,052 ,001   ,565 ,085 ,001 ,112 ,135 ,054 ,031 ,526 ,080 ,198 ,118 ,001 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.26 Pearson 
Correlation 
,152 ,480
*
 ,385 ,532
*
 ,137 1 -,079 -,024 ,152 ,120 ,425 ,191 ,560
*
 ,321 ,063 ,376 ,502
*
 
Sig. (2-
tailed) 
,524 ,032 ,094 ,016 ,565   ,739 ,921 ,524 ,613 ,062 ,419 ,010 ,167 ,793 ,102 ,024 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.27 Pearson 
Correlation 
,374 ,058 ,309 ,112 ,394 -,079 1 ,364 ,374 ,107 ,091 ,619
**
 ,181 ,307 ,082 ,202 ,562
**
 
Sig. (2-
tailed) 
,104 ,808 ,185 ,638 ,085 ,739   ,115 ,104 ,653 ,703 ,004 ,446 ,189 ,730 ,393 ,010 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.28 Pearson 
Correlation 
,411 -,352 ,264 ,366 ,667
**
 -,024 ,364 1 ,411 ,540
*
 ,324 ,236 ,063 ,449
*
 -,067 ,330 ,604
**
 
Sig. (2-
tailed) 
,072 ,128 ,261 ,112 ,001 ,921 ,115   ,072 ,014 ,163 ,317 ,791 ,047 ,778 ,155 ,005 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.29 Pearson 
Correlation 
1,000
**
 -,141 ,183 ,152 ,367 ,152 ,374 ,411 1 ,033 ,010 ,172 ,335 ,052 -,247 ,112 ,533
*
 
Sig. (2-
tailed) 
0,000 ,554 ,441 ,523 ,112 ,524 ,104 ,072   ,892 ,966 ,468 ,148 ,828 ,294 ,637 ,016 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.30 Pearson 
Correlation 
,033 -,073 ,152 ,071 ,346 ,120 ,107 ,540
*
 ,033 1 ,234 -,050 ,152 ,317 0,000 ,287 ,356 
Sig. (2-
tailed) 
,892 ,759 ,523 ,765 ,135 ,613 ,653 ,014 ,892   ,320 ,833 ,523 ,174 1,000 ,221 ,124 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
  
 
No.31 Pearson 
Correlation 
,010 ,112 ,489
*
 ,510
*
 ,437 ,425 ,091 ,324 ,010 ,234 1 ,267 ,165 ,308 -,058 ,335 ,575
**
 
Sig. (2-
tailed) 
,966 ,639 ,029 ,022 ,054 ,062 ,703 ,163 ,966 ,320   ,254 ,488 ,187 ,807 ,149 ,008 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.32 Pearson 
Correlation 
,172 ,089 ,359 ,460
*
 ,482
*
 ,191 ,619
**
 ,236 ,172 -,050 ,267 1 ,025 ,434 -,242 ,154 ,447
*
 
Sig. (2-
tailed) 
,468 ,708 ,120 ,042 ,031 ,419 ,004 ,317 ,468 ,833 ,254   ,916 ,056 ,303 ,516 ,048 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.33 Pearson 
Correlation 
,335 ,350 ,258 ,188 ,151 ,560
*
 ,181 ,063 ,335 ,152 ,165 ,025 1 ,466
*
 -,112 ,611
**
 ,571
**
 
Sig. (2-
tailed) 
,148 ,131 ,272 ,426 ,526 ,010 ,446 ,791 ,148 ,523 ,488 ,916   ,038 ,638 ,004 ,009 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.34 Pearson 
Correlation 
,052 ,202 ,106 ,327 ,401 ,321 ,307 ,449
*
 ,052 ,317 ,308 ,434 ,466
*
 1 -,138 ,509
*
 ,562
**
 
Sig. (2-
tailed) 
,828 ,393 ,656 ,160 ,080 ,167 ,189 ,047 ,828 ,174 ,187 ,056 ,038   ,561 ,022 ,010 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.35 Pearson 
Correlation 
-,247 0,000 0,000 -,286 -,300 ,063 ,082 -,067 -,247 0,000 -,058 -,242 -,112 -,138 1 ,078 -,101 
Sig. (2-
tailed) 
,294 1,000 1,000 ,221 ,198 ,793 ,730 ,778 ,294 1,000 ,807 ,303 ,638 ,561   ,744 ,671 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
No.36 Pearson 
Correlation 
,112 ,039 ,067 ,156 ,361 ,376 ,202 ,330 ,112 ,287 ,335 ,154 ,611
**
 ,509
*
 ,078 1 ,513
*
 
Sig. (2-
tailed) 
,637 ,869 ,780 ,511 ,118 ,102 ,393 ,155 ,637 ,221 ,149 ,516 ,004 ,022 ,744   ,021 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
Total Pearson 
Correlation 
,533
*
 ,200 ,692
**
 ,637
**
 ,662
**
 ,502
*
 ,562
**
 ,604
**
 ,533
*
 ,356 ,575
**
 ,447
*
 ,571
**
 ,562
**
 -,101 ,513
*
 1 
Sig. (2-
tailed) 
,016 ,397 ,001 ,003 ,001 ,024 ,010 ,005 ,016 ,124 ,008 ,048 ,009 ,010 ,671 ,021   
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
APPENDIX 17 
Reliability of Students‟ Learning Motivation 
 
Reliability Statistics 
Cronbach's 
Alpha 
N of Items 
,741 37 
 
Item-Total Statistics 
 Scale Mean if 
Item Deleted 
Scale Variance 
if Item Deleted 
Corrected Item-
Total 
Correlation 
Cronbach's 
Alpha if Item 
Deleted 
No.1 222,95 1024,787 ,693 ,730 
No.2 222,85 1076,555 -,114 ,745 
No.3 222,75 1040,408 ,479 ,735 
No.4 222,85 1038,239 ,543 ,734 
No.5 222,95 1024,787 ,693 ,730 
No.6 222,65 1059,082 ,203 ,739 
No.7 223,15 1059,713 ,133 ,740 
  
 
No.8 222,80 1034,905 ,586 ,733 
No.9 222,70 1025,589 ,676 ,730 
No.10 223,00 1063,474 ,106 ,741 
No.11 222,55 1044,682 ,516 ,735 
No.12 222,40 1027,937 ,680 ,731 
No.13 222,70 1025,589 ,676 ,730 
No.14 222,75 1075,355 -,111 ,744 
No.15 222,80 1026,589 ,617 ,731 
No.16 222,80 1026,589 ,617 ,731 
No.17 222,95 1024,787 ,693 ,730 
No.18 222,75 1043,250 ,546 ,735 
No.19 223,00 1043,579 ,509 ,735 
No.20 222,50 1030,368 ,548 ,732 
No.21 222,55 1044,682 ,516 ,735 
No.22 222,80 1059,642 ,175 ,740 
No.23 222,70 1025,589 ,676 ,730 
No.24 222,80 1026,589 ,617 ,731 
No.25 222,80 1026,905 ,644 ,731 
No.26 223,20 1038,905 ,479 ,734 
No.27 222,75 1043,250 ,546 ,735 
No.28 222,80 1034,905 ,586 ,733 
No.29 222,55 1044,682 ,516 ,735 
No.30 222,95 1052,997 ,335 ,738 
No.31 222,35 1031,713 ,553 ,732 
No.32 222,45 1048,471 ,428 ,737 
No.33 222,50 1030,368 ,548 ,732 
No.34 222,85 1038,239 ,543 ,734 
No.35 222,90 1076,516 -,127 ,744 
No.36 222,65 1044,345 ,494 ,735 
Total 112,95 267,524 1,000 ,910 
 
APPENDIX 18 
List of Students Joining Test
N Name Class 
1 AAP 
X IPA 
1 
2 AS 
X IPA 
1 
3 AA 
X IPA 
1 
4 ADR 
X IPA 
1 
5 ASR 
X IPA 
1 
6 BCW 
X IPA 
1 
7 BW 
X IPA 
1 
8 DLS 
X IPA 
1 
9 DN 
X IPA 
1 
10 AFW 
X IPA 
2 
11 ANC 
X IPA 
2 
12 CK 
X IPA 
2 
13 EN 
X IPA 
2 
14 FI 
X IPA 
2 
15 MIP 
X IPA 
2 
16 NVA 
X IPA 
2 
17 NM X IPA 
2 
18 RDP 
X IPA 
2 
19 GJR 
X IPA 
3 
20 HI 
X IPA 
3 
21 HNS 
X IPA 
3 
22 IM 
X IPA 
3 
23 IP 
X IPA 
3 
24 JDS 
X IPA 
3 
25 MBM 
X IPA 
3 
  
 
26 RAJ 
X IPA 
3 
27 SA 
X IPA 
3 
28 YSP 
X IPA 
4 
29 FAS 
X IPA 
4 
30 NWN 
X IPA 
4 
31 PS 
X IPA 
4 
32 RDP 
X IPA 
4 
33 RCW 
X IPA 
4 
34 RZA 
X IPA 
4 
35 SJ 
X IPA 
4 
36 SKW 
X IPA 
4 
37 BJA 
X IPA 
5 
38 CK 
X IPA 
5 
39 FNA 
X IPA 
5 
40 JWP 
X IPA 
5 
41 SGP 
X IPA 
5 
42 WW 
X IPA 
5 
43 JDA 
X IPA 
5 
44 RM 
X IPA 
5 
45 PGP 
X IPA 
5 
46 ABW 
X IPA 
6 
47 BMD 
X IPA 
6 
48 DNS 
X IPA 
6 
49 LDU 
X IPA 
6 
50 RT X IPA 
6 
51 RAJ 
X IPA 
6 
52 SDP 
X IPA 
6 
53 UM 
X IPA 
6 
54 RSA 
X IPA 
6 
55 ARP 
X IPS 
1 
56 AS 
X IPS 
1 
57 BL 
X IPS 
1 
58 CDA 
X IPS 
1 
59 FNI 
X IPS 
1 
60 GS 
X IPS 
1 
61 HK 
X IPS 
1 
62 ITH 
X IPS 
1 
63 M 
X IPS 
1 
64 APP 
X IPS 
2 
65 DCP 
X IPS 
2 
66 DWW 
X IPS 
2 
67 DK 
X IPS 
2 
68 EIS 
X IPS 
2 
69 FP 
X IPS 
2 
70 FSP 
X IPS 
2 
71 FNK 
X IPS 
2 
72 GN 
X IPS 
2 
73 AAS 
X IPS 
3 
74 AI 
X IPS 
3 
75 ARP 
X IPS 
3 
76 BAS 
X IPS 
3 
77 DIY 
X IPS 
3 
78 INT 
X IPS 
3 
79 LS 
X IPS 
3 
80 MH 
X IPS 
3 
81 VW 
X IPS 
3 
  
 
APPENDIX 19 
Blue Print Of Reading Comprehension Test 
Definition Indicator  Item Number Total  
Reading 
comprehension is a 
complex process 
regulated by 
cognitive, emotional, 
and social 
experience. 
Find topic 2, 6, 10, 13, 23 5 
Find main idea 14, 16, 19 3 
Find detailed 
information in the 
text 
3, 4, 7, 15, 24 5 
Identify reference of 
pronoun 
8, 11, 21, 17 4 
Draw inferences 1, 9, 20, 22 4 
Guess word meaning 
based on context 
5, 12, 18, 25 4 
Total 25 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
APPENDIX 20 
READING COMPREHENSION TEST 
Text 1 is for no 1 - 5 
JAKARTA: Seven people were killed in a collision between a bus, a car and a truck 
on Dipenogoro street at 10:35 p.m. last night. The dead were all the passengers of the car. 
The police believed the car had been trying to overtake the bus when it was struck by a truck 
coming from the opposite direction. The driver of the car might not be using his lights, as the 
truck driver said he did not see the car approaching.  
The police said the car should not have tried to pass the bus, since overtaking is not 
allowed on Dipenogoro street. In addition, the police report that the car, a small Japanese car, 
should not have been carrying more than five people. If the passengers had brought their 
identity cards, the police would have identified the names of the victim easily. 
Adapted from : http://andriantanjungenglish.blogspot.co.id/2012/06/soal-ukk-bahasa-
inggris-kelas-x.html 
31. “If the passengers had brought their identity cards, the police would have been easy to 
identify the names of the victims.” (The last sentence) 
The sentence above means? 
a. The victims were easy to be identify 
b. The passengers brought their identity cars 
c. The police had no difficulty in identifying the victim the victims 
d. The victims‟ names were not known 
  
 
32. The text mainly reports that there was/were? 
c. The function of an identity card   c. A car accident. 
d. Victim of an accident   d.Careless  
33. What was the cause of the collision? 
c. The truck came from the opposite direction c. The car tried to overtake the bus 
d. The car carried more than five people      d. The truck driver didn‟t use his lights 
34. Who said that the accident was caused by the car? 
b. The truck driver b. The police  c. The passengers  d. The victims 
35. Seven people were killed in a collision between a bus…(paragraph 1 line 2) 
What is the synonym of the underlined word? 
a. Feeble   b. Sufferer c. Scene  d. Crash 
Text 2 is for no. 6 - 9 
Pirate’s ringleader admits to murder 
            JAMBI: A pirate leader admitted, Wednesday, that his gang had been involved in six 
robberies and killed two police officers. 
            Itham Guntur, told police investigators that the gang consisted of six people, all 
formers members of ship crews. ”Because we are all ex crew members, we know the major 
shipping lanes, such as Sunda straight and east Jambi coast very well,” he said. 
            Itham identified the murdered officers as Brigadier General Mulyadi from south 
Sumatra police and Brigadier General Kennedy from the Jakarta police. 
            The pirates targeted cargo ships, fishing boats and oil tankers. Antara 
Adapted from: http://andriantanjungenglish.blogspot.co.id/2012/06/soal-ukk-bahasa-inggris-
kelas-x.html) 
36. The text mainly reports that there was/were? 
e. A pirate leader involved in six robberies and killed two police officers. 
f. Fish catching in oil tankers 
g. Infanticide 
h. Robbery on oil tankers 
37. According to the text, which statement is true? 
e. The pirate‟s ringleader had been accused of murderer. 
f. The members of the pirates were murderers. 
g. The murder happened in Jambi last week. 
h. Two police officers had been involved in six robberies. 
38. The pronoun “he” in the second paragraph refers to? 
b. Police officer  c. One of the ship crews  
c. Itham Guntur  d. Ex-crew member 
39. The communicative purpose of the text is? 
e. To tell the reader what really happened 
f. To explain sequence of events 
g. To amuse the readers with problematic events 
h. To inform the readers about robberies and murderer in Jambi 
Text 3 is for no. 10 - 12 
The White Butterfly 
An old man named Takahama lived in a little house behind the cemetery of the temple 
of Sozanji. He was extremely friendly and generally liked by his neighbours, though most of 
them considered him a little mad. That was because he was very old but he did not want to 
get married.He did not have the desire for intimate relationship with women.One summer day 
he became very ill, so ill, in fact, that he sent for his sister-in-law and her son. They both 
came and did all they could to bring comfort during his last hours. While Takahama fell 
  
 
asleep, they watched a large white butterfly flew into the room and rested on the old man‟s 
pillow. The young man tried to drive it away with a fan; but it came back three times, as if it 
was very loath to leave the sufferer. 
At last Takahama‟s nephew chased it out into the garden, through the gate, and into 
thecemetery beyond, where it lingered over a woman‟s tomb, and then mysteriously 
disappeared.On examining the tomb the young man found the name “Akiko” written upon it, 
together with a description narrating how Akiko died when she was eighteen. Though the 
tomb was covered with moss and must have been erected fi fty years previously, the boy saw 
that it was surrounded with flowers, and that the little water tank had been recently fi 
lled.When the young man returned to the house he found that Takahama had passed away,and 
he returned to his mother and told her what he had seen in the cemetery.“Akiko?” murmured 
his mother. “When your uncle was young he was betrothed to Akiko.She died shortly before 
her wedding day. When Akiko left this world your uncle resolved never to marry, and to live 
ever near her grave. For all these years he has remained faithful to his vow, and kept in his 
heart all the sweet memories of his one and only love. Every day Takahama went to the 
cemetery, whether the air was fragrant with summer breeze or thick with falling snow. Every 
day he went to her grave and prayed for her happiness, swept the tomb and set flowers 
there.When Takahama was dying, and he could no longer perform his loving task, Akiko 
came for him. That white butterfly was her sweet and loving soul.” 
Adapted from: http://www.pitt.edu 
40. The text tells about … 
c. an old man with his faith  c. crazy old man 
d. an old man with his neighbours d. dying old man 
41. The word “It” (paragraph 3, sentence 2) refers to … 
b. the garden b. the cemetery c. the tomb d. the gate 
42. Which of the following words is the antonym of „resolved‟? 
a. undecided b. Resolute c. Unyielding  d. determined 
Text 4 is for no. 13-18 
Orchard Road 
Orchard Road is a Boulevard which becomes business and entertainment center in 
Singapore. Orchard Road is surrounded by a lush tropical and flower gardens which are 
beautiful. At first, Orchard Road is just a suburban street lined with orchards, plantations 
nutmeg, and pepper farming. However, in the 1970s, it turned into a shopping center in 
Singapore. In 1960 and 1970 entertainment industries began to enter this road. Shopping 
centers such as mall and Plaza was built in 1974. 
Orchard Road runs along about 2.2 km. This road is one-way street flanked by a 
variety of shopping malls, hotels and restaurants. The shopping area which is nearly 800,000 
square meters provides a wide range of Things, food, and entertainment. In this area there are 
many options that can satisfy visitors from all walks of life starting from the luxury branded 
things to the Popular branded, from exclusive restaurants to fast food. 
There are so many ways that can be accessed to get to Orchard road such as: by taxi, 
bus or drive your own car. For those who are driving to Orchard Road can be entered from 
the west through the Napier Road. Vehicles from Dunearn Road can turn to left at the 
intersection of the Marriott Hotel junction. Vehicles that come from Paterson can turn right 
onto Orchard Road. Orchard is always crowded so you have to be careful in order not to get 
lost. 
  
 
Adaptep from: http://blogbahasainggrisku.blogspot.co.id/2016/06/bank-soal-
descriptive-text-untuk-sma-smk.html 
43. The text mainly focuses on . . . 
a. Singapore      c. Orchard Plantation 
b. Orchard road as business and entertainment center d. Plaza and Mall 
44. What is the main idea of paragraph 2? 
a. The road is one-way street flanked  
b. There are so many ways that can be accessed to get to Orchard road 
c. Orchard Road runs along about 2.2 km 
d. Orchard Road is a Boulevard which becomes business and entertainment 
45. Which statement is TRUE? 
a. At first Orchard Road is a crowded settlement 
b. Orchard road became business and entertainment center since 1974 
c. Vehicles from Dunrean road turn to the left at intersection of the Marriott Hotel 
junction 
d. Orchard road is infamous place at Singapore 
46. In the third paragraph the writer describes about? 
a. The location of Orchard Road  c. The direction to get to Orchard Road 
b. The things that we can see at orchard road  d. The history of Orchard Road 
47. Words “it” in line 4 refers to? 
a. The plantation  b. The plaza c. Singapore d. Suburban street 
48. The word “satisfy” in line eighth has the closet meaning with? 
a. Pleased   b. Free  c. Frighten d. Threat 
Text 6 is for no. 19-21 
Visit to a Wildlife Park                    
                    I recently visited Sydney with my parents. We visited many interesting places. The 
one I enjoyed best was the Wildlife Park. 
                    The Wildlife Park has a lot different Australian animals and birds. There are over 
600 animals, including kangaroos, wallabies, koala and crocodiles. They are kept in their 
natural surroundings. I much preferred the Wildlife Park to a zoo where a lot of animals are 
in cages. 
                    We were able to walk along the kangaroos and wallabies. We were even allowed to 
touch them and to feed them. It was very exciting to be very so close to them. We saw koala 
bears. They looked very cuddly. I got my photograph taken with one of them. It is a 
wonderful souvenir of my holiday in Sydney. 
                    We also went to see the crocodiles. The Wildlife Park has a lot of fresh-, water and 
salt-water crocodiles. Some of them were very big and scary with, huge teeth. I did not get 
very close to them. 
                    We also visited the aviary. There were some very colorful birds there. I really liked 
an old parrot which could talk. I wish we could have spent more time in the Wildlife Park. 
There were so much to see. 
 Adapted from: http://andriantanjungenglish.blogspot.co.id/2012/05/soal-uts.html 
  
 
49. What is the main idea of paragraph 2 ? 
a. The wild life park has a lot a fresh water and solt water crocodiles 
b. We were able to walk along the kangaroos, and wallabies 
c. I much preferred the wildlife park to a zoo 
d. the wild life park has a lot different Australian animals and birds 
50. What is the generic structure of the text ? 
a. orientation > complication > resolution 
b. Goal > material > steps 
c. Orientation > events > re-orientation 
d. Identification > description 
51. …. Allowed to touch them and to feed .. 
The word them in paragraph 3 refers to .. 
c. koala and wallabies  c. fresh water and salt water crocodiles 
d. the visitors of wildlife park d. the kangaroos and wallabies 
 
Text 6 is for no. 22-25 
Because of the high demand for electrical power due to extremely cold weather, the city 
is facing a serious power shortage. We are asking residents to help us avoid this 
situation. Please reduce your power consumption as much as possible. Lower household 
heat to sixty degrees. Turn off all unnecessary appliances. Postpone energy-consuming 
tasks such as doing the laundry. 
Adapted from: 
https://belajar.kemdikbud.go.id/BankSoal/Home/ViewSoal/5115?page=6&returnURL=
DaftarLatihan 
52. What kind of the text is it ? 
a. A letter         b. A label    c. A postcard        d. An announcement 
53. The text is about ….. 
e. A serious power shortage in the city 
f. The high demand for electrical power 
g. The extremely cold weather in the city 
h. The need to turn off all unnecessary appliances 
54. The text is addressed to ….. 
a. The residents of the city c. The rich people in the city 
b. The companies in the city d. The officials that work in the city 
55.  “Turn of all unnecessary appliances.”  The synonym of the underlined word is ……. 
a. Cables  b. Wires c. Iron   d. Device 
 
 
 
 
 
 
 
 
 
 
  
 
APPENDIX 21 
Key Answer of Reading Comprehension Test 
a. D   11. C   21. A 
b. C   12. A   22. D 
c. C   13. B   23. B 
d. B   14. C   24. A 
e. D   15. C   25. D 
f. A   16. C 
g. A   17. D 
h. B   18. A 
i. D   19. D 
j. A   20. C 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
APPENDIX 22 
The Score of Reading Comprehension Test 
 
 
 
 
 
  
 
APPENDIX 23 
Blue Print of Vocabulary Mastery Test 
The concept Indicator  Item number Total 
Vocabulary mastery 
is the students‟ 
knowledge 
concerning with 
words. It also deals 
with the meaning 
which should be seen 
as individual words 
and the rules in 
gaining those words 
into a language. The 
elements of 
vocabulary mastery 
used are adjective, 
verb, noun, adverb, 
synonim, and 
antonym. 
4. Word classes 
e. Noun  
f. Verb  
g. Adjective  
h. Adverb 
 
1, 2 
3, 4 
5, 6, 7 
8, 9, 10 
 
 
10 
5. Word meaning 
d. Synonym 
e. Antonym 
f. Hiponym 
 
 
20, 21, 22 
23, 24, 25 
11, 12,13 
 
 
9 
6. Word building 
d. Affixation 
e. Compounding 
f. Conversion 
  
 
14, 15 
16, 17 
18, 19 
 
 
 
 
6 
 
 
 
 
 
Total  25 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
APPENDIX 24 
Vocabulary Mastery Test 
Choose the correct answer by crossing (X) a, b, c, or d! 
D. Choose the correct answer! 
31. Kathy is a …. She teaches Math in our class. Every students love her. 
c. ugly teacher c. arrogant teacher 
d. kind teacher d. emotional teacher  
32. Mia : Adi, your shoes are so fit in your …… . You look georgeus. 
Adi  : Thank you. 
a. Finger  b. Feet  c. Hand  d. Lip  
33. Mr. Joe  : Can you help me? 
Mary :Yes, of course. What can I do for you? 
Mr. Joe : Please, …. . this bag to my room. 
Mary : Yes, Sir. 
a. Bring  b. Help  c. Give  d. Has 
34. Facebook helps people to ...... with another people around the world. 
c. Communicate  b. Stay   c. Live d. Disturb  
35. Every day is a . . . .  day for Alan. He goes to school from Monday to Saturday, 
from 7 a.m. until 4 p.m. 
a. Busy   b, Tiny  c. Calm d. Huge  
36. This exercise was too ….. for me. I got score 100. 
c. Difficult c. Expensive 
d. Easy   d. High  
37. Diana‟s barbie is broken. Diana is very …… now. 
c. Confuse c. Happy 
d. Sad  d. Charm  
38. . . . . . Andy went to Surabaya. 
c. Tonight c. Yesterday 
d. Tomorrow  d. Soon  
39. You should . . . . smoke as it is dangerous for your health. 
c. Always c. Usually 
  
 
d. Never  d. Seldom 
40. They called the police . . . . after the accident. 
c. Immediately c. Slowly 
d. Peacefully  d. Lately  
41. . . . . are grouped into animal 
c. Dog, frog, mop  c. Mouse, lion, dog 
d. Horse, honeydew, cow d. Lion, beans, pumpkin 
42. Korean, English, and Arabic are grouped into . . . . . 
c. Country c. Language 
d. Nationality  d. Ocean 
43. Bracelet, necklace, and ring are kinds of . . . . . 
c. Jewelry   c. Vegetable 
d. Transportation  d. Food  
44. Katy is very . . . . so her classmates like her. 
c. Enjoy  c. Offend  
d. Helpfull  d. Noisy  
45. Tom has a high fever. He has to be . . . . . . 
c. Hospitalized c. Legalized  
d. Internalized  d. Fertilized  
46. I‟m late because there was a terrible . . . . . . in the center of due town. 
c. Tin opener c. Traffic jam 
d. Box office d. Film star 
47. Suzan had a . . . . job in bank, but after the baby was born she changed to a . . . . 
job, so she just worked in the morning. 
c. Part-time, fulled-time c. Parted-time, full-time 
d. Full-time, part-time d. Fulling-time, part-time 
48. Which word can function as an adjective and a noun, with no change in form? 
c. Coldness c. Coldest  
d. Coldly  d. Cold 
49. . . . . . . Can function as a verb and an adjective, with no change in form. 
c. Cleaning   c. Clean  
d. Cleanly    d. Cleaned 
  
 
E. Choose the right synonym word from the underlined words below! 
(pilihlah kata yang merupakan persamaan kata yang telah di garisbawahi) 
50. Joe is sick. He looks pale. 
b. Healthy c. Ill  
c. Happy  d. Joy 
51. I am terrible at Mathematics 
a. Good             c. Awful 
b. Great                d. Fantastic 
52. He never comes on time 
a. Sees              c. Goes 
b. Does             d. Arrives 
 
F. Choose the right antonym word from the underlined words below! 
(Pilihlah kata yang merupakan lawan kata yang telah di garisbawahi) 
53. I will put your coat here. 
a. Cut           c. Take  
b. Hang        d. let 
54. There is an interesting news about global warming in the newspaper. 
a. Boring                c. Good  
b. Amazing         d. Common  
55. Why are you being so arrogant? 
a. Snooty               c. Humble 
b. Stupid               d. Cunning 
 
APPENDIX 25 
Key Answer of Vocabulary Mastery Test 
1. B   11. C   21. C 
2. B   12. A   22. D 
3. A   13. A   23. C 
4. A   14. B   24. A 
5. A   15. A   25. C 
6. B   16. C 
  
 
7. B   17. B 
8. C   18. C 
9. B   19. C 
10. A   20. C 
 
 
 
 
 
 
 
 
 
 
 
 
 
APPENDIX 26 
Score of Students‟ Vocabulary Mastery (X1 Variable) 
  
 
 
 
APPENDIX 27 
Blue Print of Learning Motivation Questionnaire 
Concept   The Indicator  The Item Number Total 
Motivation is a 7. The need for 1, 13, 16, 18, 23 5 
  
 
theoretical construct used 
to explain the initiation, 
direction, intensity, 
persistence, and quality 
goal directed behavior 
which is connected by 
six needs: the need for 
exploration, 
manipulation, activity, 
stimulation, knowledge, 
and ego enhancement.   
exploration 
8. The need for 
manipulation 
9. The need for 
activity  
10. The need for 
stimulation 
11. The need for 
knowledge 
12. The need for 
ego 
enhancement.   
 
4, 7, 10,14, 17 
 
2, 3, 8, 11, 12, 15 
5, 9, 21 
 
6, 19, 22,  
 
20, 24, 25 
 
5 
 
6 
 
3 
 
3 
 
 
3 
  Jumlah    25 
 
 
 
 
 
 
 
 
 
 
APPENDIX 28 
Learning Motivation Questionnaire 
Petunjuk pengisian: 
3. Jawablah Pertanyaan-pertanyaan di bawah ini dengan jujur. 
4. Berikan tanda check list ( ) pada jawaban yang anda anggap paling benar.  
Keterangan: 
SS : Sangat Setuju TS : Tidak Setuju 
S : Setuju  STS : Sangat Tidak Setuju 
R : Ragu-ragu 
 
No  Pertanyaan SS S R TS STS 
1 Saya belajar bahasa Inggris agar bisa memahami teks 
berbahasa Inggris 
     
  
 
2 Saya selalu memperhatikan guru bahasa Inggris 
ketika menerangkan di kelas 
     
3 Saya mengulangi pelajaran bahasa inggris yang telah 
diberikan oleh guru 
     
4 Saya tidak mengerjakan tugas bahasa Inggris jika 
teman saya juga tidak mengerjakan 
     
5 Saya tidak senang saat materi pelajaran reading      
6 Saya tidak bertanya kepada guru ketika saya 
kebingungan dalam pelajaran bahasa Inggris  
     
7 Saya belajar bahasa Inggris hanya saat akan ujian 
saja 
     
8 Saya selalu membiasakan diri untuk sering membaca 
teks berbahasa Inggris meskipun tidak ada tugas dari 
guru 
     
9 Saya senang ketika guru memberikan contoh yang 
berhubungan dengan kehidupan sehari-hari, karena 
lebih mudah dipahami 
     
10 Saya tidak suka membaca teks berbahasa Inggris      
11 Saya selalu serius dalam mengikuti pelajaran bahasa 
Inggris agar mendapatkan nilai yang terbaik 
     
12 Setelah saya mempelajari kata-kata dalam teks 
berbahasa Inggris, lalu saya menghafalkan kata-kata 
yang sulit 
     
13 Saya tidak suka mengikuti lomba bahasa Inggris       
14 Saya tidak mengikuti ekstrakurikuler bahasa Inggris      
15 Saya mencari kata-kata sukar dalam kamus untuk 
mempermudah pemahaman saya dalam mempelajari 
bahasa Inggris  
     
16 Saya mengikuti kegiatan extrakurikuler bahasa 
Inggris yang diadakan oleh sekolah untuk 
meningkatkan prestasi bahasa Inggris saya 
     
17 Saya lebih suka bermain daripada berdiskusi dengan 
teman-teman tentang tugas bahasa Inggris yang guru 
berikan 
     
18 Saya tidak suka membaca teks berbahasa Inggris       
19 Saya bersemangat belajar ketika guru menggunakan 
media yang bervariasi dalam pelajaran bahasa Inggris 
     
20 Saya suka mencatat kosakata baru dari teks yang 
saya baca lalu saya hafalkan 
     
21 Orang tua saya selalu memberi semangat setiap saya 
belajar bahasa Inggris 
     
22 Saya suka meminjam buku berbahasa Inggris ke 
perpustakaan atau meminjam kepada teman saya 
     
23 Saya selalu mengganti program TV yang lain ketika      
  
 
saya menemukan proram TV yang berbahasa Inggris 
24 Saya tidak tertarik belajar bahasa Inggris      
25 Saya tidak bertanya kepada guru saat saya tidak 
paham tentang tenses atau kosa kata yang baru 
     
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
APPENDIX 29 
Score of Students‟ Learning Motivation 
  
 
 
APPENDIX 30 
Normality of Reading, Vocabulary and Motivation 
1. Normality of Reading Comprehension 
Tests of Normality 
  
 
 Kolmogorov-Smirnov
a
 Shapiro-Wilk 
Statistic df Sig. Statistic df Sig. 
Reading ,083 81 ,200
*
 ,974 81 ,103 
*. This is a lower bound of the true significance. 
a. Lilliefors Significance Correction 
 
2. Normality of Vocabulary Mastery  
 
3. Norma
lity of 
Learning 
Motivation 
 
Tests of Normality 
 Kolmogorov-Smirnov
a
 Shapiro-Wilk 
Statistic df Sig. Statistic df Sig. 
Motivation ,064 81 ,200
*
 ,985 81 ,454 
*. This is a lower bound of the true significance. 
a. Lilliefors Significance Correction 
 
 
 
 
 
 
 
 
APPENDIX 31  
LINEARITY TEST 
1. Linearity between Reading Comprehension and Vocabulary Mastery  
ANOVA Table 
 Sum of 
Squares 
df Mean 
Square 
F Sig. 
Reading * 
Vocabulary 
Between 
Groups 
(Combined) 4348,001 11 395,273 4,679 ,000 
Linearity 3918,454 1 3918,454 46,380 ,000 
Deviation from 
Linearity 
429,547 10 42,955 ,508 ,879 
Within Groups 5829,579 69 84,487   
Total 10177,580 80    
 
 
Measures of Association 
Tests of Normality 
 Kolmogorov-Smirnov
a
 Shapiro-Wilk 
Statistic df Sig. Statistic df Sig. 
Vocabulary ,075 81 ,200
*
 ,971 81 ,065 
*. This is a lower bound of the true significance. 
a. Lilliefors Significance Correction 
  
 
 R R Squared Eta Eta Squared 
Reading * Vocabulary ,620 ,385 ,654 ,427 
 
 
2. Linearity between Reading Comprehension and Learning Motivation 
ANOVA Table 
 Sum of 
Squares 
df Mean 
Square 
F Sig. 
Reading * 
Motivation 
Between 
Groups 
(Combined) 6569,580 35 187,702 2,341 ,004 
Linearity 4097,225 1 4097,225 51,102 ,000 
Deviation from 
Linearity 
2472,356 34 72,716 ,907 ,613 
Within Groups 3608,000 45 80,178   
Total 10177,580 80    
 
Measures of Association 
 R R Squared Eta Eta Squared 
Reading * Vocabulary ,620 ,385 ,654 ,427 
 
 
 
 
 
 
 
APPENDIX 32 
The Result of Hypothesis 
1. Result of the First Hypothesis 
Correlations 
 Reading Vocabulary 
Reading 
Pearson Correlation 1 ,620
**
 
Sig. (2-tailed)  ,000 
N 81 81 
Vocabulary 
Pearson Correlation ,620
**
 1 
Sig. (2-tailed) ,000  
N 81 81 
**. Correlation is significant at the 0.01 level (2-tailed). 
2. Result of Second Hypothesis 
 
Correlations 
 Reading Motivation 
Reading Pearson Correlation 1 ,634
**
 
  
 
Sig. (2-tailed)  ,000 
N 81 81 
Motivation 
Pearson Correlation ,634
**
 1 
Sig. (2-tailed) ,000  
N 81 81 
**. Correlation is significant at the 0.01 level (2-tailed). 
3. Result of Third Hypothesis 
Correlations 
 Reading Vocabulary Motivation 
Pearson Correlation 
Reading 1,000 ,620 ,634 
Vocabulary ,620 1,000 ,710 
Motivation ,634 ,710 1,000 
Sig. (1-tailed) 
Reading . ,000 ,000 
Vocabulary ,000 . ,000 
Motivation ,000 ,000 . 
N 
Reading 81 81 81 
Vocabulary 81 81 81 
Motivation 81 81 81 
 
APPENDIX 33 
The Pictures of Students 
  
  
 
  
  
 
   
  
 
  
  
 
 
 
 
 
 
Tabel r Product Moment         
Pada Sig.0,05 (Two Tail)         
            
N r N r N r N r N r N r 
1 0.997 41 0.301 81 0.216 121 0.177 161 0.154 201 0.138 
2 0.95 42 0.297 82 0.215 122 0.176 162 0.153 202 0.137 
3 0.878 43 0.294 83 0.213 123 0.176 163 0.153 203 0.137 
4 0.811 44 0.291 84 0.212 124 0.175 164 0.152 204 0.137 
5 0.754 45 0.288 85 0.211 125 0.174 165 0.152 205 0.136 
6 0.707 46 0.285 86 0.21 126 0.174 166 0.151 206 0.136 
7 0.666 47 0.282 87 0.208 127 0.173 167 0.151 207 0.136 
8 0.632 48 0.279 88 0.207 128 0.172 168 0.151 208 0.135 
9 0.602 49 0.276 89 0.206 129 0.172 169 0.15 209 0.135 
10 0.576 50 0.273 90 0.205 130 0.171 170 0.15 210 0.135 
11 0.553 51 0.271 91 0.204 131 0.17 171 0.149 211 0.134 
  
 
12 0.532 52 0.268 92 0.203 132 0.17 172 0.149 212 0.134 
13 0.514 53 0.266 93 0.202 133 0.169 173 0.148 213 0.134 
14 0.497 54 0.263 94 0.201 134 0.168 174 0.148 214 0.134 
15 0.482 55 0.261 95 0.2 135 0.168 175 0.148 215 0.133 
16 0.468 56 0.259 96 0.199 136 0.167 176 0.147 216 0.133 
17 0.456 57 0.256 97 0.198 137 0.167 177 0.147 217 0.133 
18 0.444 58 0.254 98 0.197 138 0.166 178 0.146 218 0.132 
19 0.433 59 0.252 99 0.196 139 0.165 179 0.146 219 0.132 
20 0.423 60 0.25 100 0.195 140 0.165 180 0.146 220 0.132 
21 0.413 61 0.248 101 0.194 141 0.164 181 0.145 221 0.131 
22 0.404 62 0.246 102 0.193 142 0.164 182 0.145 222 0.131 
23 0.396 63 0.244 103 0.192 143 0.163 183 0.144 223 0.131 
24 0.388 64 0.242 104 0.191 144 0.163 184 0.144 224 0.131 
25 0.381 65 0.24 105 0.19 145 0.162 185 0.144 225 0.13 
26 0.374 66 0.239 106 0.189 146 0.161 186 0.143 226 0.13 
27 0.367 67 0.237 107 0.188 147 0.161 187 0.143 227 0.13 
28 0.361 68 0.235 108 0.187 148 0.16 188 0.142 228 0.129 
29 0.355 69 0.234 109 0.187 149 0.16 189 0.142 229 0.129 
30 0.349 70 0.232 110 0.186 150 0.159 190 0.142 230 0.129 
31 0.344 71 0.23 111 0.185 151 0.159 191 0.141 231 0.129 
32 0.339 72 0.229 112 0.184 152 0.158 192 0.141 232 0.128 
33 0.334 73 0.227 113 0.183 153 0.158 193 0.141 233 0.128 
34 0.329 74 0.226 114 0.182 154 0.157 194 0.14 234 0.128 
35 0.325 75 0.224 115 0.182 155 0.157 195 0.14 235 0.127 
36 0.32 76 0.223 116 0.181 156 0.156 196 0.139 236 0.127 
37 0.316 77 0.221 117 0.18 157 0.156 197 0.139 237 0.127 
38 0.312 78 0.22 118 0.179 158 0.155 198 0.139 238 0.127 
39 0.308 79 0.219 119 0.179 159 0.155 199 0.138 239 0.126 
40 0.304 80 0.217 120 0.178 160 0.154 200 0.138 240 0.126 
 
 
 
 
 
 
FIELD NOTE 
Kode  : 01 
Judul  : Permohonan ijin observasi  
Informan : TU, Fatin Umi Azimah, S.Pd 
Tempat : kantor guru 
Waktu  : 9 Februari 2017, pukul 09.00 – 11.30 WIB 
Pada hari ini yaitu Kamis, 9 Februari 2017, peneliti menuju SMA Muhammadiyah 1 
Sragen untuk meminta ijin melakukan observasi. Sekitar pukul 09.00 WIB peneliti tiba di 
sekolahan. Di parkiran peneliti di sambut oleh satpam SMA, lalu peneliti ditanya maksud dan 
tujuannya apa. Kemudian peneliti mengatakan bahwa ingin melakukan penelitian di SMA 
tersebut. Lalu satpam mengantar peneliti meuju ruang TU untuk memberikan surat ijin 
  
 
observasi. Di ruang TU peneliti bertemu kepala TU yaitu bapak Wagiman. Peneliti 
memberikan surat ijin observasi dari kampus serta menyampaikan maksud dan tujuan 
kedatangannya ke SMA untuk memohon ijin observasi sebelum mengadakan penelitian. 
Kemudian bapak wagiman memberikan ijin kepada peneliti untuk melakukan observasi.  
Bapak wagiman menyampaikan bahwa guru bahasa Inggris di SMA Muhammadiyah 
yaitu Ibu Fathin, Bapak Ari, Bapak Supanto, dan Bapak Parlan. Ibu Fathin mengajar dikelas 
X. Bapak Ari mengajar kelas XI dan XII bersama bapak Supanto. Bapak Suparlan mengajar 
kelas XI dan kelas X. Sebagian besar kelas X diajar oleh Ibu Fathin. Sehingga bapak 
Wagiman meminta saya untuk menemui ibu Fathin. Kemudian saya bergegas menuju kantor 
untuk menemui ibu Fathin. Akan tetapi ketika saya tiba di kantor, ibu Fathin tidak ada 
dikantor. Beliau ada urusan di luar sekolah. Sehingga ibu guru yang lain meminta saya untuk 
besok datang lke sekolah lagi. Kemudian saya pamit kepada ibu guru dan TU untuk pulang.  
 
 
 
 
 
FIELD NOTE 
Kode  : 02 
Judul  : Permohonan ijin melakukan observasi  
Informan : Fatin Umi Azimah, S.Pd 
Tempat : kantor guru 
Waktu  : 10 Februari 2017, pukul 09.00 – 11.00 WIB 
Pada hari ini yaitu Jum‟at pukul 09.00 WIB saya tiba di sekolah. Lalu saya disambut 
oleh bapak Satpam. Kemudian saya langsung menuju kantor guru untuk menemui Ibu Fathin. 
Kebetulan ibu Fathin masih mengajar di kelas X IPS 2. Lalu saya menunggu ibu Fathin di 
Gazebo. Tak lama kemudia ibu Fathin datang menemui saya. Kemudian saya menyampaikan 
maksud tujuan saya ingin bertemu Ibu Fathin bahwa saya ingin meminta izin melakukan 
observasi dikelasnya ibu Fathin.  
Ibu Fatin memberikan ijin kepada peneliti untuk melakukan observasi ketika ibu Fatin 
mengajar. Kemudian peneliti mencatat jadwal ibu Fatin mengajar di kelas X. Selanjutnya  
peneliti mengatur jadwal untuk bertemu ibu Fatin kembali dan ikut masuk kelas ibu Fatin 
  
 
mengajar. Kemudian peneliti berpamitan dengan ibu Fatin dan ibu Guru lainnya yang ada di 
kantor guru.  
 
 
 
 
 
 
FIELD NOTE 
Kode  : 03 
Judul : Observasi kegiatan belajar mengajar dalam mata pelajaran bahasa Inggris di 
kelas X IPA 5 
Informan : Fatin Umi Azimah, S.Pd 
Tempat : ruang kelas 
Waktu  : 13 Februari 2017, 07.00 – 08.30 WIB 
Pada hari ini senin, selesai upacara saya menuju kelas X IPA 5 untuk melakukan 
observasi. Sesampai dikelas saya menunggu ibu Fatin datang. Kemudian saya ikut masuk 
kelas bersama ibu Fatin. Saya sebagai non-participant. Saya duduk di belakang siswa-siswa. 
Pada awal pelajaran di mulai, ibu Fatin mengucapkan salam kepada siswa. Selanjutnya ibu 
Fatin menyapa siswa dengan bahasa Inggris “Hello students, How are you?”. Lalu siswa 
menjawab “I am fine miss”. Kemudian ibu Fatin meminta siswa untuk menyiapkan buku 
paket bahasa Inggris dan alat tulis. Selanjutnya ibu Fatin menyampaikan materi yang akan 
dipelajari hari ini yaitu recount text. Ibu fatin menjelaskan pengertian recount text “Recount 
text is a text that telling the reader about one story, action or activity”. Lalu menjelaskan 
tujuan dari recount text “The purpose of recount text is to entertain or inform the readers”. 
Generic structure dari recount text yaitu Orientation: memceritakan mengenai 
latarbelakang  informasi tentang siapa, di mana, kapan kejadian atau peristiwa terjadi, 
Events: menceritakan suatu peristiwa yang terjadi setelahnya diceritakan sesuai urutan 
kronologis, Reorientation: berisi rangkuman atau conclusion dari semua kejadian. Pada 
bagian ini juga berisi pendapat atau kesan penulis tentang kejadian yang diceritakan. 
 
 
  
 
FIELD NOTE 
Kode  : 04 
Judul : Observasi kegiatan belajar mengajar dalam mata pelajaran bahasa Inggris di 
kelas X IPS 2 
Informan : Fatin Umi Azimah, S.Pd 
Tempat : ruang kelas X IPS 2 
Waktu  : 22 Februari 2017, 10.57-12.10 WIB 
Saya melakukan observasi dikelas X IPS 2 pada 22 Februari 2017 pukul 10.57-12.10 
WIB. Saya  sebagai non participant. Saya duduk dibelakang siswa-siswa dan mengamati 
proses jalannya pembelajaran.  
Ibu Fathin membuka pelajaran dengan “Good Morning Students?” lalu siswa-siswa 
menjawab “Good Morning Miss”. Lalu Ibu Fathin menanyakan siapa yang absen hari ini. 
Dan siswa menjawab tidak ada yang absen hari ini Miss.  
Lalu ibu Fathin mengecek PR bahasa Inggris siswa. Semua siswa sudah mengerjakan, 
kemudian ibu Fathin melanjutkan dengan mengumumkan siapa yang menjawab soal akan 
mendapatkan reward. Text yang dibahas yaitu tentang descriptive text. The text is about “My 
Idol”.  
Kondisi kelas nampak beberapa siswa antusias dan aktif. Namun beberapa siswa juga 
tidak memperhatikan. Bahkan ada siswa yang sempat berbicara sendiri dengan temannya, ada 
juga siswa yang sempat bermain HP.  
 
  
 
 
 
 
 
 
 
 
 
 
 
  
 
 
FIELD NOTE 
Kode  : 05 
Judul : Penelitian (Menyebarkan Test dan Angket) 
Informan : First grade students of SMA Muhammadiyah 1 Sragen. 
Tempat : ruang kelas 
Waktu  : 5 Juli 2017, 09.30 WIB 
Saya melakukan penelitian pada 5 Juli 2017 pukul 09.30 WIB. Pada hari ini peneliti 
melakukan penelitian di SMA Muhammadiyah 1 Sragen. Peneliti menyebarkan tes dan 
angket kepada siswa kelas X. Sebelum itu, peneliti secara acak mengambil 9 siswa tiap-tiap 
kelas. Kemudian siswa-siswa tersebut dikumpulkan dalam 3 kelas. Siswa mengerjakan soal-
soal yang diberikan oleh peneliti dengan tenang. Peneliti mengumumkan bahwa siswa untuk 
mengerjakan angkat sejujur-jujurnya. Siswa diberikan waktu 90 menit untuk mengerjakan tes 
tersebut.  
 
 
 
 
